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St. Clement and Holy Trinity IB World School 
Primary and Middle Years Inclusive Education Policy 

 

Our inclusive education policy contains information which guides our practice with respect to 

students with specialized learning needs.  This includes teacher attitudes, beliefs and actions.  It 

also includes practices that students and teachers must do to provide valuable learning 

experiences for all children at their level of understanding.   

This policy is based on the principles and guidelines provided in the following sources: 

1 – Learning diversity and inclusion in IB programmes, (2016) - IB   

2 – Meeting student learning diversity in the classroom, (2013) - IB 

3 – Guide to Education 2016 – Alberta Education 

4 – Special Education Coding Criteria 2016/2017 - Alberta Education 

5 – Inclusive Education Programming: Katholos – Edmonton Catholic Schools 

 

We are committed to: 

● Providing a faith based education to all students in our school that is designed for 

them to be successful in an inclusive classroom. 

● Using all forms of assessment (diagnostic, formative, summative, and evaluative) to 

determine student level of achievement and creating an action plan to support 

students in reaching their potential. 

● Reporting to parents the current level of achievement of their children as well as the 

strategies and accommodations put in place to support their learning. 

● Creating and implementing an IPP, PLP or accommodations for any student who 

requires individualized supports to be successful. 
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1. Inclusion 

1. Definitions 

Edmonton Catholic Schools: Inclusive Education Programming - Katholos 

In accordance with our District Foundation Statement, all *resident students and 

their parents/caregivers are welcomed into our schools. The Learning Team is 

committed to collaborating, identifying, applying and monitoring practices enabling 

all students to reach their potential, spiritually, socially, emotionally, physically and 

academically within the Programs of Study alongside their peers.  Flexibility to adapt 

to the changing needs of students is an important feature of inclusive education 

programming.  Specific delivery models for individualized programs may vary from 

class to class and school to school depending on the needs of the individual students 

attending. (Administrative Regulation 305.1) 

(*resident student as defined by the School Act) 

Alberta Education: Inclusive Education 

Alberta’s education system is built on a values-based approach to accepting responsibility 
for all children and students. Inclusion is a way of thinking and acting that demonstrates 
universal acceptance of, and belonging for, all children and students. 
To support children and students in attaining the goals as stated in the Ministerial Order 
on Student Learning, school authorities must ensure that all children and students 
(Kindergarten to Grade 12), regardless of race, religious belief, colour, gender, gender 
identity, gender expression, physical disability, mental disability, family status or sexual 
orientation, or any other factor(s), have access to meaningful and relevant learning 
experiences that include appropriate instructional supports. 
2015-16 Guide to Education: ECS to Grade 12, page 25. 
 
The following six principles are key to achieving Alberta’s vision for an inclusive education 
system. These principles can guide and inform value-based and learner-centred decisions 
related to policies, practices and actions at every level of Alberta’s education system. 

1. Anticipate, value and support diversity and learner differences - Welcoming, 
caring, respectful and safe learning environments create a sense of belonging for 
all learners and their families. 

2. High expectations for all learners - Creating a culture of high expectations begins 
with an accessible curriculum and meaningful and relevant learning experiences. 
Educators and families act on the idea that, with the right instructional supports, 
every learner can be successful. 

3. Understand learners’ strengths and needs - Meaningful data is gathered and 
shared at all levels of the system—by teachers, families, schools, school 
authorities and the Ministry—to understand and respond to the strengths and 
needs of individual learners. 
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4. Reduce barriers within learning environments - All education partners work 
together to identify and reduce barriers within the curriculum, the learning 
environment and/or instruction that are interfering with students' ability to be 
successful learners and to participate in the school community. 

5. Capacity building - School leaders, teachers, education professionals, families and 
community partners have ongoing opportunities, relationships and resources that 
develop, strengthen and renew their understanding, skills and abilities to create 
flexible and responsive learning environments. Capacity building takes place at 
the personal, school and system levels. 

6. Shared responsibility - All education partners, including school and jurisdictional 
staff, families, community service providers, post-secondary institutions, teacher 
preparation programs and government are committed to collaboration and are 
committed to the success of all learners. 

Every learner has unique needs. Some learners have profound and ongoing needs and 
others have short-term or situation-based needs. This calls for flexible and responsive 
learning environments that can adapt to the changing needs of learners. 
For some learners, the most responsive and flexible learning environment may include: 

o Instruction and support in a grade-level classroom with same-aged peers 

o Individualized instruction in smaller group settings 

o A specialized classroom or setting 

o One-on-one instruction 

o A combination of all the above 

When teachers use evidence-based instructional practices and strategies to support 
student engagement, it can lead to greater achievement and success for all children and 
students. 
Flexible and responsive supports include: 

o Universal supports - incorporated into the environment for all learners, such as 
flexible learning resources and technologies, differentiated instruction and 
positive behaviour supports 

o Targeted strategies or interventions - for learners who need more specialized 
learning opportunities or access to more specialized expertise 

o Specialized/Individualized supports - that directly relate to individual learning 
needs such as the use of sign language interpreters, alternate and augmentative 
communication systems (ACC), or mental health support 
 

International Baccalaureate: Learning diversity and inclusion in IB programmes 

Inclusion is an ongoing process that aims to increase access and engagement in learning 
for all students by identifying and removing barriers. Inclusion is an organizational 
paradigm that involves change. It is a continual process of increasing learning and 
participation for all students. It addresses learning support requirements and questions 
the broader objectives of education, the nature of pedagogy, curriculum and assessment. 
It is an educational approach to which all schools should aspire. Inclusion is facilitated in a 
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culture of collaboration, mutual respect, support and problem-solving involving the 
whole school community. 

 

2. Differentiation 

As reflected in our yearly school goals, our staff is committed to refining their understanding and 

implementation of inclusive strategies to support learners as measured by increased 

achievement levels on report cards for students with identified learning needs.  The 

implementation of these strategies are seen within every classroom through various 

accommodations. 

2.1 Universal Design 

UDL makes use of educational technologies to focus on learning rather than on content, and 
works in a flexible and fluid manner to eliminate the barriers to learning that so many students 
experience. When we act on the belief that failure is not an option; that every student can learn; 
that one size does not fit all; then we will have achieved academic success for every student. 

 

2.2 Resources 

Role of the District Inclusive Education Consultant  

The Inclusive Education Consultants work with a cohort of schools toward the support of 

students and teachers in the inclusive classroom setting. The support provided is based 

upon request and can include any or all of the following: student observations, file 

review, programming recommendations, program planning, participant at parent 

meetings, IPP/PLP development or instruction, assist with reporting student grade level 

of achievement, sharing resources, professional development to build capacity within the 

classroom (student, teacher or school based).  

 

Role of the Learning Coach  

A learning coach is a teacher who is committed to ensuring success for every student. 
School-based learning coaches have an understanding of the diverse learning needs of 
students and are able to identify, model and share varied instructional strategies, 
resources and tools with teachers. This role focuses on the success of all students by 
supporting teachers in creating and sustaining inclusive educational environments. All 
schools in Edmonton Catholic Schools receive district funding to staff a minimum of 1.0 
FTE at each site. 
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The learning coach: 

• Builds capacity of teachers and support student diversity and success 
• Helps teachers analyze the learner profile of their students, interest inventories, and 

ongoing formal and informal assessments to support instructional planning 
• Is skilled at fostering teacher collaboration and sharing universal supports for all students 
• Supports learning by working directly with students, utilizing the pyramid of intervention 

(i.e. whole classroom, small group and one on one teaching as needed) 
• Is skilled in reading intervention and providing supports to teachers and students 
• Creates learning environments together with the teacher, that are effective and engaging 

for all students 
• Facilitates change through professional learning to improve school staff knowledge on 

curriculum, diverse practices, and pedagogy 
• Coordinates targeted and specialized supports for students and liaisons with the multi- 

disciplinary team including behavior supports, family school liaison supports, speech 
therapy, occupational therapy, mental health and autism supports. 

Role of the Educational Assistant: 

Under the direction of a teacher, support staff may work directly with students individually 

or in small groups to deliver activities that reinforce and advance the educational program. 

They also provide teachers with advice and suggestions. For example, they may assess how 

well students are functioning, administer standardized tests (but not make judgments on test 

results), observe and document behaviours as students participate in learning activities and, 

where appropriate, help plan the educational program. Together with teachers, educational 

assistants enrich the educational program by helping students gain the knowledge and skills 

they need to function in the classroom, the school and the larger community. 

The Educational Assistant: 

• Assist teacher and multi-disciplinary team in implementing programs to meet 

individual student’s special and diverse needs 

•  Provide on-going personal and physical care and medical assistance 

• Ensure students have the necessary materials to complete class work and activities 

• Assist students in adapting to the classroom, developing social skills, self-esteem, 

independence, and interacting with others 

• Instruct students on the work to be completed and provide assistance in completing 

classroom work and activities 

• Monitor students throughout the day to ensure safety, anticipate needs and 

intervene to curtail inappropriate or unsafe behaviours or actions. 
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Regional Collaborative Service Delivery (RCSD) is an approach to enable collaboration at local and 

regional levels between Alberta Health Services, Alberta Human Services, school authorities and 

community partners to better meet the needs of children, youth and their families.  Services for 

Students with Diverse Programming Needs are served through RCSD (Regional Service 

Collaborative Delivery) and our district MDT (Multi-Disciplinary Team) includes: 

• Speech Language Consultants 

• Occupational Therapists 

• Emotional Behavioural Specialists 

• Family School Liaison Worker 

• Mental Health Therapists 

• Adapted Physical Education 

• Physical Therapy 

• Blind/Visual Consultant 

• Deaf/Hard of Hearing/Education Audiology Specialists 

• FNMI consultants/supports (First Nations/Metis/Inuit) 

• STAY team/Resource officers (counseling support and education on 

safety/wellbeing) 

 
 

2.3 Assessment 

Students who are receiving accommodations or are on an adapted program require an indication 
of this on their report cards.  An adapted program means the students are not working at grade 
level so the report card will have to reflect this through adapted key learner outcomes which 
connect into their Individual Program Plans. Teachers will provide accommodations through 
differentiated instruction in the classrooms to guide students to be successful.  In differentiated 
instruction, students provide evidence of their learning in a variety of ways. In consultation with 
the Learning Coach and/or Learning team, KLO’s may be selected from a lower grade level 
and/or adapted for specific students with diverse needs.  
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Inclusive Programming 
Our practices allow for the inclusion of all students.  Teachers are encouraged to provide 
accommodations as a regular practice.  In this way, students may respond to the learning in 
various ways  
The following would be indicated on the report card: 
Adapted Programming for IPP/PLP- This indicator identifies that programming is in place with 
outcomes at the student’s instructional level, which is significantly different from the enrolled 
grade. In general, these outcomes have been selected within programs of study more than 2 
years different from the student’s registered grade.  
Adapted Programming for ELL- This indicator identifies that the ELL (identified at level 1, 2, or 
possibly beginning 3) is receiving programing with adaptations to the instructional process. 
Alberta Education-Organizing ELL Instructional Supports  
Accommodations - This indicator identifies that (for the most part) the student achieves success 
with grade level learning outcomes, which are attainable due to ongoing, habitual, identified and 
planned for supports. 
 

2.4 Environment 

Our schools serve a diverse population of students and their families.  We create a 

culture of respect for differences within a Catholic context.  Classrooms are equipped 

with the necessary resources including, staff, access to technology, and print 

materials to support all learners.  Various learning environments and alternative 

learning spaces are available to support diverse learning needs.  Sensory room, 

exercise bikes, stand up desks are to name a few. 

2.5 Personalized Learning 

• Students with diverse needs require differentiated programming, 

accommodations and additional supports to appropriately address their specific 

learning needs. 

• Identification of students with diverse learning profiles is an important initial 

component of program planning. 

• Assessment instruments assist in developing and implementing appropriate 

programming for students with diverse needs. 

• Special education programming is based on the assessed needs of students and is 

delivered through differentiated programming. 

• Educating students with diverse needs in inclusive settings, in their community 

schools, is the first placement option.  
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• Programming decisions are based on current assessment data, are made on an 

individual basis, and identify the most enabling environment for the student, while at 

the same time giving consideration to the learning and safety needs of all students. 

• Placement decisions are made in collaboration with learning team members with 

parents as the primary decision makers. 

• Students with mild/moderate needs will be programmed for within their 

community school 

Assistive technologies 
The following tools are provided for all students to provide equitable learning opportunities.  
At St. Clement:  

• 1 computer lab with approximately 40 computers for student use 

• 4 laptop carts  

• 3 iPad carts including approximately 10 iPads in each PYP classroom 

At Holy Trinity: 

• 1:2 ratio of technology access to students through surface pros, laptops and Ipad carts 

Both schools:  

• SMART technology in classrooms 

• FM systems in classrooms (as well as individual systems for student with hearing 
impairments) 

• Read Write Gold Program available on student computers ( this program is also available 
for families for home computers) 

• School based Tech Mentor and centralized district tech support 
• Maker Space 
• Assistive Technology 

3. Principles of good practice 

3.1 Affirming identity and building self esteem 

All PYP and MYP staff encourage the qualities, attitudes and characteristics identified in the IB 

learner profile promoting responsible citizenship and international mindedness.  Social and 

emotional conditions for learning that value all languages and cultures and affirm the identity of 

each learner promote self-esteem.  In keeping with our Catholic faith and traditions, all persons 

are valued and respected. 
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3.2 Valuing prior knowledge 

PYP and MYP teachers will explicitly activate learners prior understanding, use prior 

understandings to differentiate tasks and activities, record information in learning 

profiles that will support planning for future differentiation, consider the time and 

strategies necessary for activating and building up background knowledge. 

3.3 Scaffolding 

In keeping with best practice, PYP and MYP teachers provide scaffolding to learners to 

accomplish a task that would otherwise be much more difficult to accomplish.  

Scaffolding will foster learners increasing independence in taking responsibility for 

developing strategies of their own.  Some of the strategies in place include; visual 

aids, demonstrations, dramatizations, technological supports, collaborative groups, 

mother-tongue resources, sensory tools, RCSD/MDT supports. 

3.4 Extending learning 

Teachers help learners extend their learning by combining high expectations with 

numerous opportunities for learner centered practice and interaction with cognitively 

rich materials and experiences. 

 

4. School Profile 

4.1 Identification 

● May/June teachers summarize student and class profiles and submit to learning coaches, 
administrators and next years’ teacher. 

● August/September registration documents are completed by parents and entered by 
administrative assistants. Student files are reviewed by Learning Coaches and information is 
summarized and shared with teachers and administrators. 

● September/October together with grade level teams, Learning Coaches compile classroom 
profiles.  Profile are shared with admin, LSI consultants as well as outside agencies such as 
ESHIP who provide supports for exceptional learners. 

● October/November individualized plans and supports are determined based on students need. 
● Class profiles and individual plans (IPPs and PLPs), accommodations, RCSD/MDT supports are 

formally reviewed by the learning team at each reporting period (November, March, June). 
● January Provincial Achievement Testing supports are determined and Educational Psychologist 

testing is completed if necessary. 
● March/ April class lists for the following school year are created by grade level teams based on 

student need. 
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4.2 Individual Program Plans and Personal Learning Plans 

IPPs or PLPs are required for all students identified with Alberta Education Exceptional 

Student Codes (40s, 50s, and 80).  Specific information and criteria for each code is 

available through Alberta Education's Special Education Coding Criteria 2016/2017 

document: http://open.alberta.ca/dataset/ee2ccea8-97fe-41a1-aa11-

ed9f21421364/resource/cfea4303-a9d0-4abc-b9ca-1bb0101e9b28/download/2016-

Special-Education-Coding-Criteria-2016-2017.pdf  

For students to receive accommodations on the Provincial Achievement Tests: "The 

student has been identified with an Exceptional Student Code and regularly uses the 

accommodation(s) for learning and testing purposes, based on an Individual Program 

Plan (IPP) which specifies their use or The student regularly uses the accommodation(s) 

for learning and testing purposes, based on an assessment that clearly identifies a 

diagnosis or a special academic need and that specifies that these accommodations are 

required as a result. This psychological, medical, academic and/or intellectual assessment 

must be no more than five years old and must have been completed by a qualified 

professional." Alberta Education, Test Accommodations for Students 

Students not coded through Alberta Education but require significant adaptations to their 

learning may also benefit from the development of an IPP/PLP or accommodations. 

4.3 Documentation and Reporting  

Funding is allocated based on a school profile and impact learning statements.   These 

students are in inclusive classrooms grades K-12, and qualify for coding in the following 

Alberta Education categories: 

o Students with Mild/Moderate Including Gifted and Talented (ECS to Grade 12) 
51 – Mild Cognitive (Intellectual) Disability 
52 – Moderate Cognitive (Intellectual) Disability 
53 – Emotional/Behavioural Disability 
54 – Learning Disability 
55 – Hearing Disability 
56 – Visual Disability 
30 – Communication Disorder/Delay 
57 – Communication Disability/Disorder 
58 – Physical or Medical Disability 
59 – Multiple Disability 
80 – Gifted and Talented 

o Students with Severe Disabilities (Grades K to 12) 
41 - Severe Cognitive Disability 

http://open.alberta.ca/dataset/ee2ccea8-97fe-41a1-aa11-ed9f21421364/resource/cfea4303-a9d0-4abc-b9ca-1bb0101e9b28/download/2016-Special-Education-Coding-Criteria-2016-2017.pdf
http://open.alberta.ca/dataset/ee2ccea8-97fe-41a1-aa11-ed9f21421364/resource/cfea4303-a9d0-4abc-b9ca-1bb0101e9b28/download/2016-Special-Education-Coding-Criteria-2016-2017.pdf
http://open.alberta.ca/dataset/ee2ccea8-97fe-41a1-aa11-ed9f21421364/resource/cfea4303-a9d0-4abc-b9ca-1bb0101e9b28/download/2016-Special-Education-Coding-Criteria-2016-2017.pdf
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42 - Severe Emotional/Behavioural Disability  
43 - Severe Multiple Disability 
44 - Severe Medical/Physical Disability  
45 - Deafness 
46 – Blindness 
47 – Severe Delay Involving Language (ECS children only) 
 

4.5 Edmonton Catholic Schools District Programming offers Programs of Choice which allows for 
flexible and alternative pathways for learning.   


