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Lord you make all adventures full of  wonder,

The creator who is continually nurturing, 

renewing and developing every aspect of  our 

remarkable universe.

Lord you make all journeys unique.

I rest in your creative arms,

I dwell in the hope of  this renewal,

I draw on the strength of  your mighty hands.

Lord you make all experiences worthwhile.

I take all I am, 

all I care for, 

and all I love

into your gentle arms.

Amen



We acknowledge that we are on the traditional land of Treaty 6 and home of the Métis 

Nation of Alberta Zone 4. We also acknowledge the Inuit and other diverse Indigenous 

peoples whose ancestors have marked this territory for centuries, a place that has 

welcomed many peoples from around the world to make their home here. 

We, at Edmonton Catholic Schools, commit to restoring and honoring the Truth and 

Reconciliation calls to action; we strongly believe that truth must be acknowledged to 

move forward to reconciliation. Together we call upon all our collective communities to 

build a stronger understanding of all people who dwell on this land we call home.



A starting point …

• A survey for reflective 
practice

• Supports us in informed 
professional development

• NOT a test, there is no wrong 
answer



WHAT IS THE 
EXTENSIONS PROGRAM

• Supports children in Kindergarten to gain 
access to a full day of programming.

• Complements the Kindergarten program 
by supporting children in extending their 
learning and inquiry past the hours of the 
Kindergarten program.

• Delivered by an Early Childhood Educator 
and uses FLIGHT – the Alberta Early 
Learning and Care Curriculum Framework 
to make meaning on the learning that is 
occurring.



What is FLIGHT

• Alberta Early Learning and Care Curriculum 
Framework document is a project supported 
by the Alberta government.

• The result of the collaborative effort of a 
variety of advisory committees, professional 
and community agencies, academic 
institutions and government agencies.

• Highlights the relationships and curriculum 
decisions shaping responsive practices in 
early learning communities.



The Vision of  Flight

• Inspired by the vision of strong active and energetic childhood 
communities – Places of  Vitality

• Play, learning and development are nurtured as educators 
work within a Practice of  Relationships

• Nurtures children’s identity as strong, resourceful Mighty 
Learners and Citizens

• Reflects on the everyday experiences of children that forms 
the basis of Curriculum Meaning Making



What are the key 
components of  FLIGHT?

• Values and Guiding Principles

• 3 guiding values

• 7 guiding principles

• Core Concepts

• Image of Child

• Practice of Relationships

• Mighty Learners

• Transitions and Continuities

• Curriculum Meaning Making

• Dispositions to learn

• Holistic play-based goals



Flight 
complements 

the 
Kindergarten 

Program 
Statement

Guiding Principles of  Flight

• Children’s life-long health, wellbeing, 
learning and behaviour are strongly 
connected to their early childhood 
experience.

• Childhoods differ depending on social, 
cultural and economic circumstances.

• Children interact and learn in multiple 
learning communities and their 
learning is profoundly influenced by 
these relationships within and 
between these communities and, 
specifically with respect to the 
relationship the family.

• Children thrive when they are 
nurtured in close, consistent 
relationships and their families benefit 
from these close caring relationships 
as well.

• Children are active co-constructors of 
knowledge through firsthand 
experiences in reciprocal relationship 
with people and things in their 
environment.

• Children are unique learners who 
construct and represent knowledge 
using multimodal literacies.

• Children are citizens and active 
participants in society.

Principles of  the 
Kindergarten Program 

Statement

• Childhoods differ depending on 
social and cultural circumstance.

• Children’s development is influenced 
but not determined by  their early 
experiences.

• Children interact and learn in a 
variety of contexts.

• Children are co-constructors of 
knowledge and partners in learning.

• Children are unique and active 
contributors to their learning.

• Children construct and represent 
knowledge in a variety of ways.

• Children are citizens and active 
participants in school and society.

• Children are active collaborators in 
and users of assessment.

• Children may require specialized 
programming and supports to 
develop knowledge, skills and 
attitudes that prepare them for later 
learning.

• Children and their families may need 
coordinated community services to 
meet their needs.



An 
Extensions 

Studio 
Design

The role of
Time, Space, 
Materials and 
Relationship

➢ Principles of the studio space – Lessons from Reggio Emilia

•The child is the protagonist in their learning journey

•The educator constructs knowledge alongside child with authentic observation, 
responsive programming, visible documentation and reflective practice

The Environment as the Third Teacher

➢ Inspiring spaces for young children

•Room design is based off the values of the learning community

•The relationship between the children, and the children and ECE takes priority 
over all design decisions

•The room is designed with intentionality and showcases the learning within

Physical Design of the Room

➢ Loose parts and open-ended materials

•Open-ended materials are chosen for children to engage with freely to construct 
meaning

•Enriched centres, provocations and invitations to play are used to inspire children 
to create deep connections, critical thinking and reflective observations

•Material choices are intentional with a focus on long term projects that are child-
centred, and promote inquiry and discovery through play

Materials and Resource Choices



Designing a Program
• Celebrating the prefix of  ‘Co”

• The Alberta Early Learning and Care Curriculum Framework 
honours the co-construction of curriculum meaning as 
educators, children, families and other professionals work 
alongside each other.

• Designing programming that follows the lead of  the child

• We see the child as capable in their learning and offer 
opportunities for self-discovery. Nurturing the learning 
dispositions of children, discovering the children’s interest 
through emergent curriculum principles and finding the big 
idea is key.

• Authentic observation and meaning making

• The ECE engages in regular authentic observation and 
interactions in the day to support their relationship and 
understanding on who the child is – this helps find interests 
based off actions; and meaning making from dispositions to 
learn and holistic play-based goals.

• Developing the program

• The program is developed alongside the children during 
programming hours as the ECE uses guiding questions and 
other visible programming strategies to build ideas for 
provocations, play experiences and extensions alongside the 
children. The program is built alongside and with the children.



Rhythm of  the day 

“A natural flow to the day is important for consistency and organization. 
The day should also be flexible and responsive to children’s learning”

Large Group Activities – Well-Being
• The extensions studio might start with a community gathering, have a group snack time or have other large group experiences like outside play. 

• While gathering times are not meant to unpack concepts, it is a chance for children and the ECE to come together to share ideas, be 
inspired by each other, build relationships and community, and find ways to provoke thought. Participating in these activities promotes 
emotional, physical and spiritual well-being.

Discovery and Inquiry Experiences – Play and Playfulness; Communication and Literacies
• The bulk of the program will consist of children engaged in active play in a variety of enriched centres and provocations that support connections 

of learning through direct experimentation and long term projects. This gives children an opportunity to explore how to communicate their ideas 
to others using a variety of platforms. 
• The ECE’s role at this time is to support and nurture those dispositions to learn through responsive, authentic engagement with small 

groups and individuals. Observation and documentation for meaning making will also occur through-out this period.

Community Participation – Diversity and Social Responsibility
Opportunities to engage in the community outside the classroom supports children’s understanding of what it means to be a citizen.

• The extensions studio is part of the school community. Any school functions or celebrations that are not tied to curriculum can include the 
extensions program and are vital to supporting the holistic goal of Diversity and Social Responsibility. The extensions program would 
benefit from these activities as part of their natural learning process. 



Collaborative Relationships

• IPP and Intervention

• These are educational components of the Kindergarten Program statement and 
will be addressed during Kindergarten instructional time.

• Strategies and Collaboration

• Strategies that supports children in finding continuity and consistency in their 
day (i.e behaviour plans) can carry over into the extension studio. 

• Collaboration with the teacher to discuss a child’s progression would adopt a 
lens of how to support the child’s rhythm of the day rather than intervention or 
educational strategies. 

• ECE’s might be invited to join CRMs.

• Working with the School Team

• The studio is under the umbrella of the school. Requested consumable 
materials would come from the school resources. ECE’s are encouraged to have 
discussions with their principal on what this access might look like.

• Where possible, loose parts, natural and recycled materials are preferable as 
they offer more opportunities for critical and creative thinking.

• MDT would utilize the kindergarten program for intervention. However, they 
might visit the studio for observations. 

• An EA placed with a child would follow the child to support strategies put in 
place by the IPP. An EA is under the direction of the teacher. Additionally, an EA 
will support the child in fully participating in studio experiences. 



Jill Morrison – Program Lead and Consultant
Heather White- ECE Role
Kris Hodgins – Principal Connection

A Network of  Support



Questions and 
Discussion

Time to open the conversation for professional dialogue


