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Academic Integrity Policy

Purpose

This policy is intended as a source of information for the school community on Academic

Integrity. Part of a student’s academic development is learning to take responsibility for their

own learning, and to acknowledge the ways in which others have supported the development

of their ideas, opinions, and work. Academic integrity is essential if we are to be able to

accurately and successfully teach, assess, and communicate a student’s acquisition of

knowledge, understanding of concepts, and mastery of skills.

Philosophy

We believe academic integrity is a reflection of the IB Learner Profile and that honesty, trust,

fairness, respect and responsibility are important values for teaching, learning, and

assessment within our school community. All members of the school community are expected

to act in a principled manner. We strive to instill a positive attitude towards learning by

encouraging students to develop the skills needed for an honest approach to academic work.

Definition of Academic Integrity

Academic integrity is making knowledge, understanding, and thinking transparent. Students

should learn to clearly discuss what they are learning and be able to explicitly explain how

they constructed their ideas and what views they have adopted or rejected (IBO, 2014).

Academic integrity requires a set of values and skills that promote good practice in teaching,

learning, and assessment. Academic integrity is essential for producing original, authentic

work and for fully acknowledging the ideas and work of others. Academic integrity results

when students have a sense of ownership over their own work, when they fully embrace the

IB Learner Profile attributes and when they develop the Approaches to Learning skills.

Academic integrity promotes personal integrity and encourages all members of the school

community to conduct academic work in a principled manner without receiving assistance

from another person or using any source of information without appropriate

acknowledgement. The school’s academic integrity practices are intended to promote a

positive attitude towards learning by encouraging students to build the skills required for

an honest approach to academic work.

Plagiarism is when an individual uses words, ideas, or work products attributable to another

identifiable person or source without attributing the work to the source from which it was

obtained in a situation in which there is a legitimate expectation of original authorship in

order to obtain some benefit, credit, or gain. (Fishman, 2010)

When a learner does research to find something out they acknowledge the source to value the

work that they did as well as the work of the source author.  This approach focuses on

teaching students to learn, and is not focused on avoiding plagiarism, but involves learners in

actively considering how others’ ideas contribute to their own understanding (Carroll, 2012).

School Responsibilities

Academic integrity is the responsibility of the school, the administrator, teachers, staff,

parents, and students.



The school must take steps to ensure staff, students and parents understand what academic

integrity is and the ethical issues related to academic integrity.

● Academic integrity needs to be taught and supported throughout a child’s

education.

● Our focus is on teaching the skills and attitudes needed for a culture of

academic integrity, rather than constantly monitoring the application of the

rules. (Carroll, 2012)

● “Students need to understand how knowledge is constructed and, consequently,

their own role in furthering knowledge construction and building

understanding. The technical skills are essential but the understanding of the

concepts and values behind them comes first.” (IBO, 2014)

● Academic integrity is expected when students are engaged in inquiry, working

on assessments, using technology, communicating ideas, and reflecting on their

learning.

● Students are taught to have integrity, take ownership for their own work, and

respect and acknowledge the work of others.

In order to promote a culture of academic integrity, the school is responsible for:

● ensuring a safe and encouraging learning environment

● ensuring all members of the school community, including parents, understand

the value of academic integrity

● modelling and fostering the development of the attributes of the Learner

Profile

● ensuring all students adhere to the principles of academic integrity appropriate

for their developmental ability; if a student engages in academic misconduct,

the school will provide the student with support in a positive manner

● ensuring that students understand that knowledge can come from multiple

sources

Student Responsibilities

We expect all students to complete their school work to the best of their ability and to

demonstrate integrity and honesty by completing their work themselves. Students are also

expected to value the attitudes and skills of being a principled communicator in all learning

and assessment.

As participants in a culture of academic integrity, students are responsible for:

● working both independently and cooperatively, depending on the situation.

● demonstrating the Learner Profile attributes of communicator, principled,

knowledgeable

● applying the self-management, research, communication, thinking, and social

skills they have learned

● acknowledging help received from parents, group members, and other people

● using correct citation skills, as taught, to credit the words, ideas, and work

products of others

Consequences of Academic Misconduct

“Students  will  be  given  multiple  opportunities  to  demonstrate  their  learning  through

multiple means of expression, within a reasonable time frame.  A  student’s  grade

represents  his/her  relevant,  consistent  and  recent  learning  and  achievement”, (ECSD.



2018) therefore students who deliberately attempt to gain advantage in marks through

dishonest practices such as cheating or plagiarism will be given a mark of zero (ECSD, 2018).

As well, a comment on the student’s report card will indicate that the student received a

mark of zero on a given assignment because of academic dishonesty.

In the PYP and MYP, the definitions of malpractice or misconduct are in alignment with those

stated on page 10 of the IB General Regulations: Diploma Programme:

● plagiarism: this is defined as the representation of the ideas or work of another person

as the candidate’s own

● collusion: this is defined as supporting malpractice by another candidate, as in

allowing one’s work to be copied or submitted for assessment by another

● duplication of work: this is defined as the presentation of the same work for different

assessment components

● any other behaviour that gains an unfair advantage for a candidate or that affects the

results of another candidate
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Assessment Policy

Purpose

We believe assessment is integral to all teaching and learning and promotes continuous

improvement and celebrates success. The prime objective of assessment is to provide

feedback on the learning process and provide an opportunity for reflection and action.  A

wide range of school-based assessment techniques are used across all classes. A triangulation

of assessment will include; writing samples, observations, and conversations to assess

performance tasks by teachers and in many areas, including student self and peer

assessment. Assessment involves the gathering and analysis of information about student

performance and is designed to inform practice. It identifies what students know,

understand, can do, and feel at different stages in the learning process. Assessment is

ongoing, authentic, varied, purposeful, and drives instruction. It is a collaborative and

informative process that involves students, families, teachers and community.

Establishing Assessment Culture

In an assessment-capable learning community, everyone has a clear understanding of the

reasons for assessment, what is being assessed, the criteria for success, and the methods by

which the assessment is made.  In so doing, the community is involved in the inquiry regarding

the efficacy of the programme implementation (Hipkins 2009).  Fostering a school-wide

assessment culture involves developing assessment capability within the learning community

and creating opportunities for teachers to plan, reflect and moderate assessment

collaboratively.

Characteristics of Effective Assessment

Highly effective assessment shares some key characteristics (Adapted from Clarke 2012).

● Authentic - connected to the real world

● Clear and specific learning goals and success criteria

● Varied - using a wide range of tools and strategies

● Developmental - focused on an individual student's progress and not on their

performance in relation to others

● Collaborative - involving both teachers and students

● Interactive - with ongoing dialogues about learning

● Feedback to feedforward - where feedback is used to inform future learning.

Dimensions of Assessment

We recognize that assessment both backward and forward by design and supports the

development of the learner profile and approaches to learning.  Therefore, we ensure that

our assessment practices are not only based on curricular outcomes from the Alberta

Education Program of Studies but take into account the “soft” skills that cannot be easily

measured.  Therefore we value student self assessment where they can review and evaluate

their knowledge, understanding and skills. As students develop their capacity to self-assess

they will develop the capacity to take responsibility for their learning, incorporate feedback,



plan, make corrections and implement improvements.  As learners they are able to set and

reset their own learning goals and consider where they are going in their learning.

The Four Dimensions of Assessment support the premise that both teachers and students are

assessment capable. There is an emphasis on monitoring and document learning as they are

critical in providing actionable feedback for the learner.

● Monitoring learning - happens daily in every lesson.  It involves observation,

questioning and reflection with a view to checking the progress of learning against

students' personal learning goals and success criteria.

● Documenting learning - this is the evidence of learning and can be physical or digital,

including checklists, rubrics, learning journals, learning stories and portfolios.  This

documentation is shared with others to make learning visible and apparent. The

student plays an active role in documenting their learning.

● Measuring learning - captures what a student has learned at a particular point in time.

It's important to note that not all learning can be or needs to be measured.

● Reporting on learning - gives clear information about learning to students and parents.

Feedback and Feedforward

Students actively engage in assessing and reflecting on their learning, acting on feedback

from peers and teachers to feed forward to next steps in learning.

Feedback: How am I doing?



Feedforward: Where to next?

When giving feedback, teachers and students focus on feedback on the learning process and

feedforward on co-creating goals, success criteria and next steps. Feedback might be formal

and/or informal and is given throughout the learning process. Types of feedback include

teacher, peer, parent feedback and student self-reflection.

Assessment Methods

All assessment and the recording of assessments is based upon the IB philosophy on

assessment. The school uses different types of assessment to support students’ learning

process:

Pre-assessment: Assessments used to determine existing knowledge and experiences. This

can also involve diagnostic assessments.

Self-assessment: Tasks in which students actively reflect on their performance on

assignments.

Peer and group assessment: Tasks in which students actively evaluate each other's learning

by providing feedback.

Formative assessment: Assessments that are woven into the daily learning process.

Formative assessment provides teachers and students with information about how the

learning is developing. It raises student awareness and helps them reflect on their learning. It

guides the teacher when planning the next stage of learning.

Summative assessment: Occurs at the end of a teaching and learning cycle. Students are

given the opportunity to demonstrate what they have learned by applying their knowledge in

a range of contexts and formats.

The Exhibition as Summative Assessment:

The Exhibition is the culminating experience for the IB Primary Years Programme. It requires

students to synthesize their prior knowledge and to apply it within a student-selected,

real-world problem, which warrants an extended investigation. It is a celebration, which

unites students, teachers, and families in the around the 5 essential elements of the PYP.

The Personal Project as Summative Assessment:

The Personal Project is an important part of the IB Middle Years Programme. The Personal

Project represents a truly personal and creative piece of work that stands as a summative

review of their ability to conduct independent work.  The personal project consists of three

main components: a Process Journal, a Product, and a Written Report.

Communication

Communication is frequent and ongoing and may include the following:

● School and home assignment feedback

● Portfolio updates and reviews

● Phone calls

● Emails



● Mini-conferences

● Student agenda

● Student self reflection and goal setting

● Anecdotal records

● Parent and Student-Led Conferences

● PowerSchool (PTPro)

Involving parents and guardians in the assessment process

We assume a responsibility to communicate effectively and continuously with parents and

guardians by providing them with meaningful information.  This can be through formal

communication such as student-led conferencing, portfolios, and report cards, as well as

informal communication such as agenda books, newsletters, emails and phone calls.  The key

is timely, effective communication regularly.  Listed in the teacher support documents are

many guiding questions to assist you in communicating regarding assessment.  The following

are key points to consider:

● Involving parents/guardians in the process of three way reporting

● Involving parents/guardians in the process of informal communication

● Involving parents/guardians in the process of collecting evidence of their child’s

learning

● Involving parents/guardians in the process of student reflection

Reporting Practices & Agreements

Details, aims, objectives and the intent of the reporting process are well delineated in

division support documents, and school developed essential agreements.  Reporting practices

include ongoing and continuous assessment of student learning outcomes on PowerSchool

(PTPro), summary reports, student-led conferences and the student portfolio.  Ongoing

Progress Reporting will allow parents to view their child's progress throughout the year and

have two Summary Reports at the end of January and June. Year 5 students receive ongoing

updates of their grades on PowerSchool as no formal report cards are sent home.

Student Led Conferencing (St. Clement only)

Student-led conferences at St. Clement School are designed to celebrate student learning.

Student-led conferencing takes place twice a year in November and March. These

characteristics have been our practice:

● Students take a lead role

● Portfolio driven

● are used to show evidence of learning

● Parents/Guardians actively participate in this process and give specific feedback

Role of students

● Students demonstrate their learning using appropriate terminology

● Highlight their unit of inquiry learning through the portfolio

● Celebrate their accomplishments and determine their goals and next steps

Role of teachers

● Teacher as facilitator

● Guide the use of portfolios

● Teach the students how to demonstrate their learning

● Provides opportunity for one on one dialogue with parent

● Designs opportunity for parents to understand how their child is achieving

● Revisits goal setting throughout the term

Role of parents/guardians



● Actively participate in the conference

● Provide feedback to students (or use response form)

Portfolios & Evidence of Learning

All students will have a portfolio.  Portfolios are shared with parents during conference times.

The aim of the portfolio is to demonstrate growth over time.

PYP Portfolios

Progress: Contents of the portfolio will contain evidence of work in PYP inquiry units

(transdisciplinary evidence), reflection of IB attitudes and learner profile, and evidence of

growth in other inquiry-based project work across the curriculum.

Product: At the end of the year students write a letter of introduction to next year’s teacher

with samples of work in inquiry units.  Students choose their best work and showcase it to

their new teacher through a snapshot portfolio.

MYP Digital Portfolios/Process Journals

Progress Portfolio: Contents of the portfolio will contain evidence of growth in all subject

areas, reflection of the learner profile and global contexts.

● core subjects: 1 reflection and sample of work per term. 

● samples may show evidence of growth in the core subjects

● evidence of self assessment

● evidence of goal setting and action plan

● an opportunity for parental response

● elements of service as action

● evidence of the design cycle

Students will share their portfolios with their parents during conference times.  Opportunities

will be provided for both students and parents to reflect together in their digital portfolio.

Arts Process Journals

The process journals are to be created and maintained in each of the arts courses (art, music,

drama, film).

Grading

According to our Division Policy on Assessment:

● Students  will  be  given  multiple  opportunities  to  demonstrate  their  learning

through  multiple means of expression, within a reasonable time frame.

● A  student’s  grade  represents  his/her  relevant,  consistent  and  recent  learning

and  achievement;  a  zero,  as  part  of  a  student’s  grade,  will  only  be  used  in

exceptional  circumstances  when,  after  additional  support  and  multiple

opportunities,  evidence  of  learning is not available.

● No single assessment shall be weighted more than 25% of a student’s final grade, with

the  exception  of  grade  12  diploma  exams,  course  challenges,  or  in  exceptional

circumstances.

● When determining a Level of Achievement multiple sources  of  assessment  (such  as

observations,  conversations  and  products)  will  be  used.

MYP Grading System



In the MYP, subject group objectives correspond to assessment criteria. Each criterion has

eight possible achievement levels (1–8), divided into four bands that generally represent

limited (1–2); adequate (3–4); substantial (5–6); and excellent (7–8) performance. Each band

has its own unique descriptor that teachers use to make “best-fit” judgments about students’

progress and achievement.

The levels that you see in PowerSchool do not equate to a percentage.   Teachers use

conversion scales in their classrooms to convert the levels into percentages to align with our

Division reporting policies.  The MYP grades are not weighted in the student’s final mark.

Conversion Scale:

Learning Diversity

Assessment and Inclusion

Differentiation is inclusion in practice. Differentiation is our accepted method of continuing

review and adaptation of goals and learning methods within a classroom.  Differentiation

brings forth a culture of collaboration that encourages and supports problem solving.

Students with identified learning difficulties are allowed inclusive access arrangements and

reasonable adjustments (e.g. additional time, use of assistive technology, breaks, etc.) for all

assessments in one or more subjects throughout the year, as appropriate to their needs.

Students with identified learning needs can receive accommodations. An accommodation is a

change or alteration to the regular way a student is expected to learn, complete assignments

or

participate in the classroom. There are three types of accommodations:

● classroom/physical accommodations; e.g., alternative seating, adaptive devices

● instructional accommodations; e.g., providing copies of notes, alternative reading

materials

● evaluation/testing accommodations; e.g., extra time, oral tests

Students with identified learning needs may also receive adapted or modified programming.

Students with learning disabilities usually require adapted programming and additional

learning resources so they can actively participate. These additional resources may include

adapted instructional strategies and materials, assistive technology, personalized learning



materials, assessment accommodations, or supplementary supports. These learning resources

must be reflected in the student’s individual program plan (IPP).

Some students with learning disabilities may require modified programming because they are

not on a graded curriculum but receive programming that focuses on life skills, foundational

skills and academic readiness skills. Modified programming outcomes are specifically selected

to meet a student’s special education needs and are outlined in the student’s IPP.

Assessment and Language

Assessment of language learning is an on-going process throughout the school year in both

formal assessments (formative and summative) and informal situations (learning experiences

and inquiry). All four skill areas (reading, writing, listening, speaking), as well as the

students’ knowledge of grammatical structures and their ability to use these correctly, are

assessed regularly at levels appropriate to the students’ language phase and abilities.

Student language level and ability is acknowledged and incorporated into the planning of

assessments. Whenever reading, writing, listening or speaking tasks are assigned,

expectations are set according to the student’s language level.

*Please refer to our Inclusive Education and Language Policy for further information.

Assessment and Academic Integrity

We strive to develop in students the skills needed to demonstrate integrity when completing

assessments. Students are explicitly taught to be principled and honest about their work while

appreciating and formally acknowledging the work of others. We encourage teachers to design

assessments that lead students to produce original and authentic work.
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Inclusive Education Policy

Purpose

We believe that as an IB World school, we recognize that students come from a variety of

backgrounds, and that each student has different learning strengths, challenges, styles, and

levels of life experiences. It is the responsibility of each staff member to remove barriers that

impede students’ learning. Multiple teaching strategies are executed to differentiate

instruction and make learning accessible to all.

This policy contains information which guides our practice with respect to students with

diverse learning needs. It also includes practices that students and teachers must do to

provide valuable learning experiences for all children at their level of understanding.

We are committed to:

● providing a faith based education to all students in our school that is designed

for them to be successful in an inclusive learning environment.

● developing common understandings that take into account human rights,

diversity, equity and quality

● using all methods of assessment (diagnostic, formative, summative, and

evaluative) to reduce or remove barriers and to increase a students’ access to

curriculum in the learning and teaching cycle

● creating and implementing individualized program plans or accommodations for

any student who requires support.

● implementing a whole-school approach to create welcoming, caring, respectful

and safe learning environments that support the mental health of students

Inclusion

Definitions

Edmonton Catholic Schools: Administrative Procedure 213

Inclusion  is  a  way  of  thinking  and  acting  that  demonstrates  universal  acceptance  of

and  belonging  for  all  children  and  students.  Educational  practices  that  are  flexible

and  responsive  to  the  strengths  and  needs  of  individual  students can create inclusive

learning experiences that ensure all students are successful.  For our  students,  flexible

learning  environments  include  instruction and  support  in  a  grade  level  classroom   with

same-aged   peers;   individualized   instruction   in   smaller   group   settings;   a

specialized classroom or setting; one-on-one instruction; a program of choice; or a

combination of  these  learning  environments.  Parents  and –    where  appropriate  –

students, are  to have meaningful participation in the education decisions regarding

placement and program.

Alberta Education: Inclusive Education



Alberta’s education system is built on a values-based approach to accepting responsibility for

all children and students. Inclusion is a way of thinking and acting that demonstrates universal

acceptance of, and belonging for, all children and students.

To support children and students in attaining the goals as stated in the Ministerial Order on

Student Learning, school authorities must ensure that all children and students (Kindergarten

to Grade 12), regardless of race, religious belief, colour, gender, gender identity, gender

expression, physical disability, mental disability, family status or sexual orientation, or any

other factor(s), have access to meaningful and relevant learning experiences that include

appropriate instructional supports.

International Baccalaureate: Learning diversity and inclusion in IB programmes

Inclusion is an ongoing process that aims to increase access and engagement in learning for all

students by identifying and removing barriers. Inclusion is an organizational paradigm that

involves change. It is a continual process of increasing learning and participation for all

students. It addresses learning support requirements and questions the broader objectives of

education, the nature of pedagogy, curriculum and assessment. It is an educational approach

to which all schools should aspire. Inclusion is facilitated in a culture of collaboration, mutual

respect, support and problem-solving involving the whole school community.

Differentiation

As reflected in our yearly school goals, our staff is committed to refining their understanding

and implementation of inclusive strategies to support all learners. The implementation of

these strategies are seen within every classroom through various tools, strategies and

accommodations.

Universal Design for Learning (UDL)

In a universally designed learning environment, teachers provide multiple opportunities for

students to understand content, express their knowledge and engage in learning. The

‘multiple means’ approach allows all children to engage in a variety of activities which should

capture their agency, learning needs, learning styles and personal preferences.

● multiple Means of Representation (present information and content in different ways).

● multiple Means of Action and Expression (differentiate the ways that students can

express what they know).

● multiple Means of Engagement (stimulate interest and motivation for learning).

UDL makes use of educational technologies to focus on learning rather than on content, and

works in a flexible and fluid manner to eliminate the barriers to learning.

Flexible and responsive supports include:

● universal supports – incorporated into the environment for all learners, such as flexible

learning resources and technologies, differentiated instruction and positive behaviour

supports



● targeted strategies or interventions – for learners who need more specialized learning

opportunities or access to more specialized expertise

● specialized/Individualized supports – that directly relate to individual learning needs

such as the use of sign language interpreters, alternative and augmentative

communication systems (ACC), or mental health support

Student Supports

Role of the Division Inclusive Education Consultant

The Inclusive Education Consultants work with a cohort of schools toward the support of

students and teachers in the inclusive classroom setting. The support provided can include

any or all of the following: student observations, file review, programming recommendations,

program planning, participant at parent meetings, individualized program plan development

or instruction, assist with reporting to parents, sharing resources, professional development

to build capacity within the classroom (student, teacher or school based).

Role of the Learning Coach

A learning coach is a teacher who is committed to ensuring success for every student.

School-based learning coaches have an understanding of the diverse learning needs of

students and are able to identify, model and share varied instructional strategies, resources

and tools with teachers. This role focuses on the success of all students by supporting

teachers in creating and sustaining inclusive educational environments. The learning coach

works very closely with teachers, educational assistants, parents and administrators to

support the success of all students.

Role of the Educational Assistant

Under the direction of a teacher, support staff may work directly with students individually

or in small groups to deliver activities that reinforce and advance the educational program.

They also provide teachers with advice and suggestions. For example, they may assess how

well students are functioning, administer standardized tests (but not make judgments on test

results), observe and document behaviours as students participate in learning activities and,

where appropriate, help plan the educational program. Together with teachers, educational

assistants enrich the educational program by helping students gain the knowledge and skills

they need to function in the classroom, the school and the larger community.

Assessment

Inclusive assessment is about the on-going activities that allow educators and students to

understand student progress and growth.  Staff members utilize the four dimensions of

assessment to continuously adjust instruction to address individual learning needs.

Fundamental to inclusive assessment is the role of approaches to learning skills. These skills

help students become self-regulated learners who set learning goals, ask good questions,

generate motivation and perseverance, and reflect and make changes to their learning

processes where necessary. The competencies inherent in the IB Learner Profile entice

students to think about who they are as a learner and exercise their agency in the assessment

process.



Further details about students who are receiving accommodations, or on an adapted or

modified program can be found in our Assessment Policy.

Role of the Environment

Our schools serve a diverse population of students and their families.  We create a culture of

respect for differences within a Catholic context.  Learning environments are equipped with

the necessary resources including, staff, access to technology, and print materials to support

all learners.  Various learning environments and alternative learning spaces are available to

support diverse learning needs.  Learning Commons, sensory room, exercise bikes, stand up

desks are to name a few. Assistive technologies are provided for all students to provide

equitable learning opportunities.

IB Learning Commons at St.Clement

The learning commons is a whole school approach to building a participatory learning

community. It is the physical and virtual collaborative learning hub of the school. The intent

of the IB learning commons is one that encourages both “taking” (traditional library usage

with checkouts and research) and “making” (innovative usage where students create, explore

and design new information and learn new skills).

Safe Spaces

Safe Spaces is a joint initiative of the Alberta Teachers' Association (ATA) and the Society for

Safe and Caring Schools and Communities (SACSC). The Safe Spaces Initiative comprises a

poster, brochure and sticker designed to identify your classroom and/or school as a safe and

inclusive space where lesbian, gay, bisexual, trans-identified and queer (LGBTQ) students,

teachers, friends, families and allies are welcome and supported.

Principles of Inclusive Education

Affirming identity, value and support diversity

All PYP and MYP staff encourage the qualities, attitudes and characteristics identified in the

IB learner profile promoting diversity and international mindedness.  Social and emotional

conditions for learning that value all languages and cultures and affirm the identity of each

learner helps promote self-esteem.

Valuing prior knowledge

PYP and MYP teachers will explicitly activate learners’ prior understanding, use prior

understandings to differentiate tasks and activities, record information in student learning

profiles that will support planning for future differentiation, consider the time and strategies

necessary for activating and building up background knowledge.

Removing barriers within learning environments

In keeping with best practice, PYP and MYP teachers provide scaffolding to learners to

accomplish a task that would otherwise be much more difficult to accomplish.  Scaffolding

will foster learners' increasing independence in taking responsibility for developing strategies

of their own.  Some of the strategies in place include; visual aids, demonstrations,



dramatizations, technological supports, collaborative groups, mother-tongue resources, and

sensory tools.

High Expectations

Teachers help learners extend their learning by combining high expectations with numerous

opportunities for learner centered practice and interaction with cognitively rich materials and

experiences.

Mental Health Supports

As outlined in the Alberta Education and Edmonton Catholic Schools Strategic Plan for Mental

Health, a well developed mental health strategic plan targets health promotion and

prevention, early identification, early intervention, treatment and follow up.  These plans

support proactive strategies as part of a whole school approach in creating a welcoming,

caring, respectful, safe learning environment.  Students at St. Clement and Holy Trinity have

access to social workers, counsellors and mental health therapists.  Our schools emphasize

the importance of human connection and sense of place in supporting the mental health of

our students.

Data-driven Decision-Making

Data is collected and analyzed by teachers and administrators to make school or program

improvements. Our schools gather data through the use of registration forms, accountability,

TTFM and IB surveys, and the school profile. The surveys inform decisions and directly link to

the goals set forth in the school growth plan and IB strategic plan.  Data also informs

instructional decisions around literacy, numeracy and social emotional supports. The school

profile is a tool that informs educators, the identified needs of students, areas of support

needed, educational planning details and outside agency involvement.

Individual Program Plans (IPPs)

IPPs are required for all students identified with Alberta Education Exceptional Student Codes

(40s, 50s, and 80).  Specific information and criteria for each code is available through

Alberta Education's Special Education Coding Criteria.

For students to receive accommodations on the Provincial Achievement Tests: "The student

has been identified with an Exceptional Student Code and regularly uses the

accommodation(s) for learning and testing purposes, based on an Individual Program Plan

(IPP) which specifies their use or the student regularly uses the accommodation(s) for learning

and testing purposes, based on an assessment that clearly identifies a diagnosis or a special

academic need and that specifies that these accommodations are required as a result. This

psychological, medical, academic and/or intellectual assessment must be no more than five

years old and must have been completed by a qualified professional." Alberta Education, Test

Accommodations for Students.

Edmonton Catholic School Division also offers Programs of Choice which allows for flexible and

alternative pathways for learning.



Documentation and Reporting

Funding is allocated based on a school profile and impact learning statements.   These

students are in inclusive classrooms grades Pre-K-12, and qualify for coding.

References

Alberta Education. (2020). Guide to Education.

Edmonton Catholic School Division. (2021). Administrative Procedure 213.

Edmonton Catholic School Division. (2020). Mental Health Strategic Plan.

International Baccalaureate. (2016). Learning diversity and inclusion in IB programmes.

International Baccalaureate (2013). Meeting student learning diversity in the classroom.

UNICEF. (2020). Defining Quality in Education.



Language Policy

Purpose

Our language philosophy is that language is the foundation for communicating and inquiring

and essential for the development of social, emotional and cognitive skills.  Language

permeates the whole curriculum and listening, speaking, reading, writing, viewing and

representing are the necessary skills for knowledge acquisition and construction of meaning.

Language is used and expressed differently in different contexts and audiences and will

change over time.  Acquisition of language is an ongoing process as the child develops skills,

knowledge and concepts to achieve fluency and proficiency. Furthermore, it enriches personal

development and facilitates international-mindedness. It is important to respect and build

upon a child’s first language as experience in one language which will benefit in the learning

of other languages.

Beliefs and Values

● all teachers are language teachers

● language is a social means of exploring and communicating meaning.

● language is a way of communicating thoughts, feelings, and experiences

● using prior knowledge to build upon a child’s repertoire of language skills

● language learning is a shared responsibility of all teachers

● multilingualism, multiliteracy, and multiculturalism are assets and are further

developed through home and family languages, languages of the school, additional

languages and literacy.

● text is not limited to conventional/traditional print as it refers to anything that

provides readers, writers, listeners, speakers, viewers and thinkers with the potential

to create meaning (Neilsen, 1998).

● language learning enhances global understanding and develops sociocultural

competence.

● translanguaging strategies help students make meaning of content and language across

languages.

Rationale

A language policy is an integral part of an IB World School.  This policy outlines guidelines for

the use of languages in the school and in communication with other parties. It is a working

document that guides the learning practices for staff and students. There are significant

implications to the implementation of the policy, including but not limited to, school

operation, languages of instruction, the acquisition and development of learning resources.

The use of languages can have a significant impact on student learning, in particular a

student’s view and understanding of culture, international mindedness, and language

structure. Students should be provided with multiple, authentic opportunities to learn

language, learn about language and learn through language

Objectives

● support children in the Language of Instruction as outlined in the Alberta Education

English Language Arts Program of Studies

● build confidence and competence as foundation skills in French as a Second Language,

while building towards fluency

● provide support to help manage everyday experiences in the local environment for

English Language Learners (ELL)



● facilitate the process of learning new languages in the future

● express identity

● facilitate literacy, inquiry and communication

● support home and family language learning, so as to maintain and enhance a student’s

cultural links

● utilize the students’ language diversity within school contexts to enhance the qualities

of the PYP and MYP

Multilingualism

The term “multilingualism” in the IB refers to linguistic ability in more than one language,

and recognizes that each of a student’s languages may be developed to different levels, and

within different contexts, depending on their social and academic experiences.

In addition, multilingualism has cognitive benefits (Kessler, Quinn 1980; Zelasko, Antunez

2000) relating to:

● attention and focus

● problem-solving thinking skills

● thinking about language

Multilingualism is significant in building international-mindedness as it gives students insight

into the thinking and perspectives of the self and others. Language enables students to gather

and compare points of view, and to show empathy, compassion and respect.

Instruction of English and French Language

Within the context of teaching language, teachers strive to:

● promote inquiry‑based authentic language learning

● focus on the transdisciplinary and interdisciplinary nature of language learning

● incorporate the teaching and learning of language into the programme of inquiry

● develop the skills of listening, speaking, reading, writing and media literacy

● interrelate the skills of listening, speaking, reading, writing and media literacy

● promote consistency of practice in the teaching and learning of all languages.

Age and additional language learning

PYP: Students at St.Clement begin to learn French in an integrative approach from Pre-K

through to Grade 3.  In Grade 4 and 5 students receive formal Instruction that ranges from

100 - 150 minutes a week.

MYP: Students receive 50 hours of instruction over the course of the year in Language

Acquisition beginning in Grade 6.

Proficiency in an additional language

The MYP and PYP focuses on developing the elements that will encourage the child to

continue their involvement in learning an additional language.

According to research these elements include the learner:

● having an established foundation in the first language

● having a positive experience in the learning of an additional language

● having attributes such as empathy and openness to risk taking

● participating in language instruction that seeks to develop skills in the five categories

of language competency as defined by Canale (1983):



● grammatical competence (referring to knowledge of vocabulary, sound and

grammar)

● sociolinguistic competence (knowledge of how to use language

appropriately in different contexts such as the Grade 9 Quebec Trip)

● discourse competence (linking elements of language together to take part

in certain kinds of discourse, for example, conversation)

● strategic competence (knowledge of appropriate strategies to use if

communication breaks down and knowledge of how to learn language)

● cultural competence (includes sensitivity toward attitudes, norms,

behaviours and cultures in which the other language is spoken).

Supporting the development of these elements is our focus, with the ultimate goal being to

have students use an additional language for the purposes of real communication.

The additional languages are utilized, where feasible, in other subject areas. Teachers create

a positive atmosphere in the classroom and use the Learner Profile as a fundamental guide to

support the development of the learner to be successful in an additional language.

The chart below outlines the MYP Language Acquisition task requirements that align with the

language acquisition phases at our school sites. The phases do not correspond to particular

age groups or MYP year levels.

Phase 1 Phase 2 Phase 3 Phase 4 Phase 5 Phase 6

Core
French

Year 1
Year 2
Year 3
Year 4

Year 4 Year 5

Assessing proficiency in English Language

Students who qualify for ELL funding in our school division are assessed using the Alberta

Education K-12 ESL Proficiency Benchmarks.  All teachers are aware of the communicative and

specific language stands competencies language levels and proficiencies within the ESL

benchmarks to provide appropriate modifications to the student’s individual programming.

Students can be identified between levels 1 – 5 on the Alberta Education ELL benchmarks. All

students are assessed for their primary and secondary language proficiencies in reading,

writing, speaking and listening using a variety of formal and informal measures.

Both social and academic language acquisition is important for English language learners. Jim

Cummins distinguishes between two important aspects of language development: Basic

Interpersonal Communication Skills and Cognitive Academic Language Proficiency.

BICS focuses on the conversational fluency of English. This is the language used in social

situations when we chat informally with our friends about the events of the weekend (e.g.,

soccer match, family outings and celebrations).



CALP focuses on language required to achieve academic success. Academic language is

necessary to engage in cognitively demanding learning tasks that are aligned with programs of

study. When we explain concepts, give opinions, participate in a debate, summarize text or

write a research paper, we are using CALP.

BICS and CALP develop simultaneously in the learning environment.

ELL Supports

Students receive ELL supports in the classrooms through differentiated instruction practices

and modifications to programming where necessary.  Students who require many adaptations

to programming will have an Individual Program Plan (IPP). Students who are identified as a

level 1 or 2 on the Alberta Education ELL benchmarks receive support through inclusive

programming at St. Clement and have options to register in ELL subject specific courses at

Holy Trinity.  All students have access to division family liaison workers who offer language

translation and support services for students and their families.

Culturally and Linguistically Responsive Teaching (CRLT)

“Growing cultural diversity has transformed communities across Alberta. According to the

2006 Census, the foreign-born and visible-minority populations in Alberta are 16.2% and 13.9%

respectively (Statistics Canada, 2008). In fact, the number of identified ESL learners has

increased from 28,837 in the 2003-2004 school year to 61,499 in the 2010-2011 school year

(Alberta Education, 2011) (Ngo, 2012). ESL learners provide ample opportunities for

meaningful intercultural exchange and learning in schools.  CLRT leverages the strengths of

culturally and linguistically diverse students by honing in on their cultural and language

knowledge to make learning more relevant and effective.  This pedagogy is infused into

learning experiences to incorporate multicultural perspectives, resources, and materials.  It

empowers students and teachers to be internationally-minded and to demonstrate the

attributes of the IB Learner Profile.

Language Access

As a key component of equity and access for English Language Learners, all classroom

teachers have access to professional learning to implement the Sheltered Instruction

Observation Protocol (SIOP) method. Teachers also use a variety of language access tools and

strategies to support language development in listening, speaking, reading and writing.

Teachers also have access to ELL curriculum consultants at the school division to help support

students with language learning needs.

Translanguaging is a key pedagogy that is embraced at St. Clement. With translanguage, the

idea is to get information in one language and to work with that information in the other

language. The simple question that our teachers ask when applying a translanguaging lens to

their teaching is ‘Will this content be accessible for any of my learners because of their level

of language?’

It’s important to remember that it takes students 5-9 years to develop full academic

competency in a new school language, which means that this question will very often be

affirmative. If indeed the answer is yes, then the teacher needs to determine what parts of

the learning cycle will include home/dominant languages, to ensure that all students

understand the content and can show their learning (Cenoz,2017).



Home and Family Language Supports

Mother tongue is a matter of cultural identity.  In order to support this belief, every class has

access to multilingual books from the book room and learning commons.  School celebrations

and events will be used as an important forum of inculcating an awareness of mother tongue

in coordination with parents who will share their rich cultural heritage as well as mother

tongue. Mother tongue languages have also been honored through the development of

trilingual posters of common IB language, common classroom greetings, singing of O Canada in

French/Cree, and multilingual prayers.

The research relating to mother-tongue maintenance and development (Cummins and Danesi,

in Baker and Prys Jones, 1988) is particularly significant. This research indicates that students

following a mother-tongue maintenance and development programme receive the following

benefits.

● They avoid language loss and the resultant negative effects, for example, subtractive

bilingualism (where the development of a second language is detrimental to the first

language).

● They perform at least as well (often better) in mainstream subjects (science,

humanities, etc) as monolingual students.

● They perform at least as well (often better) as second-language students who don’t

maintain their mother tongue and are schooled wholly in the second language.

● They retain a positive attitude toward their mother tongue and cultural background

when the school shows acceptance of the mother-tongue language, accounting for

increased self-esteem and its resultant benefits.

St. Clement Home and Family Language Profile

The mother tongue languages that are spoken at home include: Tagalog, Filipino, Malayalam,

Gujarati, Spanish, Twi, and Punjabi.

Language Profile of Students

Through diagnostic reading assessments students are benchmarked annually based on

accuracy, fluency and comprehension in language arts.  Teachers use the information provided

by these assessments to help plan for instruction and intervention if needed.  These results

are reported to the division through the head of school.  The information is also shared to

parents through summary reports and student-led conferences/parent meetings.

Language Pathways in the MYP and DP

● Students who want to achieve a full IB Diploma at the end of grade 12

o Must take French for grades 10 through 12

o Must take six subjects and complete Theory of Knowledge, the Extended Essay and

CAS (Creativity, Activity and Service).

● Students who wish to complete their MYP in high school stay within their chosen language

pathway in Grade 10.

● Students pursuing an IB Certificate do not have to complete Theory of Knowledge, the

Extended Essay, or CAS (Creativity, Action, and Service) and can choose IB subjects that

they feel best enhance their academic and career choices.
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St.Clement Code of Conduct

St. Clement School, in accordance with Edmonton Catholic Schools, strives to foster a positive

and safe learning environment that is welcoming and respectful to all. We believe that

everyone is created in the image and likeness of God and that all are capable of caring and

respectful actions. In the process of growing up, children/youth will occasionally make poor

choices, therefore our conduct policy seeks to respect the uniqueness and dignity of each

person and to encourage the student to learn from their mistakes. We affirm that the rights

set out in the Alberta Human Rights Act and the Canadian Charter of Rights and Freedoms are

afforded to all students and staff members within St. Clement. Our School Code of Conduct

has been developed by the school community and is based on input from students, parents

and school staff. The IB Primary and Middle Years Programmes incorporate the development of

strong personal values with the notion of responsibility and reflection. The IB Learner Profile,

provides the philosophical framework for this policy, aiming to develop internationally minded

people who, recognising our common humanity and shared guardianship of the planet, helping

to create a better and more peaceful world. It is reflective of the expectations of students as

addressed in legislation and district policies. The policy is reviewed and adapted as necessary

on an annual basis by the members of the school community.

Defining Appropriate Conduct

According to the Education Act – Section 31, a student shall ensure that their conduct

contributes to a welcoming, caring respectful and safe learning environment that respects

diversity and fosters a sense of belonging. In addition to compliance with the code of

conduct, we affirm that pursuant to the Alberta Human Rights Act and the Canadian Charter

of Rights and Freedoms, students and staff members are protected from discrimination. More

specifically, discrimination refers to any conduct that serves to deny or discriminate against

any person or class of persons regarding any goods, services, accommodation or facilities that

are customarily available to the public, and the denial or discrimination is based on race,

religious beliefs, colour, gender, physical disability, mental disability, ancestry, place of origin,

marital status, source of income, family status or sexual orientation.

As a school community, we believe that all students deserve:

● a positive, proactive approach to

learning

● social skills development

● clear expectations ● supervision and monitoring

● positive reinforcement

● self-management skill

development

● fair consequences for inappropriate

behaviours



ACCEPTABLE BEHAVIOURS UNACCEPTABLE BEHAVIOURS

Behaviours that contribute to a welcoming,

caring,

respectful and safe learning environment that

respects diversity and fosters a sense of

belonging.

Behaviours that interfere with the learning of

others and/or the school environment or that

create unsafe conditions including but not

limited to:

● Respect yourself and the rights of others

in the school.

● Refrain from, refuse to tolerate, and

report bullying or bullying behaviour,

even if it happens outside of the school

or school hours or electronically.

● Inform an adult you trust in a timely

manner of incidents of bullying,

harassment, intimidation or other safety

concerns in the school.

● Act in ways that honours and

appropriately represents you and your

school.

● Attend school regularly and punctually.

● Be ready to learn and actively engage in

and diligently pursue your education.

o Know and comply with the rules

of your school.

o Cooperate with all school staff.

o Be accountable for your

behaviour to your teachers and

other school staff.

o Contribute positively to your

school and your community.

● Rude or inappropriate language.

● Physical violence.

● Acts of bullying*, harassment,

discrimination or intimidation.

*See “Peer Conflict, Mean Behaviour &

Bullying” table for definition

● Retribution against any person in the

school who has intervened to prevent or

report bullying or any other incident or

safety concern.

● Illegal activity such as:

o possession, use or distribution of

illegal or restricted substances

o possession or use of weapons

o theft or damage to property

Our community members are expected to behave in a Christ-like, self-disciplined and

responsible manner when interacting with others in the school building, outside of school or

school hours, or electronically.

Encouraging Appropriate Conduct

In every instance, the child/youth will be asked to identify and assume responsibility for

his/her behaviour. Oftentimes, a student will be asked to reflect upon his/her conduct in

writing and to suggest steps towards improvement and growth. Consequences and events

will take into consideration unique student attributes such as age, maturity and individual

circumstances.  All information affecting the decisions made about the consequences or

supports put in place for a student will be discussed with their parent/caregiver only, in

compliance with the Freedom of Information and Protection of Privacy Act. A continuum of

supports will be provided for students who have been impacted by inappropriate behavior as

well as for students who have engaged in inappropriate behaviors and may include

mentoring and restorative processes as well as regular check-ins with teachers, learning

coach, chaplain, Family School Liaison Worker, Emotional Behavioural Specialist or referrals

to professionals as required.



PEER CONFLICT, MEAN BEHAVIOUR AND BULLYING WHAT’S THE DIFFERENCE?

Social Responsibility & Diversity Team – Vancouver School District #39

PEER CONFLICT MEAN BEHAVIOUR BULLYING

It’s a natural part of growing

up. Children/youth disagree

and can’t solve their own

problems. They become so

frustrated that they say mean

things or act out physically by

hitting, kicking or trying to

hurt.

Children/youth may try out

behaviours to assert themselves

– sometimes saying or doing

mean things – such as making

fun of others, using a hurtful

name, taking something without

permission, leaving a child out,

or “butting” in line.

Bullying is serious behaviour

that has

three key features – all three

must be present for the

situation to be considered

bullying.

If it’s peer conflict you will be

aware

that these children/youth:

● usually choose to play

or hang out together;

● have equal power

(similar age, size, social

status, etc.);

● are equally upset;

● are both interested in

the outcome; and

● will be able to work

things out with adult

help (after calming

down).

Adults can respond by helping

the children/youth talk it out

and see each other’s

perspective. This is often

referred to as “conflict

resolution”.

If it is mean behaviour,

usually:

● it is not planned and

seems to happen

spontaneously or by

chance;

● it may be aimed at any

person nearby;

● the individual being

mean may feel badly

when an adult points

out the harm they’ve

caused.

When adults see mean

behaviour they should not

ignore it. Adults should respond

quickly, firmly and respectfully

to stop the behaviour, to let

kids know that their actions are

hurtful, and to re-direct them

to more positive behaviour.

● Power imbalance - One

individual clearly has

power over the

other(s), which may be

due to age, size, social

status, and so on.

● Intention to harm - The

purpose of the

behaviour is to harm or

hurt other(s) – it’s

clearly not accidental.

● Repeated over time -

continues over time,

and gets worse with

repetition. There is a

real or implied threat

that the behaviour will

not stop, and in fact

will become even more

serious.

The effect on the individual

who is being bullied is increased

fear, apprehension, and

distress. Adults must address

the bullying behaviour and

ensure the safety of the student

who has been targeted.

Severe breaches of conduct will generally result in an in-school or out-of-school suspension in

accordance with Section 36 of the Education Act. In-school suspensions include: loss of

privileges such as recess, clubs, teams, or field trips; and/or a time out in the office ranging

from 30 minutes to a full-day. An out-of-school suspension ranges in length from one to five

days. During the suspension, the student will be responsible for any class work or assignments

missed. School administration will determine the length and nature of the in-school or

out-of-school suspension based on the individual, and the severity and/or frequency of the

incident.



Reporting Bullying

Students who are being bullied or witness someone being bullied have the responsibility of

telling an adult. Some ways to report are:

● tell an adult in the school that you trust

● if you need support telling an adult at school you can talk to a parent, relative, coach, mentor,

or friend and have them help you report bullying to the school.

What does it mean to “not tolerate bullying”? This doesn’t mean you have to step into the

middle of something. You can show your support in many different ways:

● model the behaviours you would like to see in others

● support the person who is the target of the behaviour

● don’t watch or encourage bullying behaviours - this sends a message that you think these

behaviours are okay

● if it’s safe say to the person “hey, let’s go” and walk away with them

● check in with the person who was bullied to see if they are ok and if they have someone to talk

to. This could be in person or by text.

● support the person to tell an adult. This might be through encouraging them or going with them.

Responsibilities of Students

Students are accountable for their conduct. What does it mean to be accountable for your

conduct? Everyone makes mistakes so it’s not about being perfectly behaved all the time.

When you do make mistakes, it is about admitting and owning up to those mistakes, taking

responsibility and when necessary making things right.

You can contribute to a welcoming, caring, respectful and safe learning environment that

respects diversity and fosters a sense of belonging by:

● smiling at your peers and the adults in your school

● greeting visitors to your classroom or school

● contribute to the development of essential agreements inside each classroom

● encourage your friends to contribute to a welcoming, caring, respectful and safe environment

● being friendly and helpful towards students that are new to the school and others

● sitting with someone who is alone at lunch, inviting someone to play with you at recess or

working together to complete a project

● keeping your school and school grounds clean and tidy

● coming to school/class on time and as prepared as possible treating everyone with respect even

if you don’t agree with their beliefs and/or values

● demonstrating empathy for others

● following classroom and school expectations so everyone is able to learn

● no put downs or snickers when questions are asked in class – no one should feel afraid or nervous

about coming to school

● get involved in school activities that interest you

● do your best in all your schoolwork. Let your talents shine through. Encourage others to also do

and be their best.

● respect personal space and belongings

Responsibilities of Parents

Students and staff are responsible to ensure that their conduct contributes to a welcoming,

caring, respectful, and safe learning environment that respects diversity and fosters a sense

of belonging. Parents have a corresponding responsibility under section 16.2(a) of the School



Act to help their child meet his/her responsibilities. Parents have an important role to play,

whether they are in the school regularly or not, to:

● make sure your child attends school regularly and punctually

● pay attention to how you talk about the school, staff, other students and their families in front

of your child

● speak respectfully to and about school staff

o All parties in a conflict situation must recognize and respect the principle of “first

contact”. This means that the person(s) who have the concern, have a responsibility to

begin addressing the concern directly with those persons with whom they have the

concern before taking their concern elsewhere.

● model kindness

● take responsibility for your mistakes

● model peaceful problem solving when you have a conflict

● make appointments to ensure the person you want to speak with has sufficient time to have a

focused conversation

● report any problems at school to the teacher as soon as you can

o Problems are easier to solve when they have not been going on for a long time.

o Always start with your child’s teacher.



Admissions Policy

Edmonton Catholic Schools recognizes that we are all created in the image and likeness of

God.  As such, all human beings are inherently sacred and must be treated with dignity and

respect.  All efforts  to  support  the  inclusive,  safe,  and  caring  learning  and  working

communities  within  our  Division must be in accordance with the teaching of the Catholic

Church and shall be grounded in the understanding of the person as a whole. A  nurturing

inclusive  community  is  one  in  which  each  person  is  welcomed,  accepted,  and

supported as a child of God, therefore any discrimination is unacceptable and will be

addressed. All  students,  staff,  and  families  of  Edmonton  Catholic  School  Division  will

be  provided  with  an  inclusive,  welcoming,  caring,  respectful,  safe,  and  Catholic

environment  that  promotes  the  well-being of all and fosters community support for

achieving this goal.

The mandate of the Division is to provide a Catholic education for all resident students of the

Division appropriate to their educational requirements. As well, nonresident students who

express a desire to avail themselves of such an educational program will be enrolled provided

that adequate resources are available. All students are expected to participate in the

religious life of the school at least to the level of being respectfully attentive. Not only does

this reflect the requirements of the Education Act but also that of the Congregation for

Catholic Education.
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Parent/Guardian Student Complaints Policy

The Division is committed to working cooperatively and responsibly with the parents of its

students.

The Division believes:

● that by initiating a process of conflict resolution, it will be better able to promote

conflict resolution that is ethically sound, that responds to the needs of students, staff

and parents, and that is in keeping with the core values and practices of the Catholic

Church;

● That when it takes a proactive approach and open stance toward conflict resolution, it

is better able to facilitate increased cooperation, communication and understanding

among the members of its school community;

● That conflict resolution is most successfully achieved when mutually acceptable

solutions are arrived at through procedures that are designed to find what is in the

best interests of the students, as well as the individual school and the Division as a

whole.

The following principles shall act as guidelines for the resolution of parent-school conflicts in

the Division:

● All  parties  in  a  conflict  situation  must  recognize  and  respect  the  protocol,  and

more  specifically  the  principle  of  “first  contact.”  This  means  that  the  person(s)

who  have  the  concern, have a responsibility to begin addressing the concern directly

with those persons with whom they have the concern before taking their concern

elsewhere.

● All parties in a conflict situation shall be treated with, and have the responsibility to

treat each other with fairness, dignity, and respect, according to our core values.

● All parties will deal with their concerns in a manner that is consistent with the

teachings of the Church.

● Attempts will be made to deal with concerns that are brought to the attention of the

Principal in an appropriate manner, in a timely fashion.

Adopted from Edmonton Catholic Schools Administrative Procedure 152


