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1. SUMMARY OF FEEDBACK PROCESS FOR DIVISION ENGAGEMENT

To provide feedback to inform our Division’s decision regarding whether or not to pilot the draft curriculum, an 
engagement process was developed to gather the voices of our critical stakeholders, our classroom teachers, as well 
as our consultant teacher experts.  Feedback opportunities for our classroom teachers included: 

• An online survey open for all ATA certified staff from April 13th – April 23rd

• Overview sessions on the draft curriculum for those interested, with repeat sessions provided for
administrators as well as teachers (repeat sessions provided on various days and posted for teachers
to preview if unable to attend the sessions offered)

• Self nominations were offered to all teachers across the Division for Teacher Focus Groups. Focus
Groups were offered in both grade and subject groupings, as well as an Equity and Diversity Group,
and an Inclusive Group.
 Teacher self-nomination forms were sent out April 13th

 Focus groups were conducted on April 20, 21, and 22 from 3:30-4:30.  Many sessions ran
overtime as teachers were very engaged in the process and had much to offer during the
discussions.

We were pleased to see so much participation from our teachers during this process. We had: 

• 760 teachers/school administrators participated in the online survey

• 106 teachers participated in the focus groups (including 17 different focus groups)

• 41 certified teacher staff from our Learning Services Department including:

o 38 consultants (30 curriculum consultants and 8 inclusive consultants) provided
curriculum reviews/synopsis pertaining to the draft curriculum, as well as 6
management staff.

• 5 school staffs submitted staff input.  This included 119 teachers and administrators.

• A total of 1026 participated in this Division engagement process
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2. COVID CONTEXT 

 

The current school year (beginning in the spring of last year) has been unprecedented with the world 
pandemic. Our province has not been immune to this pandemic and the challenges on our schools, and the 
mental health of our teachers, has been exhausting and significant.  Changing all of our curriculum at once is 
challenging within a normal context, and within the context of a pandemic it is unrealistic to expect our 
teachers to embrace and engage with new curriculum when they are already preparing for significant gaps in 
student learning come the fall due to constant shifts in learning stance as students have been both in-class 
and online during the current school year.  With so many disruptions in learning over the past 1 1/3 years, 
student learning has been impacted and preparing for potential learning gaps and identifying learning needs 
will be a priority.  Ensuring that we are also doing everything that we can to support our teachers will be a 
priority  – with both their mental health and supports for learning and teaching for the new school year. 
Embarking upon a new draft curriculum is not responsive to the current covid context.  

The timeframe in which to work with teachers is also unrealistic.  Teachers do need their summer vacation.  
This is an important time for them to regain their balance. It is unfair to expect teachers to commit to required 
learning of a new program in the summer.  It is also unrealistic to expect a curriculum to be ready for 
implementation in such a short time frame, and with such little opportunities (to no) engagement for teachers 
prior to the draft curriculum release – no doubt compounded due to the pandemic.   

Further to this, we already are aware that approximately 900 of our elementary students will be choosing 
online learning for the fall. Our Division has offered a January transition to return to classroom learning in 
January 2022 – and accommodating this transition is also adding to the demands of schools and teachers as 
they prepare to accommodate an undetermined and moving number of students and their families in and out 
of their schools.  To add on new curriculum simultaneously is overwhelming as all our schools would need to 
participate, as students will be from across the Division who return to their community schools in January.  We 
have been spending the Spring re-visiting our Curriculum Pacing Guides with our consultants and teacher 
curriculum pacing working groups, so that revisions/upgrades to the guides are ready for this upcoming fall. 
These Pacing Guides ensure that everyone is more or less at the same pace with the General Learner 
Outcomes so that when students transition back to their classrooms in January, they are at the same place as 
those students in their classrooms.  It would be most confusing, and curriculum would ultimately not be 
covered with students being at a disadvantage, if we had multiple curriculums at play.   

 

As of April 26th, 2021 our Division Covid Report summary included: 
• That 24, 864 staff and students have been quarantined during the pandemic.  Each quarantine 

brings incredible disruption to learning for both students and teachers in addition to the growing 
pressures of mental health. 
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3. DIVISION SURVEY RESULTS 

To provide an opportunity for our teachers to have a voice in how they view the draft curriculum, and to 
determine their readiness in piloting, a brief online survey was made available for all teachers. This was to 
provide an additional layer of feedback for our Division, to give us a sense as to where our larger body of 
teachers were at in their perceptions of the draft curriculum, and their sense of readiness to implement.  

Survey results are as follows: 

1. Responses 
a. 84 Administrators 
b. 676 Teachers 

 
2. Teaching experience 

a. 0-4 Years  13% 
b. 5-9 Years  28% 
c. 10 – 14 Years 19% 
d. 15 Years +  40% 

 
 

3. Division of respondents (majority of teaching time): 
a. Elementary  69% 
b. Junior High  17% 
c. High School  14% 

 
 

4. Percentage of teachers who indicated they were Very Concerned or Somewhat Concerned about the 
content of the draft curriculum: 

a. English Language Arts & Literature  85.5 
b. French Immersion & Literature  57.3* 
c. Mathematics    91.9 
d. Science     93.1 
e. Social Studies    98.8 
f. Fine Arts     79.8 
g. Physical Education & Wellness  79.5 

*French Immersion & Literature results should be interpreted with caution as 33% of respondents indicated 
unfamiliarity with the program. 
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4. DRAFT CURRICULUM FEEDBACK – SYNOPSIS REVIEW FROM OUR 
CURRICULUM CONSULTANT EXPERTS 

Subject Area  Consultant 
English Language Arts Karen Filewych 

Erin Hart Basualdo 
Michael Paszek 
Reading Specialist Consultant 

Mathematics Benjamin Prather 
Suzanne Campiou 
Tammy Leslie 
Stephanie McKay 
Darin Trufyn 

Social Studies Vince Bustamante 
Antonio Stabile 

Science Nicole Lamoureux 
Monica Posteraro 
Michael Tarasenko 

French Immersion & Literature Rachelle Irvine 
Sarah Fedoration 
Diane Beaudry 

Physical Education, Health, & Wellness Heather Rootsaert 
Fine Arts Josie Burgess 

Jennifer Culbertson 
Jolene Wong 

Computer Science & Technology Trish Roffey 
Kindergarten Kirsten Jennings 

Amy Swinkels  
Camille Roth 
Jill Morrison 

Inclusive Education Kerri-Lynn O’Connell 
Lisa Yaworski 
Teresa Patan 
Toby Scott 
Inclusive Consultant 

Equity & Diversity Nick Freeman 
Erin Ochoa-Whelan 
Gina Daus 
Colleen Holzer 
Jacquie Werstiuk 
Helen Emeny 
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CONSULTANT SYNOPSIS REVIEW - ENGLISH LANGUAGE ARTS  

 

Synopsis Review from our Curriculum Consultant Experts  

English Language Arts 

Positive Feedback 

● Front matter is appropriate, speaks to the interconnectedness of the strands, and has a broad 
definition of text 

● Inclusion of explicit phonological awareness and phonics for primary 
● Inclusion of explanations of specific terminology such as phonemes, onset, rhyme, deletion, types of 

poetry, etc. 
● Appreciated morphology being included in all grade levels 

Feedback on Curriculum as a Whole 

Overall Content 

● Curriculum as a whole does not accomplish what the front matter promises to do. 
● The emphasis of this program is rote knowledge. We are concerned that this will lead to teaching 

through worksheets and assessments through traditional testing. Focus on this ‘knowledge’ may crowd 
out rich and extensive opportunities for reading self-selected text. 

● Limited opportunities for higher level thinking, critical thinking skills. The verbs in the Skills and 
Procedures section are typically quite passive and low-level thinking: identify, describe, retell, 
summarize... 

● Over-specification of some skills; oversight of larger concepts and ideas 
● By organizing the curriculum into Organizing Ideas, the implication is that these are of equal value. Yet, 

these areas are quite varied in terms of their importance. For example, Conventions is certainly not of 
equal importance to an area such as Writing. 

● The Organizing Ideas lead to the curriculum being divided into silos. The front matter indicates the six 
strands (reading, writing, listening, speaking, viewing, and representing) “are closely interrelated and 
complementary; literacy skills in each of these strands reinforce and strengthen skills in the others.” 
However, the curriculum is written in isolated sections and does not reflect the interconnectedness of 
these areas. 

● Some areas do not reflect an obvious progression of skills. This makes it more challenging to program 
and plan for all students, and especially for inclusive students. 

● The language and terminology used between grade levels is inconsistent. For example, the use of the 
word ‘story’ in some grades/columns, ‘fiction’ in some places, ‘narrative’ in others. 

● Some of the specific outcomes in the Knowledge sections do not align with the specific outcomes in the 
Skills and Procedures section. This is confusing.  

● Digital literacy is lacking throughout. 
● Throughout K-6,  real-world, authentic contexts or connections are lacking. 
● Neglects meaningful opportunities for the integration of subject areas. 
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Synopsis Review from our Curriculum Consultant Experts  

English Language Arts 

Format 

● There is no clear definition of what the items listed under Knowledge, Understanding, and Skills and 
Procedures are - are these considered specific outcomes? This needs to be clear to avoid confusion and 
to ensure that teachers know which items are to be assessed and reported.  

● Are the Guiding Questions and Learning Outcomes intended for students? They are not written in 
student-friendly language. Is the Knowledge section for students or a reference for teachers? This is 
unclear. 

● Difficult to navigate (use of subheadings would be beneficial). 

● Would be helpful to have the Knowledge/Understanding/Skills and Procedures headings on every page. 

● Order of Organizing Ideas should be reconsidered. 
● When there are lists within the specific outcomes of Knowledge or Skills and Procedures, the lists from 

grade to grade are not in a consistent order. The lists should show a progression from grade to grade 
with the new items added to the bottom of the list and also indicated with an *. 

Text Forms and Structures 
 

For All Grade Levels 

● Quality, diverse literature should be referenced within this section including picture books, non-fiction 
books, novels, graphic novels, images, videos, art, advertising, etc. It is essential that the curriculum 
reflects current, common text types for students. 

● In the section about poetry, the word ‘stanza’ should be introduced well before grade six. This is a Tier 
3 word that can be used throughout elementary. 

● Specific types of poems are listed in each grade level. Based on the specific outcomes, it appears the 
poem types are read to and with students. It is unclear if students are also experimenting with writing 
these forms. This again demonstrated the silos and the lack of interplay between the strands within the 
current draft. 

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● Concern that the lists of 
knowledge items (e.g., fairy 
tales, fables, realistic stories, 
myths, folk tales) will lead to 
teachers quizzing students on 
these items 

 

● Teaching sonnets in grade 3 is 
not developmentally 
appropriate. (page 29) 

● In grade 4 Skills and 
Procedures, students are 
asked to “Identify the 
narrator’s point of view in 
texts told in the first or third 
person.” This is a simple 
identifying skill. It would be 
more effective if the outcome 

● In the list of literary text 
forms, the language is 
inconsistent between grade 5 
(news articles) and grade 6 
(articles). (page 47) 

● In the list of narrative texts, 
the language is inconsistent 
between grade 5 (problem) 
and 6 (conflict). (page 47) 

● Second person point of view is 
difficult for students of this 



Edmonton Catholic Schools Draft Curriculum Feedback Report, April 2021          9 

 

Synopsis Review from our Curriculum Consultant Experts  

English Language Arts 

related to how this 
understanding leads to a 
deeper understanding of texts 
read. 

● Non-fiction text types should 
reflect current, common text 
types. (page 29) 

age. There are also very few 
appropriate texts written for 
students in this point of view. 
(page 47) 

● The structure of iambic 
pentameter and the content 
of Shakespeare are not 
developmentally appropriate 
for grade 5 students. (page 50) 

● Stanza is a term used within 
many poetic structures and 
should not be included in the 
list of poetic structures. (p. 50) 

● Ancient Greek epic poems and 
Homer’s work is not 
developmentally appropriate 
for grade 6. (page 50) 

● English Renaissance 
playwrights are not 
appropriate for grade 5. (page 
51) 

● The list of human-made 
structures of land does not 
seem appropriate for grade 6 
and may lead to rote 
memorization rather than a 
true understanding of the 
meaning of land as text. (page 
51) 

Oral Language 

For All Grade Levels 

● Little/no references to how students learn through language. This should be a significant focus of this 
section for all grade levels. The front matter of the current program of studies has an excellent 
explanation of learning through language. 

● Little/no reference to using expressive and receptive language in collaborative processes to enhance 
learning. Where it is included in grades 5 and 6, there is no reference to how collaboration can help us 
refine and revise our thinking and understanding.  

● There is also no reference to students providing feedback using criteria to support their peers. 
● Overemphasis on formal ‘speech’ (including paraverbal communication) rather than on the daily uses of 

oral language. 
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Synopsis Review from our Curriculum Consultant Experts  

English Language Arts 

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● The reference to the concept 
of Kinship in grade 1 seems 
developmentally 
inappropriate. (page 5) 

● Includes information that 
lacks relevance and appears 
inappropriate for ELA such 
as: “Voice is vibration 
moving through the air” and 
“Participate in vocal 
warmups and breathing 
activities that support oral 
communication”. (page 5) 
(More appropriate for the 
music curriculum?) 

● The use of the term ‘tone 
colour’ is not relevant for 
grade 2 students. (page 5) 

● Some specific outcomes 
appear unintentional and 
“thrown in”: in grade 2, 
“Improvise a scene, 
situation, or story using 
verbal and non-verbal 
language” (page 5) 

● Incorrect phrase: “Generate 
alliterative phrases (non-
verbally) ...”. (page 7) You 
cannot generate alliterative 
phrases non-verbally.  

● The reference to “regular 
hydration” in grade 3 ELA 
seems irrelevant. (page 32) 
(More appropriate for the 
health curriculum?) 

● Unclear what is meant (and 
why it is of importance) by 
grade 4 Knowledge item: 
“Verse has rhythms that can 
be felt and expressed by the 
body.” (page 32) 

● “Mistakes are opportunities 
for growth.” seems out of 
place in the Knowledge 
section of grade 4. (page 33) 

● The reference to “space 
influences oral 
communications” is irrelevant to 
grade 5 ELA. (page 53) 

● “Select appropriate formats for 
oral communication” - what are 
some examples of formats? Not 
indicated. Seems to be a focus 
on ‘formal’ speech. (page 53)  

● Collaborative dialogue is 
introduced in Grade 5, but 
should be introduced much 
earlier and in all grades. (page 
54) 

● The concept of “rhetoric” in 
grade 6 Knowledge is 
developmentally inappropriate. 
(page 54) 

● The emphasis on oration and 
Cicero is developmentally 
inappropriate for Grade 6. 

● Aristotle’s three pillars (ethos, 
pathos, and logos) referenced in 
grade 6 are developmentally 
inappropriate. (page 54) 

● The five elements developed 
by Cicero referenced in grade 
6 Knowledge is not applicable 
in grade 6. (page 55) 

Vocabulary 

For All Grade Levels 
● Tier 1, 2, and 3 language should be defined for teachers with examples. 
● It would be useful to include a separate section for these tiers. At least one section for Tier 2 words 

(cross-curricular language and opportunities for integration) and one section for Tier 3 words (Language 
Arts specific words such as synonym, antonyms, etc.) 

● In Skills and Procedures, the language should reflect the need for students to apply acquired words in 
context (in their own speech and writing) rather than simply learning new words.  

● Concerned that the wording of these sections (references to affixes, figures of language, etc.) will lead to 
worksheets and traditional tests rather than application of these words in context. 
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Synopsis Review from our Curriculum Consultant Experts  

English Language Arts 

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● In Kindergarten, Literacy 
Experiences should include 
videos and other media 
sources. (page 8) 

● Understanding of new 
words should be applied to 
situations and writing not 
simply ‘recorded’. (page 8) 

● Unclear if the suffixes 
covered in K-2 are only the 
ones we teach or if the 
suffixes suggested are 
examples only. 

● Suffix <ing> should be 
added to grade 1 Skills and 
Knowledge. 

● The verbs listed in Skills and 
Procedures are passive and 
do not refer to use in 
context (identify, analyze). 

● The verbs listed in Skills and 
Procedures are passive and do 
not refer to use in context 
(identify, analyze). 

● Language such as “Read, notice, 
and record interesting words.” 
(page 56) is okay if the 
application of these words are 
also included. 

Phonological Awareness 

K - Grade 2 

● In grade 1 under Skills and Procedures, “Generate alliterative words.” is confusing. Either remove or 
change to “Generate a list of alliterative words.” (page 10) 

● The third row regarding identifying sounds should be included in grade 1 as well. (page 10) 

Phonics 

K - Grade 3 

● The references to the 60 and 120 most frequent letter sound correspondences and 125 high frequency 
words are not included. (pages 12 and 13) 

● In grade 2, diphthong is referenced under knowledge. It would be useful to include a few examples for 
teachers. (page 12) 

Fluency 

For All Grade Levels 
● The term prosody is used in the grade 1 Guiding Question. Elements related to prosody are referenced 

throughout page 14. However, it would be beneficial to define prosody for all grade levels as is done on 
page 37 in grade 3. 

● Concern that this section appears very isolated from other strands leading to memorizing words and not 
necessarily using them in context. 
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Synopsis Review from our Curriculum Consultant Experts  

English Language Arts 

● To ensure fluency is being developed in context, it would be helpful to reference reading and rereading 
text such as poetry, readers’ theatre, etc. This should be included in all grade levels. 

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● In grade 1 Skills and 
Procedures, it mentions the 
identification of all 26 letters 
of the alphabet. By name? 
Sound? Both? (page 14) 

● References 5-10 high 
frequency words in 
Kindergarten, 125 in Grade 1, 
and 300 in Grade 2. Which list 
would teachers use? (page 
14)  

● The Learning Outcome in K 
and grade 1 are fairly specific 
whereas the one in grade 2 is 
general and does not list any 
elements of fluency. Would 
be helpful for teachers to 
include some specifics as in 
the other levels. (page 14) 

● In grade 2 it says, “Use 
punctuation in written 
messages to enhance 
fluency.” This sounds like 
more of a reference to 
writing. Rewording for clarity: 
“Pays attention to 
punctuation while reading to 
enhance fluency.” 

● References 300 ‘new’ high 
frequency words. (page 37) 
Which list would teachers 
use? Does this need to be 
consistent for all teachers?  

● In grade 3, there is no 
mention of students reading 
dialogue with phrasing and 
expression as it is in grade 4 
(page 37) but in grade 3 
Writing, it is an expectation 
to “Include dialogue to add 
variety, advance the plot, or 
reveal a character’s thoughts 
or feelings”. (page 41)  

● Need to include this section 
in grade 5 and 6 as well. 

Comprehension 

For All Grade Levels 
● It would be effective to reference quality, diverse literature in this comprehension section including 

picture books, non-fiction books, novels, graphic novels, poetry, advertising, images, video, etc.  
● Diverse cultural representation should also be considered in this section.  
● There is little/no reference to identifying favourite genres of text and expressing preferences and 

opinions about various text types.  
● Students should understand and experience how reading about individuals in various situations can lead 

to compassion and empathy for others. 
● It would be useful to explicitly include various functions of reading: reading for enjoyment, reading to 
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Synopsis Review from our Curriculum Consultant Experts  

English Language Arts 

learn, reading to locate specific information, etc. 
● In all grade levels, students should understand how they construct and confirm meaning and revise their 

thinking through the texts they read. 
● It is important to list all of the comprehension strategies in each grade (Predicting, Connecting, 

Inferencing, Summarizing, Visualizing, Analyzing, Critiquing, etc). These are strategies that can be used at 
all grade levels with varying complexity. 

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● The sentences in the 
Knowledge section for each 
of these grade levels is 
confusing.  “The language in 
texts that is listened to can 
contain more complex words 
and ideas than everyday 
language.” (page 16) 

● In Kindergarten, it is stated 
that “Predictable and 
decodable texts support 
student understanding.” 
Decodable texts are used to 
help reinforce decoding skills 
rather than support a 
reader’s comprehension. 
Decodable texts would be 
appropriate in Phonics rather 
than Comprehension. 

● In the first two rows of the 
Knowledge section, there is a 
discrepancy of language 
between grade 1 (“pictures 
with a few words or 
sentences”) and grade 2 
(“visual representations and 
writing”). Would be better to 
remain consistent. Grade 2 
language preferred. (page 16) 

● In the grade 2 Knowledge 
section, “word solving with 
chunking and stretching” 
(page 16) is listed. This would 
be more appropriate in 
Phonics. 

● In Skills and Procedures 

● Essential to include reading 
to become a discerning 
citizen and learning the skills 
of digital literacy. Could 
include a reference to 
Wineburg’s research out of 
Stanford which highlights 3 
questions: Who is behind the 
information? What is the 
evidence? What do other 
sources say? 

● There is little reference to 
recognizing techniques used 
by an author. Students should 
be able to critique and 
analyze the author’s craft. 

● Essential to include reading 
to become a discerning 
citizen and learning the skills 
of digital literacy. Could 
include a reference to 
Wineburg’s research out of 
Stanford which highlights 3 
questions: Who is behind the 
information? What is the 
evidence? What do other 
sources say? 

● There is little reference to 
recognizing techniques used 
by an author. Students should 
be able to critique and 
analyze the author’s craft. 

● The idea of bias should be 
introduced before grade 6. 
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Synopsis Review from our Curriculum Consultant Experts  

English Language Arts 

grades 1 and 2, there does 
not seem to be a natural 
progression. Instead of 
“Sequence four to six events 
in a text.” in grade 1, it would 
be more developmentally 
appropriate to say “Sequence 
main events.” (page 17) 

● In Knowledge grades 1 and 2, 
(top of page 18) there are 
two similar but different 
descriptions of what to do 
with aspects of texts. 
Language should be 
consistent. The list is the 
same for both grade levels 
showing no progression of 
skills.  

Writing 

For All Grade Levels 
● Writing as an Organizing Idea needs considerable development and emphasis within this curriculum. 
● This section should be divided into more subsections such as: The Writing Process, Genres of Writing, 

Revision and Feedback, Improving the Clarity and Artistry of Communication, Research and Inquiry. 
● All elements of writing should be listed in each grade (ideas and content, organization, voice, sentence 

fluency, word choice, presentation).  
● Conventions could be included as one section within Writing rather than an entire Organizing Idea on its 

own; otherwise, it is interpreted as having equal importance to the larger skill of writing. 
● There is no reference to using quality mentor texts as a basis teaching writing and as exemplars for 

student writing. For example: Uses texts from listening, reading and viewing experiences as model for 
producing own oral, print and other media texts. (current program of studies) 

● Important to reflect current, common text types: still and moving images, film, other media texts, 
advertisements. 

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● Experimenting with writing 
should be mentioned in 
Kindergarten that aligns with 
the stages of writing 
(scribbling, letter-like 
symbols, strings of letters, 
etc). (page 20) 

● Language is inconsistent 
between grade 3 (sharing) 
and grade 4 (publishing). 
(page 40) 

● In grade 3 and 4 Skills and 
Procedures, examples of 
types of written texts 
(genres) should be included. 

● Sources of information listed 
in the Knowledge section of 
grade 5 and 6 are in different 
orders and use different 
language. Consistency is 
preferred. (page 63) 
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Synopsis Review from our Curriculum Consultant Experts  

English Language Arts 

● There is a strong focus on 
conventions in this section 
even though there is also a 
separate section for 
conventions. Prefer to 
eliminate Conventions as an 
Organizing Idea. 

● Sensory language should be 
explained under Knowledge 
in grade 1 and 2. (page 21)  

● Only creative writing and 
research writing are 
mentioned for forms...what 
about narrative, poetry, 
various forms of expository 
writing? They are missing.  

● In grade 1, Skills and 
Procedures, pencil grasp is 
mentioned. It would be 
developmentally appropriate 
in Kindergarten. 

(page 40)  

  

Conventions 

For All Grade Levels 
● Concerned that this Organizing Idea appears to be weighted the same as other areas such as writing. 
● This section reads like a checklist. Want to ensure teachers teach these skills in context to ensure 

students can apply them in their own writing.  

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● Under Knowledge in grade 1, 
it is stated that: “Punctuation 
can include a period, a 
question mark, an 
exclamation mark” yet it also 
states that “Sentence types 
include: telling (declarative) 
or asking (interrogative)” 
sentences but not 

● Verbs are passive: identify 
and insert. Want to ensure 
these occur in context. 

● In grade 3 and 4 Knowledge, 
there is a list of digital and 
non-digital tools used as 
references for spelling. Word 
Walls should be added to 
these lists. (page 45) 

● Since the use of a colon at the 
beginning of a list is included 
as an outcome in the grade 6 
curriculum, it would be 
effective to use them 
throughout the curriculum 
document. (page 65) 
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exclamatory sentences. (page 
23) 

● Under Skills and Procedures 
in Kindergarten it is expected 
that students write 5-10 high 
frequency words yet there is 
no mention of Kindergarten 
students writing at all in the 
Writing section. Also, it is not 
clear which high frequency 
words are required. (page 24) 

● Under Skills and Procedures 
in Kindergarten students are 
expected to: “attempt to 
spell unknown words using 
letter-sound relationships” 
and “Copy environmental 
print to become familiar with 
how words are spelled” yet, 
again, no mention of writing 
is mentioned in the Writing 
section. (page 25) 

● Spell 125 high frequency 
words but does not reference 
a list (page 24) 

● “Describe how a word looks” 
(page 25 & 26) Unclear what 
that is referring to. 

 

  



Edmonton Catholic Schools Draft Curriculum Feedback Report, April 2021          17 

 

CONSULTANT SYNOPSIS REVIEW - FRENCH IMMERSION AND LITERATURE 

 

Synopsis Review from our Curriculum Consultant Experts 
French Immersion and Literature  

General Comments and Feedback on Curriculum as a Whole 

The title French Immersion Language Arts & Literature is problematic as French immersion (FI) is a program, not 
a subject. 

• FI is unique in that French is a subject, but it is also the language used to teach all other subjects.  
• The name of the subject is problematic as it implies that FI is a course and not a program. Students 

learn the language through all subject areas, not just French Language Arts. 
• Students learn more than the language; the FI program integrates language instruction and subject 

area instruction; students learn the French language, they learn about the French language and they 
learn through the French language (Alberta Education, 2014).  

• There is no defined vision or continuum for K-6 French language learning specific to the French 
Immersion context. 

• Several research based, well- established second language frameworks exist (CEFR, ACTFL, the FLA 
curriculum from Ontario) that could serve as foundations for this curriculum. This would facilitate 
resource development and nation-wide collaboration. 

 
Front Matter 

• Front Matter is misaligned with the organizing ideas presented in the draft curriculum 
• Front Matter doesn’t mention the unicity of French language in Canada and how/why French 

immersion language arts and literature can be supportive of this; i.e. official language, Canada is a 
bilingual country, integral part of our Canadian identity,... 

 
Draft does not align with current goals of the French immersion program (Alberta Education) 

• In the current program, the student is at the center of language learning. The draft would not allow 
students to actively construct meaning. Second language learning is not honoured in this document; it 
reduces language learning to mechanics. 

• Alberta Education outlines the goals for FI on page 1 of the Handbook for French Immersion 
Administrators (2014). The goals are defined objectives including participating easily and willingly in 
French conversations and achieving learning outcomes in all core courses, with French as the language 
of instruction. The draft curriculum places minimal emphasis on speaking abilities and does not show a 
research-based, cohesive approach to second language learning. 

• In FI, it is important to look not only at the French Language Arts curriculum but all other curricula. 
The content of the draft curriculums in Social Studies and Science make the proposed content 
completely inaccessible to early second language learners.  

 
Language learning progression (K-6) 

• There is much research documenting the language learning continuum experienced by second 
language learners (Common European Framework of Reference). The draft does not take into account 
what is developmentally appropriate in the language acquisition process. For example, in Grades 5 and 
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6, students are asked to identify and use idiomatic expressions. In the CEFR, idiomatic expressions are 
considered a C1/C2 skill, meaning native-like proficiency.  

• The current FLA program presented a clearly scaffolded, iterative set of skills and abilities that 
are developmentally appropriate for second language learning. The draft presented 
fragmented skills and abilities that do not build from one year to the next.  

• It is very difficult to see the connections between speaking, writing, and reading various kinds 
of texts, yet research in literacy clearly indicates that these skills are mutually reinforcing and 
that it is crucial to address them in an integrated manner. 

• There are several skills and procedures that appear at multiple grade levels.  There is no clear 
indicator of when a student should master these skills and therefore it is difficult to evaluate.  

• The language and terminology used between grade levels is often misused. For example, 
students are asked to identify types and genres of text. The definitions for these types of texts 
are incorrect as are the examples provided in the draft.  

• The emphasis on low level verbs such as recall, identify and memorize (repérer, identifier and 
mémoriser) lends itself a stand and deliver, worksheet approach. 

 
Disproportionate distribution between the four language strands (reading, writing, listening and speaking) 

• The four language strands (reading, writing, listening, and speaking) are not given equal value in the 
draft. This imbalance is problematic in second language learning. There are five organizing ideas 
related to reading, while only one organizing idea for both oral communication and writing.   

• A focus on speaking should be prevalent for second language learners with a clear distinction between 
production and interaction.   

• Writing only has one outcome - type and genre of text are not specified, and could lead to students not 
being exposed to a variety of text 

 
Language acquisition requires an integrated approach (competencies & subject areas) 

• Research (Lyster, 2007; 2016; Tedick & Lyster, 2020) states that an integrated approach to second 
language learning is the most beneficial for L2 learners. This means that there is an interaction 
between language strands (reading, writing, listening and speaking) and that language is taught in 
every subject. This draft fragments all aspects of language learning, making it difficult for the teacher to 
see the connections. Additionally,  

• excessive amounts of content does not allow for deep learning to occur  
• the complexity of content in other subject areas is inaccessible to L2 learners  
• complexities of language learning are not honoured as outcomes have been taken verbatim 

from ELA and Français drafts 
• does not reflect the communicative approach a proven second L2 model 
• traditional approach to grammar which favours memorization and low level, passive skills 

• Access to resources is problematic; currently the recommended resource from Alberta Education  for 
FLA 3-6 is Litératie en Action (Pearson); this resource does not align with the draft curriculum and it 
would be a huge financial undertaking for schools and a school division to replace. Additionally, 
procuring resources for all other subjects will be a major challenge. 
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Absence of an Organizing Idea that focuses on Francophone perspectives and cultures  
• Alberta Education (2014) also states that students will gain an understanding and appreciation of 

francophone cultures. What is represented in the draft is developmentally inappropriate for language 
learners (Ex… Translation from Grade 2 Reading Comprehension - to develop the foundations of a 
cultural literacy of the peoples and cultures that have shaped the Francophonie by discussing a variety 
of traditional and classical works from local, national and international sources).  

• Francophone perspectives are placed sporadically through the document and appear tokenistic.   

Specific Feedback with regards to each of the Organizing Ideas 

La communication orale (Oral Language) 

• Listening and speaking are regrouped into one outcome. There is a disproportionate focus on listening. 
Active listening behaviors are the focus. Listening focuses on the “act” of listening rather than the 
comprehension of the message. 

• Speaking skills should be divided into oral production and oral interaction. ‘Speeches’ should be seen 
as a thing of the past. Oral interaction and production must become more prevalent in language 
acquisition. This is supported by research. 

• Speaking heavily focuses on respect and again focuses on the act of “talking” and not on 
communicating a message.  

• Learning outcome verbs are passive, low level and it is difficult to define success criteria and 
assess/provide a level of achievement;  
listening: reacts (réagir), listens (écouter), demonstrates (démontrer); uses (utilise) manages (gérer) 
speaking: experiments (exprimer),  interacts (intéragir)  

• The cultural component is vague (games, music, celebrations) and is not explicitly linked to 
francophone cultures. 
  

Le vocabulaire (Vocabulary) 

• Vocabulary needs to be embedded within all organizing ideas to best support second language 
learners. It should not be an entity unto itself.  In a language program, teaching vocabulary occurs in 
every subject, every day.   

• Within the vocabulary outcome, there is an emphasis on spelling.  
• The wording of the skills and procedures encourages a traditional worksheet type approach to teaching 

rather than a contextual approach that is recognized as beneficial for second language learning.  
 
 
 
  

La conscience phonologique  (Phonological Awareness) 
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• The current FLA program does not include an explicit phonological awareness component.  It is 
recognized that PA is a critical and foundational skill for reading. However, it should not exist in a silo. 
PA should be part of reading comprehension.  

• The number of phonemes stated on page 9 is incorrect; there are 36 phonemes in French. 
*The number 39 come from the website: Wikipedia 

• Pronunciation, while an important aspect, does not reflect if a child is successful in learning a second 
language.  Immersion students are separate from Francophone students.  

• Clarification for “Produire des phrases qui riment”(grade 2) is needed. 
• “Distinguer des mots dans des phrases à l’oral” would be difficult in French immersion Kindergarten as 

they are still learning basic vocabulary; this skill would be better suited for grade 1.  

La phonographie (Phonics) 

• The current FLA program includes a limited focus on phonics. It is recognized that phonics is a critical 
and foundational skill for reading; however, it should not exist in a silo. Phonics should be included as 
part of reading comprehension.  

• It is unclear as to when students are to master some of the skills and procedures as they appear in 
multiple grade levels. 

• Concepts about print appears in this category; this should appear under the learning objective “reading 
comprehension” or it would be better if there was one learning objective for reading that was then 
divided into the five pillars. 

• The knowledge “section” with regards to graphemes is practically identical in grade 1 and grade 2; and 
some of the knowledge statements appears from grades 1-4 - making it difficult for teachers to 
understand when the skill is to be mastered. 

• Additionally in the skills and procedures section, the verbs used, such as identify (remarquer - grade 
1),  recognize (reconnaitre - grade2), are difficult to assign a level of achievement and present more as 
a yes/no set of skills. 

• Concerned that this outcome lends itself to a paper/pencil (worksheet) activities where students play a 
passive role.  

l’organisation des textes (Text Forms and Structures) 

• Quality, diverse literature available in French should be referenced within this section including picture 
books, non-fiction books, novels, graphic novels, images, videos, art, advertising, news articles, current 
events, etc. It is essential that the curriculum reflects current and engaging text types for students. 

• This organizing idea should be woven in with writing, reading, & listening 
• Types and/or texts such as narrative, poetic, dialogic and descriptive appear in grade 3 to grade 6, 

making it difficult for teachers to see a natural progression from year to year, when students are to 
master an understanding. 

• Because there is no specification as to which types of text should be taught at each grade level or the 
progression of text, it is possible that students might not be exposed to a large range of text from 
Kindergarten to Grade 6. 
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La compréhension en lecture (Comprehension) 

• There is a lack of specification of types and genres of text students are required to study. In second 
language learning, it is important to strategically introduce types and genres of text so that students 
can build on previous knowledge. We should prioritize short stories or other ‘genres de textes’ that are 
accessible to students of this age. 

• Because there is no specification as to which types of text should be taught at each grade level or the 
progression of text, it is possible that students might not be exposed to a large range of text from 
Kindergarten to Grade 6. 

• Grades 5-6 : No reference to the author’s purpose. There is little reference to recognizing techniques 
used by an author. Students should be able to critique and analyze the author’s craft. 

• In grades 5 and 6, we should start seeing a bridge/transition between ‘learn to read’ towards ‘read to 
learn’ 

• Various purposes for reading should be explicitly stated: reading for enjoyment, reading to learn, 
reading to locate specific information, etc. 

• It is important to list all of the comprehension strategies in each grade (Predicting, Connecting, 
Inferencing, Summarizing, Visualizing, Analyzing, Critiquing, etc). These are strategies that can be used 
at all grade levels with varying complexity. Guidelines for teachers on the level of complexity 
appropriate at each grade level would ensure consistency and proper scaffolding. 

• The skills and procedures in this section refer to reading “strategies” rather than a measurable set of 
criteria. Additionally, they ask students to verbalise mental images,  describe occasions to develop a 
feeling of belonging to groups based on language and culture, and discuss cultural references which do 
no lend themselves to act comprehending what they are reading 

• In all grade levels, a focus on actively constructing and confirming meaning is critical to reading 
comprehension. This focus on students being actively engaged in constructing meaning is not 
emphasized. 

• Listening and watching are also verbs that appear in this section, which is puzzling. 
  

 La fluidité en lecture (Fluency) 

• Concern that this section appears isolated from other pillars of reading and appears as a separate 
organizing idea fit under a larger context such as reading  

• The specific number of high frequency words lends itself to a yes/no assessment  
•  To ensure fluency is being developed in context, it would be helpful to reference reading and 

rereading text such as poetry, readers’ theatre, etc. This should be included in all grade levels. 
• Fluency is also related to writing and speaking. That is not clear in the draft.  
• In some sections there is a misalignment between the knowledge and the skills and procedures. 
• A “level” of reading goes beyond reading with fluency and consists of other factors such accuracy and 

most importantly comprehension.  
• The presentation of fluency in grades 1 & 2 provides the opportunity for teachers to create and assess 

tasks such as “Mad Minutes” where students are timed while reading lists of words, which is not 
conducive to learning a language within a communicative context. 

• “liaisons” and pronunciation should not be present in this Organizing Idea. 
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l’écriture (Writing) 

• Writing as an Organizing Idea needs considerable development and more emphasis within this draft. 
• Specific to French Immersion: even if the learning experiences are different, the writing process in ELA 

and FLA is the same. We believe adopting the same structure in all language arts programs in regard to 
the writing process will ensure complementary language instruction between both languages.  

• All elements of writing should be listed in each grade (ideas and content, organization, voice, sentence 
fluency, word choice, presentation) as they can be worked on every year and refined over time.  

• Conventions could be included as one section within Writing rather than in a silo. Because it stands 
alone, it appears that it has equal weight.  

  

la grammaire (Conventions) 

• Concern that this Organizing Idea appears to have equal weight in comparison the other organizing 
ideas  

• This section reads like a checklist. Want to ensure teachers teach these skills in context to ensure 
students can apply them in the appropriate situations, oral production and/or written production - 
level of proficiency expected in a second language learning context 

• In a second language context, it is imperative that grammar be contextualized for students. This 
organizing idea places a heavy emphasis on memorization. Memorization of grammar skills is not 
conducive to grammar being applied in context.  
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Feedback on Curriculum as a Whole 
 

Overall, it seems that the ‘skills and procedures’ sections for all grades reads much less of a section of skills 
that students will need to master, but a list of tasks that need to be accomplished. This is also lacking any type 
of skill progression our students are required to do. The skills and procedures read more like prescribed 
pedagogy, even to the point of suggesting materials, videos and instructional strategies teachers are required 
to deliver. Lastly, the skills and procedures are completely disorganized. In many cases the younger (Div. 1) 
students are required to engage in thinking that is too advanced developmentally for students and then in the 
later grades (Div. 2) the skills and procedures are simplistic in nature. Some of these examples will be 
highlighted below more explicitly in the grade level examples.  
 
For a program that wants to build strong learners, the amount of knowledge and content students will need to 
know will manifest itself into a checklist of very superficial learning. Specifically, the content increases 
exponentially in grades 5 and 6 and the amount of information that students must ‘learn’ will reduce 
understanding to very superficial levels. There is not much opportunity for deep levels of learning.  
 
The organizing ideas for social studies almost exist in silos: history, civics, geography, economics, financial 
literacy. While these are important organizing ideas, it tends to lead to the understanding that these should be 
taught almost exclusively of each other. There is overlapping content that is explored in multiple grades and 
multiple organizing ideas which could cause confusion in delivery and pacing of this content.  
 
Although billed as a social studies curriculum, there is extensive focus on history, which is not a bad thing. In 
this case however, history is prescribed to the curriculum in a way that will only lead students to memorize 
facts. The fact that a majority of the curriculum, especially in grades 5-6, is loaded with historical fact will lead 
teachers to simply look at the events as checklists and will not promote the deep consolidation of knowledge 
and understanding. The number of KUSPS for just the history component alone is enough to require a full year 
of instruction. 
 
The skills and procedures section of the draft curriculum is confusing. Some of it appears to be worded as 
instructions for teachers, where others are worded as markers of assessments that students are required to 
complete. This causes confusion as to what constitutes pedagogical instruction vs. student assessment 
requirements. In order to have successful implementation, this will need to be differentiated.  
 
The social studies program is riddled with error, misaligned content load, and a knowledge load of content 
students are required to learn as a checklist. There is little emphasis on critical thinking skills, development of 
deep understanding or learning transfer. The progression of learning as students move through k-6 requires 
students to have a depth of knowledge that is currently being asked of our junior high and high school 
students. The teacher feedback indicates this in more detail. 
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Organizing Idea 1 – History 

 
For All Grade Levels 
Overall, the history organizing idea makes up the bulk of what students will have to know, understand and be 
able to do. A concern that arises in this section is the sheer volume of outcomes students will be required to 
‘cover’. There are some key aspects of learning that students absolutely should be required to learn; however, 
what this program lacks is the ability to differentiate between what students should know at a surface level 
and what they are required to consolidate deeply.  
 
When looking at the Knowledge, Understanding and Skills and Procedures sections of the program, there is a 
clear misunderstanding of the capabilities of students at certain age levels. For example, in grade 1 students 
are required to understand “humans first arrived 30,000 years ago” and then must “explain a simple timeline”. 
In the current program of studies grade 1 students must demonstrate their ability to understand numbers up 
to 20 (current Mathematics curriculum). This is one example of the numerous misunderstandings of the level 
of complexity required for students in these grades.  
 
The number of KUSPS is unreasonable for a teacher to teach well. The content increases dramatically in grades 
5 and 6.  
 
The following are just some of the comments about a program that has many visible flaws. 
 
 
K - Grade 2 Grades 3 and 4 Grades 5 and 6 

• Students in Kinder are 
required to know the day, 
month and year of their 
birthday to root the idea of 
time. Kinder students in 
general are cognitively 
unable to do so. They use 
markers (such as seasons) to 
indicate time and are 
generally not able to 
determine years as markers 
of time.  

• From K to G2, there is a 
complete misunderstanding 
of students’ ability to 
determine time. From 
requiring students to 
understand “ancient 
civilizations” (G1) to “the 
significance of ancient 
Athens in modern society”.   

• G1 students are required to 
examine a general timeline 

• The content that is 
prescribed in this draft 
curriculum is currently being 
taught in Grade 7 social 
studies. The sheer amount 
of knowledge and content 
that students need to know 
is well above the cognitive 
load that is appropriate for 
students at this age.  

• The inclusion of certain 
aspects of history or 
historical events seems to be 
at some points random and 
inconsistent. For example, in 
the 3rd grade students are 
learning about the modern 
era of history with reference 
to the development of 
Canada/Alberta, however it 
then includes some 
characterizations of people 

● The amount of historical 
content the students are 
required to know is 
overbearing. It leads to the 
assumption that students 
are simply learning for the 
sake of rote memorization. 
This is further proofed 
when looking at the 
disconnect of what 
students are expected to do 
(skills and procedures) to 
demonstrate their learning.  

● One example of the 
previous statement exists in 
social studies 6. Students 
are required to study all 
major world religions 
(Christianity, Judaism, 
Hinduism, Buddhism, 
Sikhism, Confucianism) in 
detail. Yet in order to 
demonstrate their learning, 
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from 30,000 years ago, yet 
students are not required to 
know numbers beyond 20 in 
grade 1 (current program).  

• G2 students are required to 
know: ancient Greece, 
Ancient Rome, Pax Romana, 
Judaism, Christianity, Islam, 
the Middle Ages and Anglo 
Saxon England in one 
learning outcome. This one 
learning outcome reads like 
a World History/World 
Religions course.  

* Overall, there is a discrepancy 
between what the students are 
required to know (knowledge) and 
what they are required to be able 
to do to demonstrate their 
knowledge (skills and procedures). 
This leads to the wondering as to 
why the students are required to 
know the entire Roman Empire in 
detail to simply demonstrate the 
arranging of chronological events 
on a timeline. 

in history (ex. Madeleine de 
Vercheres).  

• The historical perspective 
written in the draft 
curriculum has a distinct 
Eurocentric bias. There is a 
distinct perspective from the 
colonizers and then there 
are inclusions of minority 
perspectives, but they are 
included as ‘case studies’ 
rather than perspectives to 
be considered.  

• Important elements of 
Canadian history are seen as 
merely events to be 
covered. Student learning 
will be reduced to simply 
rote memorization and 
surface level understanding 
of these events.  

 

* Overall, there is a discrepancy 
between what the students are 
required to know (knowledge) and 
what they are required to be able 
to do to demonstrate their 
knowledge (skills and procedures). 

the students are simply 
required to “describe the 
main ideas and beliefs” of 
each of the religions.  

● While it is important to 
focus on the impact of our 
history and the legacies of 
the treatment of 
Indigenous peoples, the 
curriculum has chosen to 
focus on the American 
historical components and 
events. This is a clear 
opportunity that was 
missed. Students deserve to 
learn the history of their 
own land first and this 
includes the historical 
aspects of Residential 
Schools.  

 
* Overall, the sheer volume of 
KUSPS for grades 5/6 is 
unreasonable should we expect 
teachers to engage in deep levels of 
learning and assessment. This back-
to-basics approach sets a 
dangerous precedent for our 
students and their future abilities to 
critically think.  

Organizing Idea 2 - Civics 
For All Grade Levels 

Civics is a necessary and important aspect of social studies; there is an improved emphasis on this element in 
the draft curriculum. However, the concern with this section is that the curriculum reads more like a ‘history of 
civics’ course. In the younger grades, students are required to know the history and origins of democracy and 
democratic thought. The content for K-2 is completely inappropriate for the cognitive load of students at that 
age.  
 
In grades 5-6, the focus turns to exploring the structures of both the American and Canadian systems of 
government. However, the program suggests that students the students know and understand the full 
structure of both the American and Canadian system. In many ways, the program suggests a full understanding 
of the American system and an incomplete understanding of the Canadian system. The Albertan system of 
government is covered in grade 4 but does not provide ample background knowledge for successful 
understanding of the Canadian system in grade 5 and 6. 
 
The focus of this section of the curriculum is content heavy with the number of outcomes students are 
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required to know. This will result in a superficial (at best) understanding of what is being asked of them. 
 
The following are just some of the comments about a program that has many visible flaws:   

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● The inclusion of ‘talking 
circles’ as a means of 
communication is a great 
way to incorporate 
Indigenous ways of 
knowing into the program 
of studies (G1). Yet the 
program almost glosses 
over the significance of 
this type of 
communication.  

● The inclusion of ancient 
societies in grades 1 and 2 
are completely out of 
context for the learning 
capabilities of the 
students. No second-grade 
student will be able to 
correctly “explain the 
difference between the 
Roman Kingdom, the 
Roman Republic and 
Imperial Rome”. 

● Students from K-2 are not 
learning about Civics, but 
the significance of major 
historical governments. 
This is less of a civics 
section and more of a 
history of political systems 
section.  

 

● The content that students 
are required to learn in 3rd 
grade are currently 
reflected in the 6th grade 
program of studies.  

● Asking students to 
compare and contrast the 
Magna Carta with the 
Great Law of Peace may 
be developmentally 
overwhelming for students 
in 3rd grade.  

● In focusing the shift to 
Treaty education in 4th 
grade, the curriculum 
requires the students 
know the unique 
attributes of the treaties 
as well as the resulting 
reservations that were 
created. This is important 
for students to know but 
when it comes to the skills 
and procedures, students 
are merely required to 
‘make a chart’ about the 3 
main treaties.  

• * The required levels of 
understanding are 
superficial, and in these two 
grades specifically it felt as 
though content was thrown 
in ‘to be covered’ and not 
for students to learn in 
depth. 

● As it was in the History 
organizing idea, the amount 
of content students are 
required to learn increases 
exponentially in grades 5 
and 6.  

● The focus on the American 
foundations of government 
is more thorough than the 
Canadian government. 
Having a focus on Jefferson 
and the Declaration of 
Independence overshadows 
the significance of the 
foundation of Canadian 
democracy.   

● The Americanization of the 
story of our foundation as a 
democratic nation is a 
complete biased historical 
account of how Canada 
became a democracy and in 
fact has very little to do 
with civics education itself.  

● * As previously mentioned, 
the content in these grades 
is so vast and expansive 
that it is nearly impossible 
for students to experience 
the required learning 
necessary for deep levels of 
consolidation. Content in 
grade 5 and 6 will be 
treated like a checklist in 
which students are 
required to ‘know’ a lot but 
not show what they know 
in depth.  
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Organizing Idea 3 – Geography  
For All Grade Levels 

 
Geographic thinking skills are an important aspect of the social studies discipline and having a specific section 
in the program of studies is positive. There are aspects of content that are fundamental for students to know, 
understand and be able to do. For example, being able to read a map of Alberta and Canada as well as 
mapping community areas are significant. Yet much like other aspects of this program, the geography section 
is grossly disorganized and misplaced.  Students in 2nd grade are required to interpret, explore and reconstruct 
maps from ancient times (explored more in depth below) but in most cases this extends beyond the student’s 
level of understanding. The other concerning element of this organizing idea is rather than start at familiar 
levels of students’ geographic understanding (like our city and province) we jump from community geography 
to ancient maps.  
 
The following are just some of the comments about a program that has many visible flaws: 

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● The program is designed 
for students much older 
than this. For example, in 
Kindergarten, students 
lack the cognitive ability to 
understand the concept of 
gravity.  

● Inherently, kinder students 
have a limited ability to 
understand life outside of 
themselves – with that 
consideration there is 
nothing in the geography 
component that is 
developmentally 
appropriate.  

● The entire second grade 
geography section is 
completely inappropriate 
and should be dismissed. 
Having students trace 
migration patterns of 
Germanic peoples in 
Europe, Genghis Khan, 
Marco Polo, the Silk Road 
is completely 
inappropriate.  

● The skills and procedures 
for second grade asks 
students to “draw a map 

● The geographic focus on 
Alberta is significant and 
important. Students 
should be required to have 
a rich understanding of 
Alberta’s geography.  

● Much like the rest of the 
curriculum, the level of 
understanding students is 
required to know are, at 
best, superficial. The skills 
and procedures are also 
simplistic in nature, for 
example: “test your 
geographic skills, find 
__________ locations on 
the map”.  This is much 
too simple.  

● The wording in the 
program also includes a 
strong Eurocentric/settler 
bias. Students are required 
to learn about ‘why rivers 
and places were named 
after Europeans’ before 
learning about their 
original Indigenous names.  

● There are also inaccuracies 
written in the program. 
For example, students 

● Requiring students to learn 
the geographic thinking 
skills is extremely 
important. The positive 
aspects of the content in 
this organizing idea include 
students knowing the 
territories that existed in 
Canada prior to European 
contact.  

● The negative aspect of this 
organizing idea lies in the 
rationale and wording used 
to describe why students 
are learning this. The 
language used is indicative 
of requiring students to 
study this simply to ‘know 
indigenous peoples existed 
in Canada’.  

● The skills that are required 
of students to simply draw 
a map is rather simplistic, 
and only promotes 
superficial understanding of 
the content.  
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of ancient Greece, trace 
the expansion of Islam” 
and many other 
inappropriate skills.  

studying Albertan 
geography are required to 
measure distances to 
places outside of Alberta 
(Regina to Duck Lake). 

Organizing Idea 4 - Economics 
For All Grade Levels 

The economics organizing idea includes concepts, content and ideas that are extremely important for students 
to know. It is important for students to learn about resources, money, and the exchanging of money for goods 
and services. These ideas are introduced in kinder and do develop over the course of elementary. Much like all 
other organizing ideas, the content that is introduced from k-2 is completely inappropriate for the age of those 
students. As the curriculum moves up grade levels, the content increases, but the complexity of thought does 
not increase. Students are generally required to ‘know’ more things but are not tasked with extending their 
thinking.  
 
As mentioned previously, this curriculum is flawed in its design. By simply increasing the content that students 
are required to know and not tasking them with increasing the complexity of their thinking, students are 
forced into rote memorization. This memorization does nothing to challenge the learner’s ability to critically 
think.  
 
The overemphasis on the American economy deters students from thinking critically about all economic 
systems. There is a clear bias for the education of our students to support conservative capitalism. For students 
to truly be able to determine the strength of economic systems, they must learn about all economic systems 
equally and not as an afterthought of capitalism.  
 
As mentioned previously, much of the content for this organizing idea is repurposed from the existing junior 
high and high school programs of study. Much of this content is exceptionally complex and students generally 
will struggle to be successful in their learning.  
 
The tone of this organizing idea has a hyper-conservative lens. There are statements embedded in the draft 
that include perspectives that indicate that entrepreneurialism is the only way that jobs are created. The 
statements and perspectives are only moderately true. Job creation and economies can flourish in a multitude 
of forms, including capitalism, but the program doesn’t focus on any other aspect of economics as positive.  
 
The following are just some of the comments about a program that has many visible flaws: 

 
K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● Much of the content that 
students are required to 
learn from K-2 is 
developmentally 
inappropriate for them to 
learn.  

● Students at this age are 
intrinsically focused on 
themselves in their 

● The focus of Alberta as a 
resource-based economy 
is important and a positive 
inclusion in this program. 
It is also significant that 
students learn about the 
specific natural resources 
that we leverage for our 
economic output in 

● The economic regions of 
Canada make no sense 
whatsoever. It would be 
more beneficial to use the 
existing geographic regions 
to describe the economic 
differences as we move 
from region to region. This 
is especially important 
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learning. The existing 
social studies program 
unpacks this idea by 
focusing on the student as 
individuals in society. This 
program is requiring 
students to understand 
the impact of money in 
the first grade in having 
students “distinguish 
between resource rich and 
resource poor societies” 
and “read a bar graph 
showing the production of 
products” (p. 10) 

● In grade 2 students are 
required to learn about 
trading and bartering, but 
they are supposed to use 
that knowledge to “draw a 
sketch of a barter 
exchange in the Silk Trade 
with China” (p.10). This is 
a complete 
misappropriation of 
knowledge to skill 
transfer.  

● Incorporating a stark 
historical lens with the 
economic content, 
students are required 
learn straightforward 
economic principles in an 
unnecessary manner. For 
example, learning about 
commodities by 
“comparing the state of 
Venice (in Marco Polos 
time) with Alberta today”. 
(p. 10).  

Alberta.  
● The link from 

Understanding to Skills 
and Procedures in grade 3 
is completely misaligned. If 
students are to 
understand that “the 
resource that Alberta 
produces have changed 
over time”, then that 
should be the exclusive 
focus of the Skills and 
Procedures.  

● When looking at the 
historical economics of 
New France, students 
simply must draw a map 
and make a concept map 
to demonstrate their 
understanding. This 
underserves the 
knowledge and 
understanding component 
and does not stretch the 
student to consider critical 
thinking skills.  

● Asking 4th grade students 
to create a balance sheet 
is fundamentally 
unrealistic for a multitude 
of reasons. The ask of 
students is to create a 
balance sheet for a Fort 
Chipewyan (1822-1898). 
This requires a high degree 
of research that 4th grade 
students are not capable 
of doing. The increase in 
skill from 3 to 4 is too 
great. 

considering that the 
understanding component 
of this KUSP reflects the 
importance of geographic 
circumstances.  

● The amount of content 
students are required to 
know is overwhelming 
when comparing it to what 
students are supposed to 
do to demonstrate their 
understanding.  

● When looking at 6th grade, 
students are required to 
learn the continental scale 
as well as the most recent 
data for Canada and US 
economies. Yet, to 
demonstrate their 
understanding all they have 
to do is discuss the validity 
of the 10 to 1 ratio. 

● The explicit focus and 
wording of the market 
economy when compared 
to the other economic 
systems clearly indicates a 
biased view encouraging 
students to think that this is 
the only positive economic 
system. 
 

 

Organizing Idea 5 - Financial Literacy 
For All Grade Levels 

● Having financial literacy embedded into the social studies curriculum is important. Students should be 
aware of how economic choices they make impact their day to day lives and the lives of others in their 
community. The execution of this draft curriculum includes aspects of financial literacy that are so 
foreign to the understanding of an elementary student that the render themselves useless.  
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● The tone of this organizing idea is inherently biased and encourages students to believe that money is 
the root of all that is important and that engaging in a capitalist mindset will lead to happiness.   

● There is a general disconnect between the organizing idea, the guiding questions, learning outcomes.  
 

The following are just some of the comments about a program that has many visible flaws: 
K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● At this age, students are 
generally not concerned 
with money and as a 
concept it is extremely 
difficult for them to grasp. 
Asking students in grade 
one to determine “what is 
a wise purchase” is 
developmentally 
inappropriate. At this time 
in their learning journey, 
value is not monetarily 
based.  

● Asking students to identify 
‘unique features’ of 
Canadian money is a great 
way to get involved with 
symbols on money – but 
having the same students 
‘read aloud and retell’ is 
nearly impossible since 
students learn how to read 
in G1 not K. 

● Asking a G1 student “Can 
money buy happiness?” 
completely ignores the 
developmental capabilities 
of students at that age. 
 

● This section of the draft 
encourages students to 
consider the impact of 
spending on their lives. 
This is important, but not 
at this age. At this age 
students are not 
concerned about money 
and can lead to 
unnecessarily stressing 
students out about 
money.  

● Asking students to 
consider how much money 
is spent on them will force 
students to ask parents 
and in many causes could 
cause some tension. 
Students come to our 
classes from a variety of 
socioeconomic 
backgrounds, having them 
determine more about 
their personal finances will 
create an environment of 
inequity.  

● Asking students to plan a 
party with $100.00 (skill 
and procedure) does not 
align with the knowledge 
that asks the student to 
know ‘the value of saving’. 

● The jump from G3 
(planning a party) to G4 
(creating a business plan 
for the entire expansion of 
the Canadian Pacific 
Railway 1881-1885) is 
exceptionally misaligned.  

● Understanding the basics of 
banking is not aligned with 
the GQ in grade 5 (Why do 
we save and invest in our 
everyday life?).  

● Asking students to examine 
a family bank account is an 
infringement on the privacy 
of families.  

● Calculating the interest on a 
loan aligns more with 
mathematics and not social 
studies.  

● The skills and procedures in 
grade 6 are worded simply 
but require a lot of 
background knowledge 
building.  

● Ex. “turn your idea into a 
business by preparing a 
budget to get it off the 
ground, showing income 
and expenses and a plan to 
make a little money for 
yourself for a community 
group” (p. 51) 
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After extensively reviewing the 2020 science draft curriculum, the ECSD science consultants recommend not to 
pilot the draft.  Outlined below is a comprehensive review of the elementary science draft that provides 
support for our decision.  While there are some positives noted in the draft, there are a number of concerns 
with content load, developmental inappropriateness, inaccuracy of knowledge and/or understanding 
statements that provide considerable apprehension to expose this curriculum to students. 

● Scientific method should not be a separate organizational idea; rather, it should be infused and 
attached to content that lends itself to skills & procedure in the remaining organizing ideas. This will 
encourage higher level thinking within the knowledge content. 

○ How do we teach scientific method without context? 
● Individual KUSPs require a number or code so they can be easily referenced. In addition, column 

headings should also be included on each page of the document. 
● It would be extremely helpful for teachers if the curriculum included examples of how students can 

fulfill skills and procedure outcomes. This could be similar to the initialized component of the current 
junior and senior high curriculum. For example 

 

Positives 

● The living systems organizing idea is focused and allows for depth of learning. This is because the 
amount of content is manageable in comparison to the other disciplinary organizing ideas. We strongly 
recommend that the other organizing ideas mimic the expectations and load of living systems. 

● Appreciate that the focus is on science disciplinary concepts rather than topics, which is the focus in 
the current program of studies (1996).  

Negatives 

● Overall, a majority of the KUSPs lack synthesis and do not incorporate higher order thinking tasks. In 
addition, there is no time for inquiry-based instruction due to the amount of content. 

● Resources and teaching materials will be required for most organizing ideas, in all grade levels. 
● Due to a lack of knowledge and experience with computing science, teachers will also require extensive 

professional development in this area, beyond what science consultants can offer at this time. This 
requires a computing science expert. 

● Many skills and procedures lack higher level thinking (investigate, relate, evaluate, design) according to 
Bloom's taxonomy; the draft emphasizes identify, represent, classify, and describe.  
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● The draft curriculum does not take into consideration that most elementary teachers are generalists. 
As such, extensive professional development will be needed to develop understanding surrounding 
scientific concepts.  

Comments on Individual Organizing Ideas 

Organizing Idea:  Matter  

● Content is scaffolded between grade levels and encourages more rigorous, higher level thinking. 
● Scope and sequence from K-6 works well; the exception is grade 4 recycling. This seems disconnected 

and should move to Kindergarten, as it doesn’t fit anywhere else. 

Grade Positive Negative 

K ● Developmentally appropriate  

1 

 

 

 

 

 

 

 

 

 

● Observe, describe and explain 
changes in materials and objects is 
developmentally appropriate 

Question the developmental appropriateness of 
Knowing that objects take up space and have mass. 

● Area as a measurable property.  
○ How are grade 1 students expected 

to measure area?  
○ Does this connect to what they are 

learning in math? 
● Measuring tools 
● Need to define which measuring tools 

grade 1 students should use. i.e. State if it is 
comparative measurements. 

● Have students been taught in math how to 
use these tools? 

● Why do students use non-standard tools in 
grade two, but not in grade one? 

Grade 1 students should be predicting throughout, 
in skills & procedure. 

2  Misconception 
● Length and mass are not properties of 

materials, as stated in the draft. 

3 ● Appreciation of the incorporation of 
Indigenous land use 

● Appropriateness of change of state 
from solid to liquid 

● Incorporation of students doing 

● Indigenous perspective is historical and not 
current. This can lead to misconceptions 
such as Indigenous individuals live in igloos 
or tipis.  It does not reinforce the lived 
realities of Indigenous peoples. 
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experiments ● Need to provide guidance for the term 
discuss, because the term is broad. For 
example, compare and contrast solid and 
liquids and discuss in small groups. 

● Gas is too abstract and not developmentally 
appropriate for students. Focus should be 
placed on solids and liquids 

4 ● Developmentally appropriate and 
relevant 

● Appreciation for the incorporation of 
a personal plan and researching local 
waste management. 

● Out of synch with scope and sequence 

5 ● Demonstration of skill using role play 
and construction of models is 
appreciated. 

Question the appropriateness of  
● KUSP regarding attractive forces, if it is 

taught accurately, scientifically.  Currently, 
this is a grade 11 concept. 

6 

 

 ● Requires adequate background knowledge 
and retention from grade 5, otherwise too 
much time will be allocated to review.  

Energy  

● Very content heavy 
● Feel that in grade 2, focus should be placed on either light or sound. 

Grade Positive Negative 

K ● Developmentally appropriate   

1  ● Developmentally appropriate  
● Flows well with what was taught in 

kindergarten. 
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2  Connection 

● A stronger connection to force is required. 
● Sound seems disjointed in the progression 

of building understanding of force.   
● How is light connected to sound? 
● There is a lack of distinction between 

characteristic of material and characteristic 
of an object. Language used is not clear. 

● Are there materials that amplify sound? 

3  KUSPS 

● KUSP #2 Definition of friction is awkward 
and misleading.  Instead, it should state 
“The opposing force that happens when 1 
object or surface slides over another 
surface or object” 

● KUSP #3 Vocabulary used to describe the 
strength of a force can include strong and 
weak… what other vocabulary can be used?  

● KUSP #6 Knowledge statement is 
conceptual should be specified and broken 
into parts: 

1) A brief push or pull on an object 
will cause the object to move 
through a distance until friction 
stops the object. 
2) A continuous push or pull will 
cause an object to move until the 
force is removed and friction stops 
it. 
3) In order for an object to move, 
the force applied must be greater 
than the force of friction. 

4 ● Appreciate the investigation of 
magnetism and gravity in order to 
compare non=contact forces. 
However, why is gravity not 
investigated in the same manner as 
magnetism?   

Misleading 

● KUSP #1: non-contact forces occur because 
of attraction or repulsion is misleading; 
they are not implicitly attracted to each 
other.  

○ The knowledge statement should 
read “Non-contact forces are either 
attractive or repulsive forces 

● KUSP #3: the knowledge statement should 
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state “The property of magnetism can 
include materials that contain iron, cobalt, 
or nickel”.  

○ There should be corresponding 
skills for students to demonstrate 
their knowledge of KUSP #3. 
Examples: 

■ Conduct investigations with 
various materials to 
identify those that are 
magnetic and non-
magnetic.    

● Given a set of materials, 
predict which materials are 
magnetic or not. 

Order 
● The order of KUSP #1 & 2 should be 

switched; Students need to identify and 
investigate first before describing how 
noncontact forces interact with objects. 

● KUSP #4 knowledge & understanding 
statements should be switched. 

Poor Examples 
● KUSP #6 -knowledge- should include more 

tangible items that are age-appropriate. 
Students do not yet understand how either 
a vehicle or computer uses magnets. 

● Every day relatable items can include: 
○ Compasses 
○ Maglev trains 
○ Junkyard cranes 
○ Electric Motors 
○ Fridge Magnet 
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5 ● Appreciate the inclusion of energy 
resources, specifically alternative, 
environmentally friendly resources.  

Definition of liquid and air 
● Why are liquid and air treated separately, 

and not both defined as fluids? While there 
are differences, they also share properties. 

 

Questions and comments regarding individual 
KUSPS: 
KUSP #2:  

● Students should be investigating different 
forces prior to explaining. 

● Are the four forces exclusive to flying 
objects, or all objects moving through the 
air? 

KUSP #4 
● Buoyancy is experienced in ALL fluids, not 

just liquids. For example, helium balloons 
float because they are buoyant in air.  

● Definition of buoyant force should be 
reworded as “The upward force exerted by 
any fluid upon a body placed in it” 

KUSP #6 
● Design considerations for floating objects 

should not include streamlining. What is 
meant by “stability”? 

No mention of the shape of an object affecting 
buoyancy in any of the KUSPs.  

6 ● Developmentally appropriate; 
appreciate how grade 6 is a summation 
of what was taught in previous grades.  

KUSP #4 
● Need to define what a law is; the difference 

between a principle and a law should be 
incorporated into the scientific method 
organizing idea.  

Scientific Method 

● The parts of an investigation taught need to be explicitly stated in every grade level; cannot assume 
that teachers will know all components of a scientific investigation. 

● A general overview of the scientific method and what part of the scientific method is developed in 
which grade should be included. 

Grade Positive Negative 

1  ● Developmentally appropriate Pedagogy 
● Should be taught using examples 
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2  Language  
● Language is intimidating for individuals who 

are not scientifically literate. 

3 ● Appreciate the introduction of 
trustworthiness 

● The term expert needs to be clarified. An 
expert to a grade 3 student can include a 
teacher or a guardian. 

4 ● Liked differentiation between 
qualitative and quantitative data. 

Measurement tools 
● Measurement tools needs to be defined and 

examples should be provided 
● Units of measurement should be consistent- 

Canadian vs Imperial vs SI. 

5 ● Liked the introduction of bias from a 
scientific perspective, including the 
unobservable. 

Content load is too great. 

6  Content load is too great. 

Earth Systems 

● Appreciated the strong and authentic links made to Indigenous knowledge and perspectives. 
● Content heavy; it would require too much time to complete all of the KUSPS, as presented. Content is 

good, if some KUSPS are removed. Feel that there should be more depth, and less breadth. 
 

Grade Positive Negative 

K ● Builds on prior knowledge; 
appreciate the connection. 

 

1 ● Mirrors the current POS, but with 
more explicit examples and skills. As 
such, teachers can easily modify and 
use current resources in order to 
teach this organizing idea. 

 

2 ● Developmentally appropriate and in 
scope and sequence. 

● Appreciate cross-curricular 
connections. For example, social 
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studies influence when naming 
landforms. 

3  ● Should use the term erosion rather than 
wear down.  

5  ● Definitions of weather and climate should be 
more general i.e. Weather is short term and 
climate is long term (do not specify 30 
years). 

6 ● Builds on prior knowledge- extension 
of grade 5 

● Appreciate the inclusion of activism, 
asking students to seek solutions to 
human impact on climate change; 
this would empower students. 

● Appreciate the inclusion of both 
traditional knowledge (keepers) and 
collaboration with scientists. 

● KUSP# 2- natural process impacting 
processes- these have no to minimal effect 
on climate because they are either one-time 
catastrophic events (meteor, volcanic 
eruptions) or extremely slow increments 
that change over 100 000 of years (changes 
in orbit).  This leads to misconceptions about 
the impact of natural phenomenon causing 
climate change; scientific consensus is that 
the climate change we are experiencing is 
due to human impact (CO2 emissions etc) 

Living Systems 

● This organizing idea is well written, developmentally appropriate, well-scaffolded and contains an 
appropriate amount of content. 

● Appreciate the meaningful and authentic Indigenous inclusion.  

Space 

● The content in this organizing idea is not logically distributed across grade levels.  For example, grade 4 
is content light; it focuses on astronomical phenomena and daily life but could easily incorporate the 
grade 6 solar system outcomes.  Grade 5 is content heavy and includes complex concepts that could be 
redistributed to grade 6.  For example, Grade 5 could focus on the predictable cycles of the moon while 
grade 6 could focus on the predictable patterns caused by Earth’s movement in the solar system. 

Grade Positive Negative 

4  ● A planetarium is not technology to view the 
sky 

● Grade 4 could learn the rotation of Earth 
causing day and night 

5 ● Appreciate the strong Indigenous Content load is too heavy. 
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connection. 
● Introduction of the impact of sky 

and crops could allow for rich 
discussion. 

● KUSPS #1& 2 are in the current grade 6 
program of studies (excluding eclipses & 
auroras) and these concepts alone take up to 6 
weeks for students to gain understanding. 

6  Rote Memorization 
● Name 8 planets is not a skill but a task that is 

memorized 
Lack of adequate background knowledge 

● “Discuss why Pluto was classified as a dwarf 
planet” requires background knowledge that is 
not included. For example, students are not 
formally provided with a definition of a planet. 

Computer Science 

Positives  

● Appreciate that Computing Science is now taught explicitly and that students are receiving instruction 
in computer science. 

● All schools have the required technology to implement this organizing idea. 
● There are a lot of educational resources available to help teachers deliver this curriculum. 

Negatives 

● Grades K-4 is surface level computational thinking; it is analog and should also include use of 
technology. 

● Learning outcomes do not build between grades; there is no depth. Ideas are not scaffolded or 
connected. Building of concepts should occur through examples, applications and the introduction of 
technology, starting in kindergarten. 

● The draft underestimates a student’s ability to do more complex problem solving, computational 
thinking and coding. The draft is a disservice to our students. For example, the event “One Hour of 
Code” does more than the entire K-6 curriculum cumulatively.  

● Language is inappropriate for design thinking.  
● Creativity should be integrated in all grades, and not just introduced in grade 3. 
● Disconnect and misconceptions about the relationship between computer science and computational 

thinking. For example, Kindergarten is computer science, while grades 1 and 2 are computational 
thinking. Grade 5 is the start of a true computer science program of studies. 

● There is too much focus on talking about code (discuss), and not enough doing (create, design). 
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Mathematics 

Positive Feedback 

● There is a cross curricular connection evident with science and social.
○ Science examples (non-exhaustive list):

■ Kinder (properties of matter - weight)
■ Grade 1 (comparison of objects based on size length, area, mass) (cycles - connection

to time) (data - collection and interpretation)
■ Grade 2 (data - collection, representation, and interpretation)

● All subject areas are currently organized in the same manner
○ Organizing Idea, Guiding Question, and Learning Outcomes present in each subject area.

Feedback on Curriculum as a Whole 

Overall Content 

● Front Matter is sparse and requires further development.
○ There is limited information included. More details about important pedagogical practices and

mathematical processes should be included in the front matter.
■ Does not include more than an extremely limited reference to a few of the

Mathematical Processes which are integral to student learning and understanding of
mathematics.

■ There is no explicit statement about the integration of the mathematical processes or
standards (no intentional teaching of communication, reasoning, technology,
visualization, etc.).  This needs to be infused throughout the entire curriculum after
being explained in the front matter.  How and where are students supposed to
incorporate the mathematical processes in their learning?

● The amount of content students are required to learn in each grade is concerning.
○ The connection or flow between KUSPs is often vague or unclear.
○ The number of KUSPs has greatly increased the academic requirements for each grade.
○ If all KUSPs are to be taught as specific steps in reaching the learning outcomes, there is far too

much content to be covered in each grade.
■ Pacing of the acquisition of knowledge is far greater than the previous curriculum. If

students struggle or fall behind, there is a far greater amount of content and there are
more challenging concepts to learn at each grade level.

● Example: Integers in Grade 6. They are introduced to integers, then compare,
order, add, subtract, multiply and divide them as well. (Current curriculum:
introduction, ordering and comparing).

● Example: Grade 3 students learn multiplication and division to 100 for the first
time. In Grade 4 they move to multiplication and division within 10,000, but
are also expected to know prime numbers, composite numbers, multiple digit
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Mathematics 
multiplication and division, and multiplication of more than two factors. 

● The draft curriculum states the use of symbolic representations as a component of student 
understanding. There is no mention of concrete manipulatives and pictorial representations.  The draft 
has removed the progression from concrete manipulatives to pictorial representations and then to 
symbolic notation.  This progression is fundamental to student learning and needs to be included in the 
curriculum. 

● There is no reference to the appropriate use of technology. There are digital tools or components to 
math that need to be intentionally included for each grade level.   

● There appears to be a complete lack of a conceptual framework presented in this draft curriculum. 
○ Instead, the curriculum is focused purely on knowledge and skills. 
○ Mathematics should be a balance between conceptual understanding, knowledge, and skills 

and procedures. 
● The term “Standard Algorithms” is used throughout the draft curriculum; however, there is no clear 

definition of what “Standard Algorithms” means.   
■ Do they mean the traditional algorithm? Or do they mean various Standard Algorithms 

used across the world to complete operations? 
○ This needs to be clarified. 

■ If Standard Algorithms means the Traditional Algorithm, this would be a large step 
backwards in student understanding of mathematics. 

● The draft curriculum contains a heavy focus on definitions, notation, and symbolism.  
○ Unclear wording can lead to variation of interpretation; for professional learning teachers will 

need explicit examples and references.  
■ For example: Standard Algorithms (There are different accepted algorithms.) 

○ Are these definitions included for teacher understanding (supporting scaffolds for teaching 
strategies) or for student use? 

○ Is it a requirement that language is formally assessed? 
● The draft curriculum is math defined. There is a whole new vocabulary.   

○ This is developmentally not appropriate as the definitions are not learned through the 
experience students have in math.  

■ When a new concept is being introduced, it appears the students will be given a 
mathematically correct formal definition. Students need to experience the definition 
concretely. This needs to be clarified in the draft curriculum.   

● Problem solving should be added in a real-life context across all grade levels. 
● The directing verbs within the draft curriculum need to be clarified and specifically chosen to enhance 

teacher understanding and clarify the expectations for student achievement. 
○ For example, the terms “Compare” and “Interpret” should be clarified.  What does “Compare” 

mean with relation to what students will do?  What does “interpret” mean? Clearly defined 
language needs to be used to support both communication & assessment of outcomes. 

Format 

● The draft curriculum lacks a clear definition of what the items listed under Knowledge, Understanding, 
and Skills and Procedures are, how they relate and how to reference them. 

○ Are these considered specific outcomes? This needs to be clear to avoid confusion and to 
ensure that teachers know which items are to be assessed and reported.  

○ Do all KUSPs need to be taught and assessed? 



Edmonton Catholic Schools Draft Curriculum Feedback Report, April 2021          42 

 

Synopsis Review from our Curriculum Consultant Experts 

Mathematics 
○ Mathematical processes should be clearly identified, and terms should be clearly explained 

within each of the KUSPs across all grade levels. The lack of explicit reference to the math 
processes provides less clarity on how an outcome could be taught/introduced. This will 
impact the depth of learning and types of scaffolds teachers are able to utilize in order to meet 
student needs.  

Organizing Idea  

Number: Quantity is measure with numbers that enable counting, labelling, comparing, and operating 

For All Grade Levels 

● Place value needs to be much more intentional as to where it is included in the draft curriculum. This is 
a concept that is integral to understanding of number sense, and an area where many students 
struggle.  

○ Place value could be its own Organizing Idea with separate Guiding Questions and KUSPs for 
each grade. 

○ This is of particular importance in younger grades where students will be representing, 
ordering and comparing much greater numbers than in the past.  

■ For example, how can students in Grade 2 order or compare numbers to 1000 without 
an understanding of place value? (which is not explicitly taught until Grade 3). 

■ Place value needs to be explicitly taught in Grade 1 and 2. 
■ The guiding questions and learning outcomes for place value in Grades 3 and 4 need to 

be brought into Grade 1 and 2 with specific Guiding Questions and outcomes for those 
grade levels. 

● Kindergarten to Grade 3 includes various strategies for addition and subtraction, however for Grades 4 
through 6 the only reference for solving addition, subtraction, multiplication, and division is to use 
“Standard Algorithms.” 

○ It is very unclear as to what Standard Algorithms (plural) means. 
● There is a focus on composing numbers, however, this should include decomposition as well for 

foundational understanding. This needs to be intentionally included and explained.  
● Recall of addition and subtraction facts (understood as basic facts) needs to be clearly developed at 

each Grade level. 
○ Grades 1 and 2 include basic facts for addition and subtraction to 10, which does not indicate 

any development in understanding between grades. 
○ Grade 3 basic facts for addition and subtraction are stated, however a range of values to be 

studied is not specified. 
○ Grades 4 - 6 there is no explicit mention of basic facts in addition and subtraction. 
○ Furthermore, recall of multiplication and division is present in Grade 3 but changes to Standard 

Algorithms in higher grades.  
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K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● Quantities - Kindergarten 
includes quantities to 10 
(no change), Grade 1 to 
100 (currently to 20), and 
Grade 2 to 1000 (currently 
to 100) 
○ Suggestion: Grade 1 

Counting to 120 
instead of 100 to 
familiarize students 
with the pattern of 
counting over 100 

● Grade 1: Introduction of 
each coin and bill (knowing 
the value and name of 
each) 
○ Focus on money 

values as a piece of 
knowledge rather 
than a concrete 
example of number. 

● Grade 2 - analyzing 
quantities to 1000, 
however in many of the 
other strands they are 
dealing with other 
quantities e.g. addition and 
subtraction to 100, skip 
counting to 100 

● Kindergarten - direct 
inclusion of counting 
principles (Stable Order, 
Order Irrelevance, One to 
One correspondence, 
Cardinality, Abstraction, 
Conservation) 
○ Positive inclusion for 

this draft 
● Grade 2 - heavy emphasis 

on number line for 
representation 
○ Number line is one way 

● In the draft curriculum, the 
vocabulary and 
composition of place value 
is first seen in Grade 3 (pg. 
13) 

○ Place Value in Grade 3 
does not specify a 
range of values for 
students to work 
towards (e.g. 
Quantity in Grade 2 
goes to 1000, addition 
and subtraction to 
100, Grade 3 addition 
and subtraction goes 
to 1000).  

● Students begin working 
with money in Grade 1, 
however, reference to the 
relation of cents to dollars 
with respect to place value 
is taught in Grade 4 

○ The progression of 
this concept needs to 
be developed. 

● “Estimation can be used to 
verify a sum or difference” 
-  

○ Verify indicates or 
suggests checking for 
truth. However, 
estimation only gives 
an approximation 
instead of a 
verification. 

● Multiplication and division 
within 100 NEEDS to be 
clarified 

○ Does this mean 
single digit to 100 
(10x10) or could it 
include 2-digit x 1 

● Magnitude as an organizing 
concept for integers is new 
to Grade 6  

● New to Grade 6 Operations 
with Integers - addition, 
subtraction, multiplication, 
and division (Previously 
Grade 7) 
○ Currently students 

only order and 
compare integers. 

○ The addition of 
operations with 
integers is a large 
increase in content 
and conceptual 
understanding. 

● Grade 6 refers to addition, 
subtraction, multiplication, 
and division of positive and 
negative numbers (pg 28). 
○ This includes positive 

and negative integers, 
fractions, and 
decimals. 

○ These operations with 
positive and negative 
integers may be an 
achievable outcome. 
The inclusion of these 
operations with 
positive and negative 
fractions and decimals 
is a very large 
conceptual jump and 
is not developmentally 
appropriate.  

○ Currently 
multiplication and 
division of fractions 
and decimals is not 
part of the Elementary 



Edmonton Catholic Schools Draft Curriculum Feedback Report, April 2021          44 

 

Synopsis Review from our Curriculum Consultant Experts 

Mathematics 
to represent number, 
but there are others 
(Base 10, Ten Frames, 
etc.) 

● Addition and Subtraction - 
Kindergarten includes 
composing quantities to 10 
(currently no composition), 
Grade 1 to 20 (no change), 
and Grade 2 to 100 (no 
change) 

● Addition is not JUST 
combining numbers. 
○ Addition and 

subtraction needs to 
be taught in a variety 
of ways including the 
understanding of 
equality 

■ __+ 3 = 7 
■ 4 + __ = 7 
■ 4 + 3 = ___ 

● “Part-part-whole 
relationships” (pg 4) in 
regards to addition and 
subtraction may be 
confusing, as this language 
is often related to 
fractions.  
○ It is stated that a 

difference represents a 
missing part, however 
it is integral that 
students understand 
difference can ALSO be 
a statement of 
comparison. 

● The understanding of 
“partitioning” in grade 1 
and 2 (pg 5) leads up to 
division.  
○ The earlier inclusion 

of grouping and 
partitioning appears 
to be developmentally 

digit (13x4)?  
● Factors and 

Multiples have been 
moved from the 
current grade 6 to 
grade 4 in the draft 
curriculum.  

○ The pacing of 
introducing 
multiplication and 
division in Grade 3, 
then moving to 
Factors and 
Multiples in Grade 4 
is a large jump 
conceptually.  

● The draft is combining the 
current Grade 5 and 6 
fraction outcomes into 
Grade 4 (pg 17 and 18) 

○ Equivalent fractions 
from 5 to 4 

○ Mixed number and 
Imperfect Fractions 
from 6 to 4 

○ The progression of 
understanding is 
placed together into 
one grade.  This is an 
increase in content 
and a large jump 
conceptually.  

● Addition and Subtraction 
of fractions is included in 
the draft for Grade 3 and 
also included in Grade 4  
(This is currently Grade 7 
content.) 

 

 

curriculum. 
○ Learning outcomes on 

pages 29 and 33 
contradict each other. 
One says positive and 
negative fractions, the 
other says positive 
fractions (only) 

● Grade 5 includes addition 
and subtraction to 1 000 
000 and Grade 6 has no 
specification which leads to 
student exploration of 
greater place value and 
larger numbers (similar to 
one million and beyond in 
current curriculum) 

● Using the word “or” in 
these KUSPS (e.g. 
multiplication of decimals 
pg 29) leads to 
interpretation, rather than 
clarity and standardization 
of content 

● Proportion is now part of 
ratios in Grade 6  

○ This needs to be 
further clarified. 
What skills are 
students to know 
based on 
proportion?  The 
term “Proportion” 
could mean many 
things. (Pg 32)  

○ Proportional 
reasoning is 
currently in Grade 
8.   

● The understanding of 
percentage in grade 5 has 
become much more 
specific in the draft 
curriculum.  
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appropriate (lead up 
skills for division) 

● The continuum of how 
fractions are being 
introduced needs to be 
clarified. (pg 6) 
○ Grade 2 Learning 

Outcome should still 
say recognize, as 
interpreting part whole 
relationships shouldn’t 
be done before 
fractions are explicitly 
taught (numerator, 
denominator, formal 
introduction of 
fractions) 

● There is reference to 
procedural subitizing, but 
the next developmental 
step, conceptual subitizing, 
is missing.  
○ Conceptual subitizing is 

breaking larger 
numbers into smaller 
chunks  

○ Students can then 
subitize i.e. 9 can be 
seen as set of 6 and a 
set of 3. 

Organizing Idea 

Algebra: Equations express relationships between quantities. 

For All Grade Levels 

● In the draft curriculum, algebra begins in Grade 3. However, this could also be included in Grades 1 and 
2. 

○ Algebra could be included in K-2 as the understanding of equality with relation to addition and 
subtraction. 

○ Equality is an Essential Understanding in mathematics and should be explicitly included in all 
grade levels as this includes all operations.  
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K - Grade 2 Grades 3 and 4 Grades 5 and 6 

 ● Order of operations has been moved 
to grade 4 in the draft curriculum 
(Current grade 6 content.) 

● Students will be expressing 
factors as exponents in Grade 
6 (pg 34), currently Grade 9 
(Powers with whole number 
exponents)  

● Expressions in Algebra are 
new to grade 5 and 6. (pg 34)  

○ There is no explanation of 
the explicit difference 
between expression and 
equations. (Currently 
expressions and 
differentiation from 
equations is Grade 7)   

○ Unclear guidelines as to 
how in depth or what 
specific algebraic forms to 
use with students (pg 35) 
Currently grade 7 specifies 
preservation of equality - 
Writing equivalent forms. 

○ Inverse operations are 
also challenging without 
knowing the specific forms 
students will be using. 
(Balance Perspective vs. 
Algebraic Perspective) 

Organizing Idea 
Geometry: Shapes are defined and related by geometric attributes. 

● The vocabulary of faces, vertices, and edges is introduced in Grade 2 and that vocabulary does not 
reappear again throughout Grade 3 - 6.   

○ This vocabulary should continue as students build understanding based on concepts related to 
this content. e.g. Symmetry and Transformations in Grade 5 and 6  

● The content for geometry across all grades seems to have shifted greatly from older grades in the 
previous curriculum. 

○ E.g., symmetry from Grade 4 in the current curriculum to Grade 1 in the draft curriculum, 
angles, and triangles from Grade 6 in the current curriculum to Grade 3 in the draft curriculum 
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K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● There is now an inclusion 
of 2-D shapes (current 
curriculum only mentions 
3-D) and specific shapes to 
be taught. 

● Symmetry has been moved 
to Grade 1 (from Grade 4) 

● Transformations of 3D 
objects has been moved to 
Grade 2 (Currently in 
Grade 6, students perform 
transformations of 2D 
shapes only. Currently in 
Grade 8, students 
transform 3D shapes, but 
the language is based on 
perspective, not the 
geometry of 3D shapes) 
○ Clarification is needed 

to explain the depth 
students in Grade 2 are 
expected to transform 
3D objects? 

● Angles and Angle 
relationships have been 
moved to Grade 3 and 4 
(from Grade 6 and higher 
depending on the content) 

○ Students in Grade 4 
are now measuring 
angles (Currently 
Grade 6) 

○ Triangles (Equilateral 
and Isosceles, etc.) 
have been moved to 
Grade 4 (Currently 
Grade 6). 

● The introduction of 
polygons is now present in 
Grade 3 but reference to 
examining polygons in the 
environment is included in 
Grade 4.  

○ Real world examples 
should be included 
when introduced. 

● The understanding of 
symmetry includes far 
more in-depth content (pg. 
36) 
○ Grade 5 now includes 

rotation of 360° and 
180°  

○ Grade 5 now includes 
3D shapes and 
reflection (previously 
2D shape in Grade 6 
and 3D shapes in 
Grades 7 & 8) 

○ Grade 6 now includes 
tessellations. (Currently 
in Grade 8.) 

● Further clarification is 
needed to describe what 
the students will be 
required to specifically do 
with regards to 
transformations. 

Organizing Idea 

Coordinate Geometry: Location and movement of objects in space can be communicated using a 
coordinate grid. 

For All Grade Levels 
● Coordinate Geometry begins in Grade 5 and has been shifted down from Grade 7 - 9 in the current 

curriculum. 

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

  ● There is a connection between geometry and coordinate 
geometry in the draft curriculum. 

○ Grade 5 includes coordinates on a grid. 
(Currently in Grade 7, students are being 
introduced to points on a grid and plotting 
points on a coordinate plane.) 

○ Students describe transformations using a 
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coordinate plane for 2D shapes. (Currently 
Grade 7) 

● Introduction of the Cartesian Plane in Grade 6.   
○ Further clarification is needed to describe the 

differences between Grade 5 coordinate grids 
and Grade 6 notation with the Cartesian Plane. 

● Grade 6 includes the rotation of a polygon about a 
vertex and different degrees. (Currently Grade 7)  

○ Rotational symmetry is currently in Grade 9 

Organizing Idea 
Measurement: Attributes such as length, area, volume, and angle are quantified by measurement. 

For All Grade Levels 

● The definitions and terms used for measurement in the draft curriculum need further clarification. 
● Many of the concepts presented in measurement are not age appropriate. 

○ For example, grade 3 in the draft curriculum includes imperial measurement.  This is currently 
grade 10 content.   

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● Is Diameter of a circle as 
length relevant for Grade 
1? How does this progress 
throughout the grades? 

● Measurement with 
standard units has been 
moved to Grade 2 from 
Grade 3 

○ More limited 
exposure to non-
standard units 

● There is an inclusion of 
more advanced concepts, 
such as area and capacity 
in Grade 2. 

○ It does appear in 
an age appropriate 
manner. 

○ This should be 
explained further 
to allow for 
teacher clarity 
(Students are just 
supposed to 

● Imperial measurement is 
brought into Grade 3 
(currently Grade 10 
content) 
○ Is this appropriate for 

elementary?  Makes 
real world sense in 
Junior High with 
relation to option 
classes such as Foods 
and Construction. 

○ Reference to Imperial 
units as “Canadian 
Units”.  This is not 
presently the current 
language recognized or 
used by most. Most of 
the world uses the 
metric system. This is 
an antiquated 
reference that does 
not reflect current 
understandings.  

○ Seems to be more 

● Area of triangles (pg 40) 
○ In relationship to 

parallelogram is new 
to Grade 6. (Currently 
Grade 7) 

○ The area of a triangle 
with relationship to a 
parallelogram is a 
mathematically 
correct definition but 
does not support 
students' visual 
understanding. It is 
harder to calculate 
than using the 
multiplication of a 
rectangle. 

○ This is more confusing 
because the area of a 
parallelogram is 
harder to construct 
than to count the area 
of a triangle.  

● Grade 6 Compositional 
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compare and order 
based on the 
attribute, not 
calculate.) 

 

 

 

information/reference on 
the Imperial System than 
the Metric system 
(reference to centimeters 
and meters only as 
opposed to mention of 
miles, yards, feet, inches, 
acres, pounds, quarts, and 
ounces) 

● Angles is new to Grade 4 
○ Measuring angles to 

degrees with protractors 
(Currently Grade 6) 

○ The understanding that a 
vertex is “the end point 
of a line segment or ray” 
(pg 24) may not be 
developmentally 
appropriate. Angles are 
just introduced and 
exposure to angles is 
more important than the 
formal definition of the 
components of angles.  

Area interpreted through 
areas of multiple shapes 
(currently only in Grade 8 
and specific to 3D Objects) 
○ Very explicit to the 

type of compositional 
shape they are to work 
with 

● Volume in Grade 6 draft is 
much more encompassing of 
specific information.  

 

Organizing Idea 
Patterns: Awareness of patterns supports problem solving in various situations. 

For All Grade Levels 

● The progression of learning outcomes and KUSPs between grade levels is far too fast paced to support 
proper student understanding. 

● There is not enough focus on practice of building patterns, extending patterns, reproducing a pattern 
throughout the grades. Each grade has a new concept and does not appear to build upon previous 
knowledge.  

● Certain examples of patterns seem randomly chosen as important pieces of knowledge (Pascal’s 
Triangle, Fibonacci Sequence, Triangle Numbers… etc.). There is little opportunity for students to 
explore engaging and relevant patterns found in their lives and environment in the same manner 
(cultural patterns, other patterns found in nature besides Fibonacci like fractals, tessellations, other 
sequences comparable sequences - Lucas Sequence).  

○ These should be used as examples of interpreting and explaining sequences in the world 
around us.  There are many different patterns in the world around us and placing importance 
on some over others is objective.   
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K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● Kindergarten includes 
identifying elements of a 
pattern as well as the pattern 
core.   
○ More in-depth content 

with a lack of 
development about non-
examples of patterns 

● Grade 1 students will be 
asked to know that a pattern 
may not repeat in the same 
way forever. 

○ Although this is true, this 
is difficult for students to 
grasp as grade 1 students 
are learning about 
repeating patterns.  

○ Further clarification is 
required to describe the 
understanding of cycles 
repeating “in the same 
way forever”. What does 
this mean? There are 
some changes that can 
and do occur in the 
cycles of seasons, 
day/night, and many 
others.  

● Why do Grade 2s need to 
learn about Pascal’s triangle 
with patterns?  

○ The purpose of Pascal’s 
Triangle requires 
clarification to justify the 
appropriateness of this in 
grade. 

● If Grade 2 deals with 
numbers to 1000 and as a 
part of that skip counting by 
20, 25 and 50, why is there 
no mention of numerical 
patterns? 

● Grade 3 students are 
required to “Determine 
any missing term in a skip-
counting sequence using 
multiplication.” 
○ This would mean 

students need to learn 
multiplication prior to 
skip counting. 
Developmentally, skip 
counting is an integral 
component of learning 
multiplication. Skip 
counting should inform 
multiplicative thinking 
in the early stages, not 
the other way around. 

● Grade 4 vocabulary 
includes Arithmetic 
Sequence, Geometric 
Sequence, Sequences of 
triangle and square 
numbers.  
○ Vocabulary should be 

paired with experiential 
practice; however, it is 
not made clear how 
these concepts are to 
be introduced or 
defined. 

● Numerical understanding 
of patterns begins in grade 
3 with relation to ordinal 
numbers. This lacks the 
increasing and decreasing 
understanding of number 
patterns. 

 

● Patterns are now 
connected to the 
coordinate grid and table 
of values in Grade 5 
○ Arithmetic sequence is 

new language. (This 
language is currently 
not used until Math 20-
1) 

○ Linear patterns or 
functions in a table of 
values is currently in 
Grade 7.   

○ Students must describe 
a rule, write an 
expression, and then 
determine the missing 
term in the arithmetic 
sequence.  This is very 
difficult content for 
grade 5.  

● Patterns connects to 
Cartesian plane in Grade 6 
(Current Grade 7) 
○ This increases the level 

of difficulty in applying 
a pattern. 

○ This requires further 
clarification. What is a 
function and how will 
students be exposed 
to this? (experiential 
vs. definitional) 
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Organizing Idea 

Time: Duration is described and quantified with time. 

For All Grade Levels 

● Time is included in the Kindergarten to Grade 4 draft curriculum only. (Does not continue Grade 5) 
● The KUSPs need further clarification.  

○ For example, use of ordinal numbers in Kindergarten and then in grade 3.  This language needs 
clarification as to what students will do with the ordinal numbers.  

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● Ordinal numbers are 
introduced in the draft in 
Grade 3.  Why are 
Kindergarten students 
sequencing events with ordinal 
numbers?  

○ Kindergarten students 
have difficulty with 
yesterday and 
tomorrow, so ordinal 
numbers are not 
developmentally 
appropriate.  

 

● Students in grade 3 will now 
be required to tell time on 
the clock. 

○ This is currently in 
Grade 4. 

○ More content in grade 
3 time including the 
24-hour clock.  

● Analog clocks are now 
taught with relating 
duration to fractions of a 
circle (pg 26). 

○ This may be confusing 
for students. 

 

Organizing Idea 

Statistics: The science of collecting, analyzing, visualizing, and interpreting data can inform understanding 
and decision making. 

For All Grade Levels 

● Statistics is included in Grades 1 - 6 only, however it conceptually could be introduced in Kindergarten. 
● There needs to be further clarification as to the term “Statistical Question”. What do these questions 

look like for each grade level? 
● Content area from higher grade levels in the current curriculum, has been moved down a grade or 

more in the draft curriculum. 
○ For example, Mode has been moved to grade 5.  It is not included in the current grade 5 or 6 

curriculum, but rather in Junior High.  
● There are many references to constructing graphs and representing data, however there is far less 

mention of analysis and interpretation of results, particularly drawing conclusions to make informed 
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decisions based on analysis and interpretation.  This requires further development in Grades 1 - 3 as 
this is an integral part of statistics 

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● Statistics is not present in 
Kindergarten.  
○ Kindergarten students 

spend a lot of time 
getting to know each 
other, so they could 
use concrete 
representation to 
gather data in 
developmentally 
appropriate ways. 

● Grade 2 now includes dot 
plots, which may be 
challenging for students to 
understand and interpret. 

● Little to no reference of 
interpreting data. Focus is 
instead on gathering and 
constructing.  
○ An integral part of 

statistics is 
interpretation and 
drawing conclusions 
from data.  

● Students need to be able 
to interpret and analyze 
data in graphs to inform 
decision making. 

○ This needs to be 
clearly stated in 
Grade 3. 

○ Is not stated till Grade 
4 

● The content of mode for 
statistics is now presented 
in Grade 5. 

○ This is not present in 
current grade 5 or 6. 

○ Mode is easy to 
observe but very 
difficult to calculate. 
What are students 
expected to learn about 
mode? This needs to be 
clarified.  

● Relative frequency 
language is new to grade 6 
with decimals, fractions, or 
percentages. 
○ Current grade 6 looks 

at theoretical and 
experimental data 
collection and 
frequency of 
occurrence 
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Synopsis Review from our Curriculum Consultant Experts 
Health and Wellness 

Positive Feedback 

● Consent being introduced as early as Kindergarten . 

Feedback on Curriculum as a Whole 

Overall Content 

● Although Literacy is one of the key themes throughout the K-6 curriculum, Physical and Health Literacy 
are not even mentioned yet they are the foundation of this subject area. 

● Media Literacy needs to be addressed in relation to well-being 
● Look at the whole child and the dimensions of wellness - more integration needed. 
● The front matter is vague and does not explain or rationalize the content that follows. 
● Limited opportunities for higher level thinking, critical thinking skills. The verbs in the Skills and 

Procedures section are typically quite passive and low-level thinking: identify, describe, retell, 
summarize... 

● Overspecification of some skills; oversight of larger concepts and ideas. 
● Some of the specific outcomes in the Knowledge sections do not align with the specific outcomes in 

the Skills and Procedures section. This is confusing.  
● Curriculum does not generally refer to real-world, authentic contexts or connections. 
● Neglects meaningful opportunities for the integration of subject areas. 
● Indigenous connections feel like they are simply ‘add ons’ or afterthoughts and are disjointed from 

outcomes. 
● This draft requires some attention to healthy body image starting in grade 4.   
● Being that PE and Health are now combined, and daily PA is necessary, movement could/should be 

embedded throughout each strand.  
● This curriculum lacks any kind of ‘flow’ throughout. 
● This curriculum does not promote “fitness for life” (health knowledge & physical movement is not 

balanced). 
● Is physical fitness not a daily activity for children?  It is not portrayed as such in this curriculum. 

Format 

● Are the Guiding Questions and Learning Outcomes intended for students? They are not written in 
student-friendly language. It is unclear as to whether the Knowledge section is for students or a 
reference for teachers? 

● There isn’t a clear definition of what the items listed under Knowledge, Understanding, and Skills and 
Procedures are - are these specific outcomes? This needs to be clear to ensure that teachers know 
which items are to be assessed and reported.  

● It does little to guide teachers as to what they are to teach. 
● Overall it is difficult to navigate  - use of subheadings would be beneficial. 
● Would be helpful to have the Knowledge/Understanding/Skills and Procedures headings on every 
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page. 
● There are several inefficiencies in how the content is laid out, as several skills and procedures seem 

repetitive and in some instances incoherent.  
● Some topics are addressed in different areas, so seems disjointed (some hygiene aspects are under 

Safety and then under Growth and Development at another grade level). 

Active Living  

For All Grade Levels 

● Glad to see Mental Health mentioned, however, it needs far more connections throughout every grade 
level 

● Daily Physical Activity (benefits) 
● Goal setting starts in grade 2 (continues into grade 3,4,&6), but then it seems missed in grade 5? 

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● Gr. 2 (K) The outcome is 
not very clear, this 
should be developed 
more/ more clear 

● Gr. 2 Physical 
Experiences (K & SP) 
“...hunting, gathering, 
trapping, fishing” are not 
appropriate for school 
contexts 

● Gr. 2 “cost of programs” 
- why? 

● Grade 1 is the ONLY 
mention of Mental 
Health in this portion.  
This should be developed 
throughout. 

 
 

● “Healthy choices related 
to physical activity can 
lead to higher levels of 
interest and 
engagement” – Which 
healthy choices?   

● Motivation should be 
addressed before grade 
4. 

● The only focus in grade 5 
seems to be motivation… no 
other flow or focus (no goal 
setting, mental health…) 

 

 

 

Movement Skill Development  

For All Grade Levels 

● The guiding questions don’t follow a linear order.  Tactics comes before strategies, and then it is 
revisited together two guiding questions later. 
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● Movement development is focused on specific skills that would be used in Olympic sports.  Most 
students will not make the Olympics. 

● Mostly definitions with examples lacking. 
● Discussion of Movement expressing feelings- unclear how this is skill development- perhaps needs to 

move to Character Development. 

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

Guiding question: How can 
awareness of the body facilitate 
movement: 

● This is mostly definition, 
and does not give any 
specifics for instruction. 

Mentions of indigenous 
content is out of place 
and not authentic. 

Grade 2- Movement is 
specific to training 
athletes for specific team 
sports or Olympic Sports. 

 

 

Awareness yes, but not 
in a skills understanding. 

Grade 2 - looking at 
transfer of movement in 
Olympics and Indigenous 
games- seems limited in 
(S/P).  There are many 
other types of Sports and 
Activities. 

 

Guiding Question : What is Fair 
Play? 

This is all definition.  No 
examples of procedures, 
verbs are generic and 

Guiding Question: How can 
elements of movement support 
movement competence? 

● Locomotor movements 
sliding and chasing- 
limited. 

● Grade 4(K) manipulation 
movement is focused on 
athletic sports- what 
about alternative 
environments? 

● Grade 4(S/P) Sports 
specifics to Alberta 
history- this would be 
good to mention FMNI 
games here.  A more 
natural fit. 

 

Guiding Question : How can 
elements of movement and 
tactics support movement 
competence? 

● Strategies should be the 
first concept not the 
second. 

● Outcomes are not 
aligned properly. 
Between grade 3 and 4 
movement in and 
through space as well as 
effort (speed, time, and 
force) are misaligned and 
in different sections. 

● Grade 3- “Tactics in FMNI 

Guiding Question: How can diverse 
movement patterns contribute to 
success across physical activities? 

● These patterns and sequences 
are used from traditional 
Olympic sports.  We have 
worked hard to have an active 
living for our students and not 
have specific sports in our past 
curriculum.  This is going 
backwards in teaching. 

● Seems we are now training 
athletes and not allowing 
students to learn how to live 
an active lifestyle. 

● No mention of physical literacy 
at all. 

 

Guiding question: How might tactics 
support decision  making in dynamic 
physical contexts? 

● Grade 5- Back to tactics? 
● Strategies and tactics covered 

in grade three.  If we aren’t 
having a circular curriculum  
why does this repeat? 

 

Guiding question: What is the 
relationship between collaboration 
and physical activity? 

Grade5/6  Same concern as 
previous grades-  this concept 
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expectation is vague. 

● Three phases of 
movement introduced in 
Grade 2 but no mention 
of Physical Literacy, or 
these phases of 
movement (which are 
needed to send and 
receive an object, are 
mentioned prior) 

● Assessing participation in 
“repeated practice for 
skill development” What 
will this look like? 
Participation is largely 
subjective and 
motivation to participate 
is intrinsic. How can we 
assess this? 

● The vast majority of 
grade 2 students do not 
have the gross motor 
skill to competently and 
SAFELY execute the skills 
required for high jump, 
discus, javelin, hurdles 
etc. Why are the Olympic 
sports included here? 

● Fair Play seems out of 
place within  the context 
of “Movement Skill 
Development”.  

● Grade 2 S+P - “Display 
behaviours that support 
participation, safety, and 
participant enjoyment.” 
How will ‘participant 
enjoyment’ be assessed? 
Will this be a way to 
penalize students who 
are unable to regulate 
their emotions while 
participating? 

games- Should include 
examples of ideas- is a 
teacher supposed to 
know this?  Resources? 
FNMI seems plunked in 
with no thought or 
awareness to best and 
authentic fit 

● Grade 4 strategies 
include tactical actions- 
confusing to teach 
Tactics and then 
strategies and then add 
tactics again in grade 4.   

● In Grade 4, the 
“elements of movement” 
outcome is not aligned 
and does not make sense 
from K, U, and S+P. 

 

Guiding question: How can 
teamwork support positive 
interactions? 

● Grade 3/4 Teamwork is 
cooperation and 
Character Development 
not Movement Skill 
Development. 

● “Explore sports and 
physical activities, such 
as hockey, lacrosse, and 
basketball, that are 
significant to Alberta’s 
history.” It is limiting to 
have 3 sports that are 
‘significant to Alberta’s 
history. This could limit a 
student’s exposure to a 
wide variety of activities 
and sports.  
 
 

does not fall under movement 
skills- more 
collaboration/character 
awareness. 

● Implement movement patterns 
in response to a variety of 
physical, verbal, visual, and 
musical stimuli. This is a step in 
the right direction and allows 
teachers the ability to assess 
multiple types of dance or 
expressive movement without 
feeling there needs to be a 
performative piece. 

● While conflict resolution is 
important, it again seems out 
of place in terms of context.  
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Character Development 

For All Grade Levels 

● (K)- Knowledge, (U)- Understanding, (S/P)- Skills and Procedures- Using these to help navigate where I 
am talking about since there are no outcomes lettered or numbered 

● No connection between character development and relationships with others (Interactions)  
● Lacking in (e.g.) for skills and procedures 
● Notes the exploration of virtues (not appropriate grade level material)  
● Lacking in consistency revolving around looking at First Nations, Métis, and Inuit communities  
● Lacking in the conversation about how one’s culture influences ones development  
● LGBTQ2S+ is barely addressed in terms of one's character development, and only brought up once in 

regards to family structures  
● Very repetitive and at times does not develop when moved through the grades  
● “KUSP” at times seems disjointed.   
● Resiliency, perseverance -- terminology needs to be changed 
● Character development is much more than oneself and resiliency  
● How to notice/see what other people are going through is not mentioned much  
● Character development is also respect of self, knowing one is capable, being curious -- not mentioned 

thoroughly  
● Getting out of your comfort zone and trying new things, should be explicitly stated as this grows 

character and promotes lifelong learning.  
● Students need to learn about themselves, so they can learn about others. This needs to be more well-

rounded than just focused on a few areas across multiple grades. Learning needs to be extended.  
● This is a lot of content -- it would be beneficial for more chances of “doing” vs just reading/listening. 

Power of play helps students develop.  
● Character development is about mental, emotional, spiritual, social, and physical well-being; this needs 

to be addressed  

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

Kinders:  

● (K)- Virtues- Kinders know 
what virtues are? Not age 
appropriate 

● (U)- personal 
characteristics can 
represent individuals in 
place and time- this is 
unclear of what it is 
wanting students to know. 

● (K) Listing ways to 
“manage” feelings can limit 

Grade 3 

● (K) family structures can 
vary, may include 
extended family...this is 
leaving out a lot of 
different family situations 
(foster families, family 
friends, etc)  

● (S/P)- Pre Teaching of 
resiliency? Scaffolding from 
Gr.2? 

● Lots of pushing of BUZZ 

Grade 5 

● (U)-Events or situations 
provide opportunities for 
gaining life experience-not 
all children experience life 
experiences and it assumes 
they are “gaining” from the 
experience.  

● (K)- Protective factors can 
include parents, 
caregivers, teachers, etc…- 
what is meant by 
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the learning 

Grade 1 

● (K)- personal 
characteristics can be 
unique or shared among 
individuals and groups- 
this outcome is very 
unclear as it is discussing 2 
different adjectives 
(unique and shared) with 
no direction in which is 
expected 

● (S/P)- recognize how indiv. 
and group characteristics 
are unique and valued- 
there is no scaffolding or 
pre-teaching about what 
group characteristics are 

● (S/P)- discuss how some 
First Nations, Metis, and 
Inuit view characteristics 
as gifts that can contribute 
to indiv and community- 
adding in Indigenous 
content is much needed 
BUT does not fit on a Skill 
and Procedures that 
discusses “personal 
strengths and abilities”- 
feel like this was “added” 
in because they needed to 
put it somewhere--no 
connection  

● (S/P)- identify responses to 
emotions- very vague- 
need more clarity (add in 
eg. “through facial 
expressions, body 
language, etc) 

Grade 2 

● There is no connection 
between using strengths 
and abilities with roles 

words 
● (U) resources are available 

when self-regulation 
strategies are not effective 
or when an individual is 
feeling overwhelmed-- not 
age appropriate to assume 
kid will try their strategies 
and if they don’t work to 
go pick up a “resource” 
This is more written for 
teachers...not students 

Grade 4 

● (K)- Indiv can seek out 
experiences based on their 
interests, talents, desired 
outcomes, curiosity, 
personal enjoyment, 
ambitions- This knowledge 
outcome does not seem 
inclusive or think of the 
whole child and each 
different living situation 

● (K)- Strategies that 
support resilience can 
include...these are very 
limiting and does not lead 
to opening more avenues 
for exploring resilience 
strategies 

● Family structures are only 
mentioned in G3.  

● Volunteerism is only 
brought up in G4 -- this 
should be introduced 
sooner  

● Career roles brought up in 
G3/4 -- should be looked at 
later on  

● Should look at what 
resilience looks like vs just 
knowing what the 
definition is.  

● Resilience is more than just 

protective factors? Could 
be changed to trusted 
adults, trusted groups, etc. 

● (K)- Effects of 
perseverance on well-
being can include positive 
mental health, increased 
confidence,etc… need to 
be using more of the social 
emotional terms in all 
areas and connecting the 
SEL competencies with the 
development of the whole 
child.  

Grade 6 

● (K)- Independence is 
having the confidence and 
ability to make decisions 
to try new or challenging 
activities- this seems like 
an odd definition for 
“independence” and could 
possibly have a better 
word added in for that kind 
of definition 

● (U)- Personal potential 
develops over time and 
can evolve from 
experience-what is meant 
by personal potential? This 
is once again worded very 
strangely and is confusing 

● (K)- Discipline is taking 
proactive steps to protect 
and improve well-being- 
wording on this is off. 
Makes it very confusing 
and unclear. What type of 
discipline? How does 
discipline “protect” well-
being?  

● (U)- Discipline encourages 
a positive future and 
inclination to expect 
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(Gr.1) and responsibilities 
in Gr.2 

● No mention of how groups 
create a safe and caring 
environment 

● (K)-people, land, and 
animals have specific 
roles… this sounds more 
like an understanding (U) 
outcome 

● (U)- communities include 
people, land, and 
animals...this sounds more 
like a knowledge (K) 
outcome 

● (S/P)- explore how the 
roles and responsibilities 
of people, land...well-
being- where is there any 
mention of well-being 
before this that describes 
that well-being can be very 
different for people? 

● (S/P)- explain the benefits 
of self-regulation- no 
connection that needs to 
be explained for 
themselves or for others? 
No whole child connections 

● Personalities may be hard 
to understand for students 
of this age  

● Empathy is a good thing to 
teach and needed, but JH 
students at times struggle 
with the concept of 
empathy - how are we 
making sure this is being 
relayed to them so that 
they can come to terms 
with it more  

● Should note the ways of 
expressing emotions -- and 
how that affects one’s self, 
and can affect others. 

managing emotions  
● Self-regulation -- how can 

students ask for help. -- 
what if they can’t express 
their emotions?   

● Looking at financial and 
career experience does not 
make sense for this age 
group, when they don’t 
understand themselves  -- 
could instead look at 
financial literacy like saving  

 

favourable life outcomes- 
this is very leading to say 
that if you stay 
“disciplined” that you will 
have a more favourable life 
than others? This is not 
research based and very 
much personal 
perspective.  

● (U)- Hope can be 
cultivated through 
applying motivation 
strategies AND  

● (U)-  Hope can be 
cultivated through 
applying strategies to 
achieve goals-both of 
these outcomes are 
leading that “hope” is the 
only feeling that can be 
achieved by motivation 
and achieving goals. Needs 
to be more SEL 
competencies around self-
management for this 
outcome and more broad 
based so students can be 
allowed to feel many other 
feelings when they show 
motivation and achieve 
goals.  
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Safety  

For All Grade Levels 

● Not strength based (general) and even sometimes presented in a negative way. 
● Movement LO’s could be added to this OI (survival skills, environment, etc.) 
● Skills need to build & be reinforced through the grades 
● It’s good that consent is introduced as early as Kindergarten, however, the way it is presented does not 

address the importance of teaching students to recognize and report predatory behaviour or the 
importance of not coercing others.  

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

Guiding question: What might 
boundaries look like in different 
situations? 

● Digital citizenship in 
Kindergarten seems too 
advanced.  Perhaps more 
grade 2. 

● Grade 2- legal substances?  
Seems above them- 
poisoning if you take pills 
lying around?  I don’t think 
they are overdosing on Oxy 
in grade 2. 

● Consent is discussed but 
not consistently 
maintained as a focus for 
all grade levels 

● (K) Gr. 2 “Safety is 
when...physical and 
emotional harm” - prior 
context to emotional harm; 
not age appropriate 

● Trusted adult - nice to see 
used 

● (S) Kinder -  ‘Describe’ .. is 
this verb age appropriate 
for a 4 or 5 year old? Is it 
inclusive to ELL and 
inclusive students? 

● Gr.3 - Wearing appropriate 
& protective gear is 
important, but should be 
introduced earlier, as 
children begin using 
equipment requiring it (e.g. 
helmets - with scooter & 
bicycle use.. -K, Gr.1) 

● (K) - Handwashing - 
important, needs to be 
introduced in safety (why 
growth and development? 
And it should be reinforced 
in Gr.1..) 

● Age appropriateness? (K) 
“Explicit pictures…” - there 
is no prior context given  

● (S) Grade 5 - ‘Laws’...what 
child would know the ‘law’ 
that support safety and 
well-being 
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● Digital citizenship - not the 
right context for 
Kindergarten; needs to be 
included when students 
begin using devices in class 
- for learning & research.  
e.g.Gr.1 & 2 

Healthy Eating  

For All Grade Levels 

A couple of concerns worth noting here, Canada’s Food guide (or any other credible food resource) is not 
mentioned in this curriculum. Sugars and the effects of sugar in your diet is not addressed either. Students 
should be taught how often we should eat snacks and meals in grade 2 and 3, then move on to the content of 
the meals (providing nutrients) in grade 4 and 5.  Connecting how body image and healthy eating in this section 
would be beneficial as well.  

● (K)- Knowledge, (U)- Understanding, (S/P)- Skills and Procedures 
● Grade 4 is an early age to speak about macronutrients and micronutrients 
● Credible source - Canada Food Guide - should be explicit here.  
● Some of the important background information required for the curriculum to be taught, is missing. 

For instance, in Healthy Eating, students are not provided with lessons on body systems and the brain, 
yet they are expected to learn in grade the effects of nutrition and hydration on body functions, the 
same for social emotional learning  - how would they know what this is?  

● Also they address in grade 1 what whole foods are and processed foods are and that can be cooked / 
canned / frozen, but whole foods can also be cooked/ canned / frozen... 

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

Gr 2 Guiding Question: How can 
food impact well-being?  

● (S/P) “Apply 
recommendations from 
nutritional guidelines and 
health professionals to 
individual food decisions.” 
Canada Food Guide not 
mentioned.  Children at 
this age do not have 
control over what food is 
purchased and even given 
during lunch and snacks. 

 

Gr 3 Guiding question: How does 
nutrition function in the body?  

● Students do not have 
background information 
such as body systems to 
help them understand. 
 

Gr 3 Guiding question: “How does 
nutrition function in the body?”  

● (S/P) Examine how the 
body obtains nutrients and 
eliminates waste; further 
examination of what 

Gr. 5 Guiding question: “To what 
extent does nutrition contribute 
to health and well-being?” 

● (S&P) Assess the 
nutritional value of snacks, 
meals and daily meal plans.  
This skill should be placed 
in the Gr. 3  to help 
students gain an 
understanding of what 
nutrients are. 
 

Guiding question: “To what extent 



Edmonton Catholic Schools Draft Curriculum Feedback Report, April 2021          62 

 

Synopsis Review from our Curriculum Consultant Experts 
Health and Wellness 

Guiding Question: How can food 
impact well-being?  

● Gr 2 (K) Food allergies and 
anaphylactic shock is 
paired with food 
preferences.  Food 
preferences might be 
better served in its own 
knowledge sections.  More 
information is needed in 
terms of what extent 
allergic reactions should be 
taught. 

 

● Other: Gr.2 knowledge 
(Home Safety, School 
Safety, Digital Safety, 
accessing emergency 
services) is all under one 
section.  This section lacks 
details of what specifically 
needs to be taught.  It only 
comments “Practise safety 
strategies and procedures 
in a variety of situations. 
Keeping in mind these are 
all essential skills for 
safety, this should be a 
substantial part of the 
curriculum.  In this same 
section giving and refusing 
consent is added which 
does not fit.  Consent is 
mentioned in the section 
below and should be 
added there.  
(Inefficient/repetitive) 

● Gr 2 Substances can be 
classified in different ways, 
including legal and illegal. 
What type of substances 
should be addressed? 
There is not enough data 
or direction in this section.  

nutrients are and what 
foods they can be found in 
would need to be covered 
prior to this outcome.   
 

Guiding question: “How does 
nutrition function in the body? 

● Gr 3 (S/P) “Explore the 
effects of nutrition and 
hydration on body 
functions.” The knowledge 
provided for this section is 
basic fact recall and does 
not promote engagement 
or high level of thinking. 
 

Guiding question: “How does 
nutrition function in the body?” 

● Gr 3 (S/P) Examine how 
food preparation 
techniques can affect 
(should be effect) the 
nutritional value of 
common foods.  This skill 
requires students to 
actually cook and evaluate 
the food. Since most 
elementary do not have 
the equipment for this to 
happen, this outcome is 
reduced to fact recall.   
 

Guiding question: “How can 
nutrition influence health?” 

● Gr 4 (K) Macronutrients 
include fats, proteins, 
carbohydrates, water and 
Micronutrients include 
vitamins and minerals. 
Proteins, carbohydrates, 
fats, vitamins and minerals 
would take a significant 

does nutrition contribute to health 
and well-being?”  

● Gr 5 (K) Nutrition and 
Hydration can affect body 
systems, including 
cardiovascular, digestive, 
musculoskeletal, 
reproductive.  The 
knowledge expected with 
this skill is quite broad and 
will require a significant 
amount of time.    
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This is not age appropriate 
for 7 year old children. 

● Gr.2 “Discuss needs and 
wants that connect to a 
feeling of safety and 
security.” How do needs 
and wants connect with 
safety and security? The 
knowledge section 
identifies rules, symbols, 
signs and body language.  
It is difficult to find 
connections to needs and 
wants. 

●  “Identify how boundaries 
might protect a person or 
group of individuals” This is 
confusing and can be 
interpreted in a few ways. 
Safety and security: having 
a home and family, having 
food?  Safety in the car?  
Specific examples are 
required. 
 

amount of time to teach.   
● There seems to be a big 

jump in expectations from 
Gr 3 to 4 thus missing 
important scaffolding 
steps.  

● Canada’s food guide is not 
mentioned 

● Students are not provided 
with lessons on body 
systems and the brain, yet 
they are expected to learn 
the effects of nutrition and 
hydration on body 
functions. 

Healthy Relationships  

For All Grade Levels 

● There is no connection between healthy relationships and character development. 
● It is stated that healthy relationships are based upon communication, collaboration, empathy, and 

respect but what about the development of interpersonal skills, which can lead to healthy 
relationships? 

● Social emotional wellbeing was missed in grade 5. 
● If they are bringing in SEL, then it needs to be identified through the use of the proper internationally 

accepted language of Unesco, rather than just a term used in the understandings. 
● Is it only about building relationships?  What about the day-to-day interactions with others? 
● The guiding questions do build upon one another and are developmentally appropriate -but they are 

very compartmentalized and lack flow from one grade to the other.   
● Consent/boundaries/personal space are an important piece to consider in terms of physical and spatial 

relationships? We should protect and respecting these boundaries as part of healthy relationship 
building. 
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● Throughout k-6, there is heavy focus on individual relationships and the student’s individual role in 
relationships. It would be beneficial to also focus on community relationships and what it means to be 
a member of a group and the perspective shifts between 1-1 relationships and large group 
relationships. 

● Conflict resolution is predominant, especially in grade 4; it would be helpful to have relationship 
celebration/positive impacts as a complementary aside.  

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● Kinder - in the (K) it addresses 
friendship, but sometimes 
they may be interacting on the 
playground for instance - 
being an interaction - not a 
friendship and this interaction 
should be listed as positive 
interactions with others. 
Define friendship - perhaps 
characteristics of a friend; 

● Grade 1 - how is the (K) 
statement of playgrounds and 
community centers a 
knowledge statement that fits 
under healthy relationships?  
This does not link well with 
the outcomes in social studies. 

● In the (K) - healthy 
relationships and friendship 
have the same root - building 
trust and sharing. Do all 
friendships add to feelings of 
well-being? It seems random 
in this section. In Kinder it 
does identify that friendship is 
a type of relationship, but 
there needs to be follow 
through into grade 1.  

● Kindergarten does not 
mention family relationships 
and the role/dynamics in the 
creation and development of 
healthy relationship concepts. 

● Gr. 1 reflects on shared 
interests being fundamental 

● Here is where they begin to 
discuss characteristics of a 
healthy relationship and 
conflict resolution and 
problem solving.  The 
characteristics should be 
moved to an earlier grade as 
it is developmentally 
appropriate for Kinder to 
grade 2 to start building the 
characteristics they list in the 
knowledge 

● The term “fair” - things are 
not always fair   

● Gr. 3 Healthy relationships 
have a complete focus on 
conflict resolution. While this 
is important, it’s a disservice 
to remove the discussion of 
individual and group 
techniques that build and 
strengthen relationships as 
well. This is also the first 
time students are being 
introduced to Indigenous 
groups in terms of healthy 
relationships.  

● Gr. 4 Healthy/Unhealthy 
Relationships are introduced, 
and students asked to 
explore the difference 
between the two without 
considering behaviors and 
actions that contribute to 
both and the students’ role 

● Grade 5 There is still no 
mention of social media’s role 
in relationships and how 
students’ behaviors online 
can help/hinder their 
relationships with self and 
others. By this age, students 
are starting to have their own 
phones and beginning this 
conversation is vital.  

● In terms of Gr. 6, it would be 
appropriate to start 
considering the diversity of 
relationships students will be 
exposed to. With puberty at 
the forefront of students' 
physical and mental state, 
there needs to be an 
evolution of the way 
relationships are discussed, 
and healthy vs unhealthy 
romantic relationships should 
begin to be considered.  
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building blocks of healthy 
relationships. It would be 
beneficial to introduce 
respect/compassion for 
individuals who are different 
than the individual; a 
consideration and celebration 
of how difference can be 
integral parts of healthy 
relationships 

● The concept of sharing isn’t 
introduced until Gr. 2. This is 
a fundamental concept that 
could be brought in as early 
as Kindergarten.  

in identifying these 
behaviors/actions in their 
own family/friend dynamics. 
It’s also the first mention of 
bullying.  These should occur 
much earlier in the 
elementary program. 

Growth and Development  

For All Grade Levels 
● Some parts are very vague (e.g., K - describes physical growth), while others are very detailed. 
● Quite disjointed (e.g. - Hand washing in K, then in Gr.3?  e.g., Gr.3 - Financial considerations associated 

with life stages) 
● Illustrative examples are needed. 
● Organization needs to be such that there is a logical progression. 

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

● K - Hygiene habits should 
include what children do at 
this age - not just dental care 
and hand washing. 

● Gr.2 - Factors influencing 
growth are huge moving from 
Gr.1 to Gr.2 (factors 
influencing growth - food, 
mental health, physical 
activity, rest…) environment, 
family traits…) 

● Gr.2 - Distinguishing between 
parts of the body where 
growth is more visible than in 
others?(perhaps with an 
example, this may be clearer) 

Gr.4 – Indigenous rites of passage 
are introduced without context. 

 

Gr.3 - Financial considerations 

associated with various life stages 
can include: 

● earning money 
● spending money 
● saving money 
● investing money 

This is not developmentally 
appropriate. 

Gr.6 - content goes beyond being 
developmentally appropriate  

●  Identify the most effective 
ways to prevent pregnancy 
and sexually transmitted 
infections... 

● Different types of artificial 
birth control available in 
Canada can have varying 
levels of effectiveness and 
risks...  
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Synopsis Review from our Curriculum Consultant Experts 
Fine Arts 

Positive Feedback  
• Inclusion of historical context  
• The template is a better layout with more subject-specific background knowledge provided.  
• FOUR curriculum areas: Music (required), Visual Arts (required), Dance (optional), Drama 
(optional).  Music AND Visual Arts remain at 10% of elementary teaching minutes.  

Feedback on Curriculum as a Whole  
Overall Content  
  

• Overall, the content load is far too great in all areas and all grades; there are too many KUSPs to cover in the 
allotted time, which will result in a checklist-style approach to teaching and learning.  

• The front matter speaks of “active engagement”, which is integral to quality arts-based education.  
• There is a disconnect between the front matter and the curricular content with a lack of 

“active” participation related KUSPs.  Additionally, there is an overabundance of passive verbs, thus 
highlighting an emphasis on knowledge of artistic facts, which is contradictory to current research and 
developmental appropriateness; there is little focus on process. 

• Lack of focus on higher level thinking skills promotes knowledge over deep learning.  
• Does not represent a research-based approach to arts-education; current and proven 

methodologies/pedagogical systems are not evident.  
• Specific examples of artistic works to be studied are too prescriptive; these are more suited to be in an 

adjoining/supplementary resource and should be teacher-selected based on school demographics, 
geographical regions, and availability of resources.  

• Specific artistic works are largely Euro-centric and gender-biased. This does not represent the diversity of 
students or teachers in Alberta classrooms.  

• Some language and terminology is confusing and is either too specific or too broad, with lack of continuity 
between grades.  

• The interconnection between elements/concepts are not fully developed across grade levels.  
• There are inaccuracies in progression of skill development; the content does not reflect current arts-based 

pedagogical practices and appropriate scope and sequence progressions inherent in art-based teaching 
methodologies.  

• There are errors, inaccuracies, and omissions present in the document  
• The curriculum does not take into account a teacher’s professional knowledge required to authentically 

engage in the content described. Specifically, elementary generalists would require additional professional 
development to meet the requirements for visual art.   

• There are many places where the progression of learning is inconsistent and random (eg: jumping from 
ancient China  

• Lack of focus on the verbs associated with “doing”.  
• There are so many errors with this DRAFT, that it requires a complete research-based re-writing. 
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Fine Arts 

  

Foundational Elements 

For All Grade Levels/ Subject Areas  
  

• There are too many outcomes to be realized in the allotted amount of time  
• In the arts, artistic concepts and elements/principals should be taught simultaneously 

and organically, scaffolded carefully developing skill overtime that is increasingly more complex. This draft 
fails to address that all concepts, skills and procedures should be taught concurrently at every grade level.  

• Skills and concepts are realized through the active involvement in artistic processes (eg: making music, 
making marks, creating artistic works, etc.). The primary focus should be on engaging in 
music/artistic activities to understand artistic concept in a developmentally appropriate format. The 
content load is too knowledge and theory heavy as opposed to skill based.  

• Cumbersome and too detailed curricular removes the joy of artistic expression, thus impeding the ability of 
students to find joy and passion in the arts  

• The draft curriculum is too prescriptive. It does not allow for teacher input, specifically to tailor material 
to the unique circumstances of their own classrooms.  

• Content is not research informed; it is neither conceptual nor scaffolded.   
 

*Below are just a few examples of the above statements.   
K - Grade 2  Grades 3 and 4  Grades 5 and 6  

Music  
• Musical concepts are not 

logically approached and do 
not demonstrate an 
understanding of current 
music pedagogy.  

• Example: Kindergarten 
concepts to be explored 
should include steady 
beat, high and low 
sounds, fast or slow, loud or 
soft, and musical or non-
musical (environmental) soun
ds. All of this should be taught 
through exploration 
and active music-
making. Students can explore 
using singing, 
instruments, movement, and 
creating; all other 
information/concepts are 
extraneous.  

• Content load is too heavy and 
not appropriately scaffolded in

        Music  
• Gr. 3” First time the word 

“create” is present. This calls 
into question the  
Appropriateness of  
scaffolding musical creating. 

• Create is a higher-
level thinking skill which 
should be scaffolded  
appropriately. This should be 
started earlier.  

• Missing current 
perspectives: “Instrument fa
milies in Western music 
include the strings, 
woodwinds, brass and 
percussion”. Missing are: 
 electrophone or instruments 
that produce sounds by 
electronic means.  
 
 
 

• In accuracies/factual errors:  

Music  
• Gr.5/6 is heavily focused on 

reading and writing music with 
little practice and scaffolding 
of this skill in previous 
grades. Examples include the 
introduction of leger lines, key 
signatures, intervals, clefs and 
syncopation.  

• Very little music making 
which does not support an 
inclusive learning 
 environment.   

• Incorrect examples. Gr. 6 
music: “Western music choirs 
are structured according to 
group members’ vocal 
ranges…as heard in Gustav 
Mahler, Symphony No.8”  

• Incorrect content: “accidentals 
are visually represented as the 
black notes on a keyboard” – 
not always the case as E# is F, 
a white key.   
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 Gr. 2: “Melodies can be 
based upon major, minor and 
5 tone pentatonic scales”.   

Visual Art  
• The focus on line and shape is 

relevant but too complex and 
limiting for this age. Students 
should explore all artistic 
elements through engaging in 
the creative process or making 
artworks. Examples include 
colour theory is 
not being introduced until gr. 
3, even though it is relevant 
and important to K-2.  

• Progression and 
sequence in misaligned. 
Example gr. 1 “explain how 
line has value using the 
vocabulary (gradation). There 
is a lack of technique building 
and exploration of skills and 
procedures.   

Dance  
• Less cumbersome language 

(eg: “body” is an element of 
dance)  

• Dance should be experienced 
not “described” in 
various ways  

 
Drama  

• More about history 
than dramatic play  

• Core dramatic elements 
(costumes, masks, puppet, 
movement) are appropriate 
but are lost in the overarching 
historical content.  
  

      Examples:  
• Grade 3 Learning Outcome 

“Students analyze tone & 
duration…”: Many 
inaccuracies in the 
“knowledge” (i.e. a dot does 
NOT extend the value of a 
note by 1 beat - except for the 
case of a dotted half.    

• “Music symbols (articulation 
markings) can indicate the 
duration of music 
notes, including”  - Legato/Sta
ccato/accents/phrase 
markings DO NOT 
indicate/effect duration  
  

Visual Art  
• Colour is introduced for the 

first time in gr. 3 which should 
be scaffolded in earlier 
grades. The amount 
of information and 
skills presented is 
too complex and does not 
allow enough time for 
exploration and using various 
techniques.   

Dance  
• Vocabulary needs to be more 

concrete. Examples 
include descriptions such 
as “strong weight” or the use 
of “force.”  
Drama  

• Concepts are too technical 
developmentally. An example 
of this is gr.4. “vocal 
expression, blocking, vocal 
production and body 
movement”   

 
  

Visual Art  
• Content load is too heavy. An 

example would be from gr. 6. 
Teachers are expected to 
cover over 90 concepts, each 
which would require their own 
lesson as well as time for 
students to apply concepts to 
own artwork. This is 
not feasible for 
the allotted amount of 
time given.  

Dance  
• The focus of improvisation 

should be included in the 
drama curriculum. The guiding 
question of “how 
can improvisation broaden 
dance experiences and 
knowledge” is 
not adequacy answered by 
the knowledge understanding 
and skills and procedures set 
out by the draft 
curriculum. (gr. 6)  

• Drama  
• There are heavily weighted 

technical elements that is not 
appropriate for 
the grade level. Examples from 
gr. 5 include:  stagging, 
technical theater, and the 
effects they have 
in dramatization.  

Creating and Presenting  
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• For All Grade Levels/ Subject Areas  
• Less content heavy in most grades, however content seems to have little flow between grades 

and Organizing Idea sections.  
• There are some valid concepts, however the time required and provided resources would not be sufficient 

for teachers to accomplish many of these tasks.   
• There is an overlap of some concepts that do not convey and reflect meaningful differences.  
• There is a lack of diverse perspectives. Diverse stories and experiences as outlined are not supported through 

diverse examples in the KUSPS (gr. 5).   
• There is a disconnect between the Foundations and Creating and Presenting sections. Concepts are not 

consistently introduced in the same grades throughout each section.  
• Inauthentic and broad generalizations have been made to represent all subject areas. Outcomes have been 

linked to be similar, but the document fails to consider the uniqueness of each respective subject.  
*Below are just a few examples of the above statements.  

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

Music  
• Vague language. Example 

from kindergarten/gr.1: “Explore 
musical ideas in response to 
an inspiration.”  

• Introducing music performed in 
other languages would depend on 
context and could be included in 
earlier grades as 
necessary. These outcomes only 
exist in gr. 2. Examples: “explore 
music sung in other languages, 
including French Canadian folk 
songs” and “music with lyrics can be 
sung in any language”    

Visual Art  
• Knowledge heavy. Example from gr. 

2: “Apply principles of design to 
artworks”. Students would need 
background knowledge with 
“balance, variety, and contrast to 
help guide how a message is 
communicated within artworks.”   

Music  
• Unclear, disambiguated and 

possibly inauthentic 
language 
referencing Indigenous 
perspectives. Example from 
gr.3: “A circle is a symbol 
that can communicate a 
message in music, including 
connection”. A circle is a 
geometric shape that, 
without any context bears no 
relevance to musical 
messages.   

Visual Art  
• Misaligned flow of sequence 

between organizing ideas. 
Examples include: “explore 
how colour, line, shape and 
texture can be combined for 
a purpose in artworks.  

Drama  
• The focus on knowledge 

(especially of European 
drama history) does not 
support the speed and depth 
of knowledge that is 
appropriate for the grade 
levels.  

Music/ Visual Art/ Dance/ Drama  
• In the section focusing on 

diversity, there is a lack of 
diversity represented. 
Examples 
include tokenistic mentio
n of FNMI narratives, lack 
of examples in visual 
art.    

• No previous logical 
sequence present that 
would support the 
learning in gr. 5/6.   

• Heavy 
content particularly in gr. 
5 in comparison to 
other grades   

Appreciation  
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For All Grade Levels/ Subject Areas  
• Inauthentic attempt at creating cross-curricular connections.  
• Topics are far too complex for deep learning to occur; this subject matter will inevitably lead to rote-
based learning.   
• Guiding questions are not developmentally appropriate.  
• Adding historical context to the arts curriculum is appreciated but there is a lack of representation of 
Alberta and Canadian content, including tokenistic representation of the Indigenous art forms.   
• Examples lack current perspectives and diversity in gender and culture. The historical references, 
specifically from gr. 1-4 seem to be unrelated, lacking in cohesion and contain no logical progression.  

*Below are just a few examples of the above statements.  

K - Grade 2 Grades 3 and 4 Grades 5 and 6 

• Guiding question too 
complex: “what function did 
music/visual 
art/dance/drama serve in 
ancient times and present 
day”.  

Music  
• Indigenous music in the same 

category as ancient culture 
ignores the 
vibrant Indigenous communiti
es which currently exist.  

Drama  
• Grade 2 KSUP with 

heavy emphasis on the 
history of Theatre in ancient 
Greece and how it evolved 
from religious rituals to the 
participation in 
dramatizations based on 
comedies and tragedies. This 
would need significant 
background knowledge and 
depth to teach and not age 
appropriate.   
  
  

  
  
  

• Guiding question too complex: 
“how can an understanding of 
culture contribute to learning 
about the 
music/visual art/dance 

• /drama of ancient Rome and 
New France”?  

Drama  
• Focus on Greek comedies and 

tragedies ins not appropriate 
for gr. 3.   

Drama   
• Grade 3 KSUP with heavy 

emphasis on the history 
of Theatre in 
ancient Rome.  This would 
require a lot of background 
knowledge and theatre 
terminology and background 
knowledge such as “Create 
dramatizations based on 
comedy and tragedy.” and 
“Explore pantomime and 
mime as dramatic forms.”  

• There is an over emphasis of 
American perspectives across 
all Fine Arts subject areas.  

Music  
• “The Harlem Renaissance was a 

period in time when Black 
musicians felt free to express 
Black lives and identity through 
their music” – People of African 
American descent in the USA 
have never felt free to express 
their identity, including through 
music.  

Visual Art  
• KUSP much too advance for 

Grade 6 – “View artworks from 
the Enlightenment and the 
French Revolution as an 
inspiration for talking about 
and creating art”  

• “Discuss how the evolution of 
art in the United States of 
America was a reflection or 
culture and historical events.”    

Drama  
• Many aspects of the curriculum 

are factually incorrect (e.g., 
Many Western cultures - 
outside of England- had women 
on their stages before the 18th 
Century. in England women 
were on stage in the 17th 
Century)  
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• The discussion of Vaudeville in 
grade 6 is problematic - the 
pervasiveness of racism in the 
form would require a delicate 
discussion that all students may 
not be prepared for.  
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Synopsis Review from our Curriculum Consultant Experts 
Computer Science and Technology  

Positive Feedback  
• The addition of a computer science curriculum from K-6 has been long awaited since 2014 when 
we saw the introduction of such a needed area of elementary education in countries such as the UK 
and Singapore. Computer Science education helps students acquire skills such as computational 
thinking, problem-solving, and collaboration. It has been linked with higher rates of college 
enrollment (Brown & Brown, 2020; Salehi et al., 2020)  

  
Cause for Concern  

• It is imperative that students learn about hardware, software, and how to use certain applications to 
increase productivity, access information, demonstrate learning, collaborate with others, and for 
assistive technology. In Alberta, this curriculum exists in two places: one within the Information 
Processing strand of the CTS Program of Studies and the other within the Information and 
Communication Technology Program of Studies (implemented September 2000). These two programs 
overlap, and the area of intersection attempts to prepare students to work and live in an information 
age. The draft curriculum removes the ICT curriculum and leaves minimal optional technology use 
scattered throughout the content areas with no foundational technology knowledge or skills required to 
be directly taught  

  
The ICT and Educational Technology Across All Grade and Subjects  

• There is no direct instruction of foundational & scaffolded technology knowledge, skills, or procedures 
in any grade. Digital competencies have been effectively erased and use of technology is presented as 
optional.   

• The use of the word “digital” appears in hundreds of instances but is presented as optional by using the 
word “OR” as opposed to “and”  

• Technology does not appear in the ELA curriculum until grade 4, Math until grade 5, and Science in 
grade 2  

Computer Science  
• In the draft K-6 science curriculum we see the addition of computer science for all grades. However, 

while it is called a computer science curriculum, it is not actually a true computer science curriculum. 
Computer science is defined as “the study of computers and computing, including their theoretical and 
algorithmic foundations, hardware and software, and their uses for processing information”. This 
definition is not represented in the draft curriculum as only minimal technology is used and again is 
presented as optional.  

• Researching Canadian inventors and discussing engineering is mixed into the curriculum and belongs in 
the humanities areas  

• This knowledge is specialized and often not experienced in teacher preparation. It will be imperative to 
curate age appropriate and readily available computer science resources that encourage authentic 
computational thinking and problem solving as opposed to consumption of online coding games and 
materials. Considerations for a balance of unplugged, web based, and robotics will need to be made.  
• The use of technology for computer science should be required and not optional  
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Kindergarten Grades 1 and 4 Grades 5 and 6 
Kindergarten  

• This is a strong start to 
computer science with age 
appropriate introductions to 
instructions, logic, and 
reasoning  

• Considerations for age 
appropriate early learning 
technology should be 
introduced such as visual 
block based coding apps and 
robots  

  

Grades 1-4  
• This is a surface level 

exploration of creativity and 
instructions with no 
opportunity for students to 
apply any of those concepts 
to actual computer coding 
such as visual block 
based language  

• It is a repetitive 
representation of the 
kindergarten curriculum with 
no extension or depth  

• There is no required 
technology use  

• Web-based and robotic 
coding tools should be 
mandatory    

Grades 5-6  
• This is a strong continuation 

of the kindergarten 
curriculum that should be 
introduced in grades 1-5 in a 
scaffolded manner  

• Skills such as looping and 
abstraction are introduced  

• This is the only opportunity 
for students to be required 
to translate written 
algorithms into code  

• Visual block- based language 
is introduced however there 
is room for additional 
languages such as html for 
web design and javascript for 
apps as an extension for 
students who have already 
learned visual block based 
language at younger grades 
through clubs and interest  
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Positive Observations 

• Front matter is broad and includes inclusive language.
• English Language Arts and Literature: engaging in respectful and inclusive dialogue. In English Language

Arts and Literature inclusion of explicit phonological awareness and phonics for our emergent and
conventional learners.

• Science: shared contributions of people from diverse cultures and perspectives and nurtures innate
curiosity.

• Math: recognizes many pursuits of daily life.
• Social: diverse events, people, places and ideas related to local communities, Alberta, Canada and the

world. Interdisciplinary; empowers lifelong learners and addresses various perspectives that reflect
Canada’s diversity

• Organizing Idea (Big Idea) is included
• Competency Progressions chart identifies behaviors that students may demonstrate by the end of the

divisional age range.

Feedback on Curriculum 

• It is difficult to find connections and alignment to Alberta Education's current practice of the 6 Principles
of Inclusion in this draft curriculum.

• Accessibility to the KUSPs is limited for students with significant disabilities in terms of how to engage,
participate in learning and demonstrate understanding.

• Knowledge and skills mastery are far less meaningful than providing opportunities for real-life learning
that students can connect to from their prior experiences.

• More emphasis is needed on concept-based learning which would provide more meaningful entry and exit 
points for all our learners.

• There is too much emphasis on rote memorization.
• The high number of  KUSPS do not allow for the opportunity for meaningful learning and understanding.
• Assistive Tech tools, pedagogically sound strategies must be leveraged to ensure access to curriculum,

participation and demonstration of learning.  This is not explicit.
• For diverse learners to be successful, multiple pathways to access curriculum needs to be provided.
• Every learner should have access to age-appropriate educational opportunities, regardless of their

exceptionality. Some will need additional specialized supports, as found in evidence-based special
education research and practice.
• Inclusion is not just about students with exceptionalities being in the same room with their peers. It is

a part of a global movement in how we view citizenship, belonging and learning for all
• With the amount of KUSPs students will not have an equitable opportunity to be included in the inclusive

learning environment.
• Many of the Skills and Procedures throughout this DRAFT are presented as a task or
assignment. This makes it difficult when we are considering entry points to access curriculum.
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How can we provide points of access to a diverse range that provides meaningful and relevant participation?  
  

Draft Curriculum:   
  

There is a huge focus on students showing 
their understanding through oral language, 
without an equal or greater focus on 
the development of oral 
language.  Consideration needs to be given for 
students with significant support needs.  
  
Ex: AAC users, students who have selective 
mutism, anxiety disorders, Speech disorders, 
Language Based Disabilities etc..  
  

  
  
  
  
  
  
  

Examples of Skills and Procedures  
  

-Express quantities using words (Gr. 2 Math)   
  
-Discuss the connection between movement of particles 
and temperature in degrees Celsius (Gr. 6 Science)   
  
-Shares a poem from memory with some awareness of 
phrasing and pausing (Gr. 3 LA)   
  
  Things to Consider:  
  
Provide alternate ways that students can communicate 
thoughts and ideas. Instead of “Using words”, allow 
for multiple ways of communication/expression.   
Consider providing choices for students who have high 
anxiety and/or selective mutism.   
  
Leverage the use the of Assistive Technology for 
alternative speech tools for non-verbal learners.  

  
Teachers are limited in their opportunity 
to allow students to show their understanding 
in different ways. By giving more choice and 
allowing more flexibility and 
creativity, teachers will be able to actively 
engage every learner.  
Specifically, harnessing student strengths and 
interests increases engagement by providing 
choice to represent understanding via multiple 
means, for example using pictures, symbols, 
diagrams, videos, etc. .   

  
  

  

  
Create timelines retracing Alberta’s Francophone 
history-only one option  
  
Draw a sketch of a barter exchange in the Silk Trade with 
China (Gr. 2 Social)   
  
Draw a sketch of the NWMP in uniform. (Gr. 4 Social)   
  
Draw a diagram of rule by a chief, king, or emperor in 
relation to the common people (Gr. 1 Social)   
  
Research and write a report on Canada’s Arctic, focusing 
on one of the following themes. (Gr. 5 Social)  
  
Make a pie graph to represent the changing ethnic 
composition of Alberta.... (Gr. 6 Social)   
  
Models transactions with money within 20 dollars- Gr. 
1 math (barrier for students with physical disabilities)  

  
Things to Consider:  
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Draw does not allow for multiple means of 
representation. Draw could be replaced with “find an 
image, explain, use digital resources, point out the 
important features.”   
  
Write a report, instead ...“compose in multiple media 
such as text, speech, drawing, illustration, comics, 
storyboards, design, film, music, visual art, sculpture, or 
video.  

Mastery Learning does not honor 
the process of learning.  
  
With such a heavy focus on mastery of facts 
and single representations of 
understanding rather than meaningful, 
engaging activities, students with disabilities 
are left at a distinct disadvantage.   
  

  
  

Identify the turning points in the continental war (Gr. 
5 Social)  
  
Know birth date (day, month, year) and famous people 
with that date (Kindergarten, Social)  
  
Use accurate vocabulary when describing properties. 
(Kindergarten, science)  
  
-Describe the properties of objects using specific sense 
(Kindergarten, science)  
  
-Retell the story  of Marco Polo’s journey to the Orient 
and back (Grade 2 Social)   
  

Things to Consider:   
  
Provide alternatives for physically responding or 
indicating selections (e.g., alternatives to marking with 
pen and pencil, alternatives to mouse control)   
Provide differentiated models to emulate (i.e. models 
that demonstrate the same outcomes but use differing 
approaches, strategies, skills, etc.)  
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5. FOCUS GROUPS 

A call out was sent to all Division teachers to nominate themselves for a Teacher Focus Group.  There were a 
total of 17 teacher focus groups.   Session series were held on April 20th, April 21st and April 22nd from 3:30-4:30 
(teachers had to attend all 3 sessions). The following teachers and groups are listed below: 

 
GRADE FOCUS GROUPS 

Grade School Name 
Kindergarten Father Michael Mireau School Caroline Lepps  

Our Lady of the Prairies Lucie-Maude Desroches  
Our Lady of the Prairies  Kailee Hauger  
St. Elizabeth  Lisa Baynham  
St. Monica Laureen Yakemchuk 

 St. Monica Kailey Pollitt    

Grade 1 Genesis Online  Brianne Bureaud  
Genesis Online School Amy Paterson  
Monsignor Fee Otterson  Gwynneth Turner  
St. Thomas Aquinas Nicole Gatner    

Grade 2 Ben Calf Robe Louisa Hoekstra  
École Escuela Grandin  K-6 Teacher  
Father Michael Mireau Leslie Harbin  
St. Elizabeth Seton Erika Metcalfe  
St. Matthew Tessa King    

Grade 3 Genesis Online Audrey-Anne Orr  
St. Teresa Regan MacGregor  
St. Thomas Aquinas Nathan Bell    

Grade 4 Our Lady of Mount Carmel Amie Huculak-Bayduza  
St. John XXIII Jeannine Cloutier  
St. Maria Goretti Brandi Clark  
St. Thomas Aquinas Chelsea Taylor  
Learning Services Phil Scott 

   
Grade 5 Sister Annata Brockman Bethany Eldon  

St. Alphonsus Sandra-Jane Savrtka  
St. Benedict Jessalyn Lastiwka  
St. Thomas Aquinas  Christian Fabia  
Learning Services Tracy Hlus Ewaskiw 

   
Grade 6 Ben Calf Robe - St. Clare Breanna Stone  

Good Shepherd Renata Lemire 
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GRADE FOCUS GROUPS  
Monsignor Fee Otterson Susan Andre  
Sister Annata Brockman Dawn Langlois  
St. Paul Christine Zahary 

 Learning Services Christine McKee 
 Learning Services Andres Sanchez Fernandez 
 Learning Services Nicole Cunningham 

 

SUBJECT FOCUS GROUPS 
Subject School Name 
Drama / Dance Louis St. Laurent Cecile Jenny  

Louis St. Laurent Vernon Slipetz 
   
English Language Arts Our Lady of Mount Carmel Amie Huculak-Bayduza  

SAB Greg Podlowski  
St. Jerome Alannah Muirhead  
St. Mary School Shannon Frost    

French Language Arts Archbishop MacDonald  Grade 10 – 12 Teacher  
École St. Cecilia Grade 7-9 Teacher  
Grandin Grade K-6 Teacher  
Holy Cross Sophie Correia  
Holy Cross Emilie Belanger 

   
Health, Wellness, & PE Archbishop O'Leary  Cassandra Anastacio 
 Mother Margaret Mary Katie Kosteriva 
 Archbishop O’Leary Bre Fiege 
 Corpus Christi Colette Tercier 
 Christ the King Ryan Maclaghlan 
 Archbishop Joseph MacNeil Jessica Sekulic 
 St. Richard Markiyana Hryschuk 
 St. Oscar Romero Megan Brain 
 Learning Services Elana Bryks 
 Learning Services Shana Fairbank 
 Learning Services Basha Skowronski 
 Learning Services Katrina Ballek 
   
Mathematics Archbishop O'Leary Nathan Burns  

Ecole Bishop Savaryn Cheyenne Kopinsky  
J.H. Picard Connor Renshaw  
St. Elizabeth Seton Lindsay Lott  
St. Teresa Anita Hanneman    
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SUBJECT FOCUS GROUPS 
Music Archbishop Joseph MacNeil Judy-Lynn Sawchuk  

Christ the King Elemen/JH School Onkee Dewing  
Father Michael Mireau  Audrey Ochoa  
JH Picard Zofia Lee  
Our Lady of the Prairies  Kailee Hauger  
St. Alphonsus Charlotte Burrowes  
St. Kateri Amy Voyer  
St. Teresa Regan MacGregor  

   
Science Archbishop MacDonald James Kriese  

Our Lady of Peace Kenneth Ealey  
St. Hilda Alannah Smith  
St. Richard Green STEM Theresa Rehman  
St. Thomas Aquinas Matthew Gunderson 

Social Studies Archbishop Joseph MacNeil Rebecca West  
Archbishop MacDonald  Catherine Ostapowicz  
Ben Calf Robe  Annie Desautels  
Bishop David Motiuk Lisa Graves 

 Cardinal Collins - Clareview Campus Owen Emblau 
 John Paul 1 Jesus Gomez Troyano  

Archbishop MacDonald Maria Nickel  
OLO Prairies  Cassandra Horner  
Religious Education Services Kathleen Nguyen  
St. Francis Xavier High School Jessica Therrien 

 

Equity and Diversity Focus Group 
School Name 
Alternative Education Tiff Pino 
Annunciation Karla Silva-Ludtke 
John Paul I Gloria Antipan 
Louis St. Laurent Megan Tipler 
MMM Amanda Bourassa 
Monsignor Fee Otterson  Gwynneth Turner 
Mother Margaret Mary High School Sandra Haltiner 
Sister Annata Brockman Bethany Eldon 
St. Francis Xavier  Kiara Smyth 
St. John XXIII Jeannine Cloutier 
St. Nicholas Andi Molloy 
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Inclusive Education Group 
School Name 
Ben Calf Robe St. Clare School Anne-Marie Paquin 
Centre for Diverse Learning- St. Gabriel Candice Rogoschewsky 
Good Shepherd Renata Lemire 
Religious Education Services Susanna Kaup 
St. Clement Rosanne Boutin 
St. John XXIII Carrie McPherson 
St. Thomas More Remi Voaklander   
St. Matthew  Kendra Sobierajski 
Cardinal Collins HS Academic Centre Carmen Gartner 

 

Questions were standardized in each of the subject specific focus groups.  Curriculum and Inclusive Consultants 
facilitated the sessions and compiled the results.  Questions were as follows: 

 
Draft Curriculum Focus Group Questions 

 
• Consider the front matter (overarching principles and processes) introduced for this subject 

area/grade.  How do the organizing ideas and guiding questions align? How are they misaligned? 
What revisions may be required? 

 
• Which content is age – and developmentally – appropriate for every learner (in this grade OR in 

K-6?  Which content is not? (Consider ELLs, inclusive students, diverse cultural perspectives, etc.) 
Is the content load appropriate?  
 

• Learning outcomes are statements of what students should be able to know, do, and understand. 
 

o To what degree does the knowledge, skills, and procedures support/not support the 
development of the conceptual understandings of the discipline? 
 

• Consider the verbs used in the skills & procedures column. In what ways do they represent a 
range of activities and cognitive levels? 
 

• What benefits/challenges do you foresee in the instruction of this curriculum at this grade level?  
 

• What revisions would help ensure students are prepared for the future?  
 

• How might this draft curriculum inspire curiosity and life-long learning in this subject area? How 
does it lead to the knowledge, skills and aptitudes required for a successful future? 
 

• Is there a logical scope and sequence and scaffolded complexity between grade levels? Do these 
outcomes lay the foundation for future learning in junior high and high school?  Why or why not? 
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SUBJECT SPECIFIC FOCUS GROUPS 

 

Subject Specific Teacher Focus Group - English Language Arts  
 

 
Consider the front matter (overarching principles and processes) introduced for this subject.  How do the 

organizing ideas and guiding questions align?  How are they misaligned?  What revisions may be required? 
 

 
The inclusion of specific literature such as Shakespeare and Homer, the use of Epic poems, the inclusion of 
Mnemosyne and Calliope, and the specific references to poetic structures, especially the inclusion of sonnets in grade 
three and four, are not age appropriate because of both content and the complexity of language. 
 

• Fluency should be included in all grade levels and not stop at grade four. 
• The focus on oration and the specific references to Cicero and the three pillars taught by Aristotle are not 

developmentally appropriate or necessary in an elementary ELA curriculum. 
• In grade 6, there is a concern about the outcome related to ‘3-5 great speeches.’ Who determines which 

speeches are great? Why do students need to plan and deliver a speech? This formal focus is 
developmentally inappropriate. It would be more appropriate to include presentations for this grade level. 

• In the Oral Language section, the references to Oral Traditions seem contrived and inauthentic. Some of the 
information shared in these sections may be developmentally inappropriate. Revisions suggested to make the 
language and content more authentic. 

• Much of the Fluency section focuses on word lists and automaticity. We also want to ensure that students 
demonstrate reading fluency in context at all grade levels.  

• Content load: There is an overemphasis on some skills (such as oration) at the expense of others (such as 
writing). 

 
 

 
Which content is age- and developmentally- appropriate for every learner (in this grade or K-6) Which content is 

not?  (Consider ELLs, inclusive students, diverse cultural perspectives, etc.)  Is the content load appropriate? 
 

 
The content sometimes goes from very specific in one grade to general in the next grade without demonstrating a 
natural progression of skills. The Writing section is a good example of this.  

• Sometimes the progression of skills seems backwards (more difficult in the early grades and more simplistic 
in the older grades.) For example, the references to run-on sentences go from more to less difficult. 

• Often there is a lack of context for application of skills. Instead, the focus seems to be more on acquisition of 
knowledge. (ex. The repeated use of ‘Identify’ at the beginning of the outcomes.) 

• The KUSPs do not refer to how students learn through language. Little exposure to processes such as 
collaboration and how this impacts learning.  

• The KUSPs often focus on the formality of language and less on the informal uses of language including the 
joy and playfulness of language. 
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Learning outcomes are statements of what students should be able to know, do, and understand. To what degree 

do the Knowledge and the Skills and Procedures support/not support the development of the conceptual 
understandings of the discipline?  Consider the verbs used in the Skills and Procedures column. In what ways do 

they represent a range of activities and cognitive levels? 
 

 
• Not a large range of different verbs and the ones that are included are low level on Bloom’s Taxonomy. The 

same verbs are repeated many times (ex. identify). 
• Verbs that demonstrate higher level thinking are not often used. For example, the verb ‘evaluate’ was only 

used once in grade 6 in the oral language section. 
• Passive verb uses in the oral language section (ironic considering it is oral language). 
• Often, the verbs used do not reflect a progression of skills or an increase in complexity.  

 
 

 
How might this draft curriculum inspire curiosity and life-long learning in this subject area?  How does it lead to the 

knowledge, skills and aptitudes required for a successful future? 
 

 
• Because the curriculum is focused on knowledge and not the process of language learning, it does not inspire 

creativity or curiosity. 
• Teachers shared a concern about the way the draft curriculum is currently worded in that it may lead to the 

use of workbooks and worksheets rather than the joy of learning that comes through the use of diverse texts 
and innovative teaching.  

• Needs to have more collaborative elements to generate a love of learning and interest. 
• In class, teachers can inspire a love of ELA and literature through the texts they use with their students, often 

being responsive to the needs and interests of their students. Teachers were uncomfortable with how the 
draft curriculum dictates certain texts which may not be inclusive or diverse. 

• It would be helpful to include a wide, diverse range of literature examples that are not forced but presented 
as suggestions.  

• Read alouds are not mentioned and are often the springboard for student discussion and writing in the 
classroom. 

• The focus on formal speeches and oration and the heavy focus on conventions may overwhelm students 
rather than inspire them. 

• There is a need for students to gain foundational knowledge and learn the basics, but this should be balanced 
by the processes of language arts applied in a real-world context.  

• Public speaking lacks context in the oral language section. It is important for students to experience speaking 
and presenting in front of their peers, but it does not have to be as formal speeches. 

• It would be useful to look at the current curriculum, the previous K-4 draft, and this current draft to combine 
the best elements from each. 
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Is there a logical scope & sequence and scaffolded complexity between grade levels?  Do these outcomes lay the 

foundation for future learning in junior high and high school?  Why or why not? 
 

 
• Sometimes, there is a logical scope and sequence demonstrated between grade levels (within the 

phonological awareness and phonics sections, for example). In most other Organizing Ideas, there is not an 
obvious or intentional scope and sequence. 

• Because the draft is grounded in basics, it will lay the foundation for beginning reading skills. However, the 
writing section is limited, and students may not develop the writing skills to prepare them for their work in 
junior high or high school. There is too much emphasis on conventions and not enough on the development 
of ideas. 

• There is little balance: there needs to be both foundational knowledge to support the beginnings of reading 
and writing as well as a focus on processes and larger concepts to encourage a higher level of thinking. 

• Students should be exposed to a wide variety of text types, perspectives, and authors in elementary 
classrooms to better prepare them for the content in junior high and high school. 
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Subject Specific Teacher Focus Group - French Immersion & Literature  

 

 
Consider the front matter (overarching principles and processes) introduced for this subject.  How do the organizing 

ideas and guiding questions align?  How are they misaligned?  What revisions may be required? 
 

Concerns:   
• Title of the course French Immersion & Literature does not recognize that French Immersion is a program, 

and not only a course.  
• Front matter does not clearly align the vision and mission of the French immersion program.    
• Teachers could not see in the front matter how the French Immersion & Literature curriculum would inspire 

the desire for learning French in students and support/be integrated in a successful French immersion 
program.  

• Multiple organizing ideas and guiding questions do not align and/or are organized in a way that will 
not ease clusters/integration of learning outcomes.  

• Too much information for teachers makes it difficult to ensure everything will be taught and learned.  
• Teachers want to see the 4 strands coming back : Reading, Writing, Speaking, Listening  
• Consensus combining Speaking and Listening in ‘communication orale’ is a good thing BUT problems exist 

with the KUSPs, and the fact that there are explicit connections between the strands and the 
acknowledgement of the specific needs of a program that aims to develop functionally bilingual individuals.  

• French immersion content is all written in French - makes it difficult for administrators and others 
to collaborate.  
 

Strengths:  
• An identified scope and sequence from one grade to the next (1 teacher)  
• It is interesting to have concepts like conventions, fluency and phonological awareness clearly stated, 

especially for new teachers (1 teacher)  
 
 

 
Which content is age- and developmentally- appropriate for every learner (in this grade or6)  Which content is 
not?  (Consider ELLs, inclusive students, diverse cultural perspectives, etc.)  Is the content load appropriate? 
 

Concerns:  
• The scaffolding essential for second language learning isn’t reflected or explicitly described.  
• There is too much content to be taught/learned/mastered at each grade level.  
• Cross curricular learning doesn’t seem to be an option. 
• Teachers expressed that they do not see how to transpose this curriculum into the classroom, to make it 

accessible to students - the present draft seems vague to them and lacking vision/goals in regards 
to French proficiency  

• Content load : too much - teachers will rush to cover everything, no time for contextual setting or authentic 
learning situations.  

• Examples of concepts and content load not age-appropriate:   
o Grade 1 - lettres attachées  
o Grade 3 - radical des verbes  
o Grade 5 – morphologie  
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Learning outcomes are statements of what students should be able to know, do, and understand. To what degree 
do the Knowledge and the Skills and Procedures support/not support the development of the conceptual 

understandings of the discipline? 
 

Concerns:  
 

• Skills and procedures seem too advanced for the level + too many organizing ideas   
• There is not always scaffolding from one level to the next  
• The expectations are vague and demanding! Students cannot be expected to use French regularly on a daily 

basis for a variety of purposes and communication - it is much more anecdotal - it is difficult to assess.  
• The KUSPs are written in complex ways – excessively wordy and learning outcomes are vague, non-

measurable and are based upon personal interpretation 
• The current program makes more sense  
• Draft focuses on knowledge - not on knowledge and application of that knowledge   
• Difficult to see the connections between language strands.   
• There is a lack of development of Francophile identity.  

 
Examples:   

• Kindergarten - Listening: respond appropriately (does not quantify what children need to do). This is not easy 
to measure.  What does appropriately mean?  

• Vocabulary: learning outcomes are connected, but spelling is not understanding meaning. (lots of emphasis 
on spelling)   

• Reading Comprehension 3-4: Is there a connection between the guiding question and the SIRs?  
• Fluency: Experimental (does not quantify what children need to do). Should be a part of 

reading comprehension.  
• Difficult to assess some learning outcomes, but there are some that are very explicit ex: pg. 29 - Students 

interact with each other orally in French in a variety of communication situations.   
• It is difficult to assess some of the learning outcomes, but there are some that are very explicit e.g., pg. 29 - 

Students interact with each other orally in French in a variety of communicative situations.  
 
 
 

 
Consider the verbs used in the Skills and Procedures column. In what ways do they represent a range of activities 

and cognitive levels? 
 

Concerns:   
•  There are verbs that are less related to higher level thinking from Bloom's taxonomy.   

• Focus on memorization, not engaging for students, little mental activity required, children are not very 
involved in acquisition.   

• Verbs are not easily measurable, difficult to assign a level of achievement.  
• Verbs are sometimes repetitive : 76 x locate (repérer) + 67 x identify (identifier)  
• The verb ‘jouer’ (to play) appears only once in kindergarten.  
• There are several verbs that are very similar (discuss, practice communicating, discuss, talk) (find, 

locate, identify), weak, and imply when it comes time to make a professional judgment - very yes or no.  
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How might this draft curriculum inspire curiosity and life-long learning in this subject area?  How does it lead to 

the knowledge, skills and aptitudes required for a successful future? 
 

Concerns:   
• French Immersion & Literature will not inspire curiosity and life-long learning of French as a second language 

for French immersion students:   
o lack of inclusion of the diversity of Francophones cultures, in Alberta, in Canada, in the world  

• does not support the fact that French is not only another language to learn, but is the mother tongue of 
many Canadians, an official language in Canada and defines our Canadian culture and identity - therefore 
teachers feel it will be difficult to explain to students and families why to choose French immersion if it is not 
embedded in the curriculum.  

• This draft has a lot of knowledge, but skills and aptitudes are not aligned with 21st century skills and aptitudes 
- even considering the actual Alberta Education students’ competencies: critical thinking, problem solving, 
managing information, creativity and innovation, communication, collaboration, cultural and global 
citizenship, personal growth, and well-being.  

• This draft seems to focus on knowledge, it is not obvious for teachers how they will be able to connect/value 
the development of skills and aptitudes in authentic second language learning contexts.  

• FLA should encourage bilingualism and not only teach a language art - draft needs to consider more explicitly 
what it takes to learn and master French as a second language (in French immersion Canadian context) - to 
embrace the process that leads to bilingualism and not just memorization without being able to apply the 
language in context.  
 

Strengths:  
• Organizing idea of ‘communication orale’ has potential to lead to knowledge, skills, and 

aptitudes required for a successful future.  
 
 

 
Is there a logical scope & sequence and scaffolded complexity between grade levels?  Do these outcomes lay the 

foundation for future learning in junior high and high school?  Why or why not? 
 

Concerns:   
• Organizing idea #2 (vocabulary) should be deleted as an organizing idea and be integrated into the other 

ideas and scaffolded from oral to written skills.  
• Organization and logic are too uneven to be able to judge.  Example : grade 2 : types of texts? Who will 

decide what is appropriate or not for grade level?  
• CEFR already proposes a logical scope and sequence and scaffolded complexity between second language 

learning levels that is internationally recognized.  Consensus on the fact that CEFR should have been used as a 
foundation - more specific elements could have still been added (conventions, emphasis on phonological 
awareness, vocabulary, etc.)  

• Teachers agree that the outcomes, in the way they are organized and written right now, don’t lay the 
foundations for authentic lifelong learning aptitudes and skills required to acquire and maintain bilingualism.  

• Inclusion and differentiation will be difficult - teachers foresee those students experiencing learning 
challenges will leave the French immersion program before they get to junior high school.  

 
 
 
 



Edmonton Catholic Schools Draft Curriculum Feedback Report, April 2021          87 

 

Strengths:  

Learning progression is there.  Teachers recognize the effort to scaffold complexity between grade levels, but they 
feel it needs to be looked at again, be more explicit on what to teach and evaluate and more in 
sync with French immersion (second language) specific needs.   
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Subject Specific Teacher Focus Group - Social Studies  
 

Consider the front matter (overarching principles and processes) introduced for this subject area / grade. 

How do the organizing ideas and guiding questions align? 
• Front matter - is very vague and not defining. It provides topics of discussion and states “Student’s revisit 

content as knowledge builds from grade to grade” however when you look at the guiding questions and the 
organization it is chunked and does not flow smoothly from grade to grade.  

• GRADE 5. HISTORY. It is debatable if the Guiding Questions truly provide the necessary scope to address the 
issues that the organizing idea pretends. The Guiding Questions seem intended to narrow down the idea of 
"cultural literacy" through a particular set of historical facts, pushing ideas like "multiperspectivism" further 
out of reach. For instance, the first Guiding Question can be answered even without the "cultural literacy" 
that the organizing idea is intended to develop.   

• Cultural Literacy is a term related to understanding and participating in a given culture, so "developing 
cultural literacy" makes little or no sense since each one of us are already participating in our own cultures; 
the ones that we have been given by birth.   

• In general, the Guiding Questions are not aligned with the Organizing ideas. Some of them (ECONOMICS) 
show an Organizing Idea (will build toward an understanding of economic systems) not fully aligned with the 
Guiding Question (What does the economy look like in the different regions of Canada?); others aims to 
several directions, GEOGRAPHY ( Understanding the world we live in, and the relationship of people and 
places, is supported by knowing features of the natural and political world, such as oceans, mountain ranges, 
and boundaries.) however the Guiding Question reduces the scope to only one of them: "What do 
geographic representations tell us about the natural features of Canada?" This question is not a high 
level one, and it can be directly answered without barely knowing anything about the knowledge that 
supposedly should be addressed.  

• The topics within the Draft-Grade 5 talks about religions as part of the Great Migration however they avoid 
many of the other churches around the world. By specifically talking about the various faiths, they are driving 
cultures apart rather than bringing them together.  

• Example - “English emigrants, Catholic and Protestant Irish, Highland and Lowland Scots, and German-
speaking Lutherans.” Where are the Anglicans in this? Not all emigrants were religious. Many of the women 
in history which came to early Canada were those not wanted - prostitutes and orphaned or widowed or 
ordered to come as they were unwanted in their own countries.  

• Second example of the misalignment would be the complete topic of government - this is too advanced for a 
current grade 5 student to grasp. Knowing their municipality, Provincial and Federal levels is enough to throw 
them for a loop at times. Geography does not include “political boundaries” -this does not correlate with 
landform regions, climate, or bodies of water.   

• Revisions Required - emphasis on Canadian content rather than comparison of American. We are a young 
country with young history however our history is being lost as we do not story tell or promote it. Our 
National Parks - why do we have them, our waterways - women’s rights to vote, as but a few examples.  
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Which content is age- and developmentally- appropriate for every learner (in this grade or K-6) Which content is 
not?  (Consider ELLs, inclusive students, diverse cultural perspectives, etc.)  Is the content load appropriate? 

 
• GRADE 5. The mention of the Great Migration narrows down the impact of immigration to an only alleged 

shaping historic event, instead of focusing on the constant flow of immigrants or on adopting other cultural 
perspectives, a closer idea to reality. The minorities are misrepresented, and its vindication is substituted by a 
calculated minority sample: slave trade, and historical FNMI. They are not treated as real people, but as 
historical samples of the past. Considering the multicultural reality of our classrooms, any ELL student or 
student belonging to any minority may not feel represented.  

• The overall absence of LGBTQ+ perspectives is very disappointing. There is outdated and intentionally 
exclusionary vocabulary that serves to exclude Queer voices, but well disguised as inclusive wording. Any 
child that is / is from an LGBTQ+ family will not get to see themself or their lived experience anywhere in this 
curriculum and will experience othering during several outcomes.  

• Students of Special needs will require lots of frontload matter to help them understand any of these 
concepts. The content does not lead to students of ELL or Refugee status or Students of First Nations other 
than telling them who they are, rather than exploring their culture or country.  

• As a society we need to understand one another and not tolerate each other, however; understanding is not 
dictating facts and figures, it is exploring and storytelling and living a life of community within our country. 
A one-sided political based program will not achieve this.  

Grade 3 Civics p.20 - “Examine the evidence: Study some key age-appropriate clauses of the Magna Carta (1215) that 
would still be relevant today. Why are such ideas as protection from unfair imprisonment still important Today? 
Compare and contrast the Magna Carta and the Iroquois Confederacy Great Law of Peace.” - Ironic because the 
Magna Carta in general is not age appropriate for 3rd graders to understand.  
The areas of concern within the Draft-Grade 5 are:  

• Truth and Reconciliation - “94 Calls to Action”- in depth is a higher grade.   
• Constitutional Monarchy, democracy, rule of law, citizenship - higher grade.  
• Comparison - First Nations and Canadian Forms of government -Higher grade  
• Confederacy - Higher Grade   
• British Westminster / Dominion government - topic - higher grade   
• Recent changes to the constitution - higher grade   
• Economy in different regions of Canada - more in-depth - Market economy - Higher grade   
• Basic Banking - should not be in Social studies at all unless it is economic comparisons - also the Borrowing of 

money, loans, investments, and interest - this is a CALM topic or Math topic.   
• Geography does not include “political boundaries” unless you are talking about government control and 

jurisdictions - this is higher grade material.  
 
 

 
What benefits/challenges do you foresee in the instruction of the curriculum at this grade level? 

 

• Prior knowledge to build upon - where is the sequencing from grade to grade. How will this carry through to 
the upper grades of Jr. High and High School are they going to dig deeper into these topics or are they 
repeating because they do not have a scope and sequence available at this time. Where is the inquiry in the 
critical thinking process?  

• Are we going to be required in LA, Math to provide the background knowledge required or even in Health/ 
Phys Ed or Religion curriculum about some of the topics i.e. Genghis Khan or various religions? Teachers may 
have varying levels of comfort or background knowledge in order to teach about other world religions. 
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What benefits/challenges do you foresee in the assessment of the curriculum at this grade level? 
 

 
• Grade 5 - there is a ton of memorization, facts and not enough about the world they live in today.  Pg. 32 - 

Understanding - How does Early Black migrants, known as Black Loyalists, arrived in 1770’s settling in Nova 
Scotia - again this is similar to what we teach now however they are lacking the relationship or connection to 
the Black history of Alberta - the students cannot make a connection or relevance of this topic.  

• Working in an Indigenous school on Treaty 6 Land, my students require teachings from Elders - the 
connection - “Read the terms of the treaty still in place in your region of Alberta.” and “How are they still 
relevant today?” Along with “We are all treaty people “imply ``'' is discussed in Cree Culture 
class. However, in a different school this could lead to tokenism, cultural appropriation, a white-
washed lens and an assumed experience, not a lived experience.   

• They are talking about the Indigenous as if they were in the past and not present today in this document.  
“Page 37 - The Indian Act 1876 defined how First Nations communities were governed, who is an “Indian,” 
and who is excluded. - This is past tense; the Indian Act still exists today.  
 
 

 

What revisions would help ensure students are prepared for the future? 
 

• Overlapping Curriculum with current Grade 7 Social Studies -   
• Grade 5 Page 27 - Learning outcome- investigate and explain the impact of the Great Migration and the War 

of 1812 in shaping society, culture, and institutions in British North America.   
• Grade 3 Page 16 - Learning Outcome - What impact did British colonization have on the remaining British 

North American colonies in what became Canada   
• Grade 4 Page 16 - Learning Outcome - What factors led to the creation of the province of Alberta in 1905?   
• Grade 4 page 13 - Learning Outcome - How did Alberta and the North West develop during the expansion of 

the West? (Legit this outcome is an entire section of grade 7)   
• Overlaps with current Grade 8 Curriculum-  
• Grade 2 Page 5/6 - Learning Outcome - What aspects of past civilizations continue to influence the way we 

live? (travels  of Marco  Polo, Venetian merchant  (1271–1295 AD):  journey  from  Italy to  the  Orient/ China 
and  back, the  Silk Road, plagues:  the  Black Death  (1347–1351) and  its  impact)   

o The discussion of the silk road appears again on page 8,9 of Grade 2 curriculum  
• Overlaps with current Grade 9 Curriculum  

• Grade 6 Page 49-50 - Learning Outcome - What does economics tell us about   the global economy 
and the continental relationship in North America?   

o The specific knowledge they have listed in this section is arguably the entire economics unit 
of Social Studies 9 (and 9th graders struggle to understand)   

• The tone of this draft is important to note. It has a clear goal to direct thinkers to believe that enterprise and 
capitalistic values/ practices are the answer Alberta has come up with in response to history. All other ways 
of being are spoken about as fixed in the past - something to be learned from or something that has already 
been responded to.  For example, when it places emphasis on Indigenous principles of resource distribution it 
does so to juxtapose what it considers the modern evolution of those ideas in the next grade. - See Pg. 11 
Gr.1-Gr.2  

• Teachers wanted to note that after an in good faith, thoughtful review of the draft, unfortunately this 
document is not ready or appropriate to be presented to our students. 
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• Two teachers would like to include the following:  “Is it possible to state that at the foundation this social 
studies curriculum draft is flawed due to a lack of scope and sequence from K-12?  We are worried that 
“further revision and discussion” can be misinterpreted, and small changes can make it better.  We do not 
believe this is the case.  Essentially, this draft cannot be fixed, and the process of curriculum design needs to 
begin again.” 

 
 

How might this draft curriculum inspire curiosity and life-long learning in this subject area?  How does it lead to 
the knowledge, skills, and aptitudes required for a successful future? 

The following are actual quotes from elementary students regarding the draft curriculum:   
Symbols of nationhood:  

• the battle of Fort McHenry (1814) produced an anthem, Star-Spangled Banner  
“Why am I learning about American things? I only want to learn about American things that affect Canada. Why are 
we not learning about the Canadian national anthem?”    

• Religions: “I am uncomfortable with my teacher teaching me about Hinduism when she is catholic. I bet it 
would be uncomfortable for my teacher too.”    

 
• The United States has separation of powers in Congress, presidency, and Supreme Court. Only Congress may 

declare war (though this has not been the practice since World War II) and ratify treaties.  
“That is not important when we live in a different part of North America. That is not interesting at our age.”   
  

• Money is not good or bad. It is a tool, a resource—it can work for you or against you.   
“This sounds like something you would learn in university. It is not up to me on how to spend money at my age. I am in 
school.”    
  

• Interest on deposits and investments: The formula for calculating interest involves principal (size of deposit), 
rate of interest, and term of deposit.  

“I don’t live in my own house. We are too young to learn about that. Maybe when you are in high school or junior 
high. We should learn a little about money now and it (financial literacy) should get harder as we get older. I will 
forget that by the time I need to use it.”    
  
“I can’t take out a loan… so why do I care? I do not want to stress myself out with this information. This also sounds 
like math and not social studies.”   
  
“Learning about the different immigration groups and the hardships they faced makes me feel not alone. Other 
people experienced some of the things I did when I came to Canada. I have learned that we cannot brush these issues 
aside and act like it’s nothing. We need to be better.”  
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Subject Specific Teacher Focus Group - Science  
 

The science focus group of teachers do not recommend piloting the science curriculum. Outlined below 
are reasons supporting our decision.  
 
 

Consider the front matter (overarching principles and processes) introduced for this subject area / grade.  How 
do the organizing ideas and guiding questions align?  How are they misaligned?  What revisions may be 

required? 

The curricular overview is brief and requires extensive addition regarding the curriculum intent and philosophy for 
teachers to understand how to interpret and implement the curriculum to the spirit of its purpose. Teachers find they 
do not know how to read and interpret the draft as it is currently presented.  
 
 

Which content is age- and developmentally- appropriate for every learner (in this grade or K-6).  Which content 
is not?  (Consider ELLs, inclusive students, diverse cultural perspectives, etc.)  Is the content load appropriate? 

 
Positives:  
The kindergarten expectations were developmentally appropriate, and it was nice to see kindergarten included in 
science.  The inclusion of computational thinking is appropriate in elementary but seems repetitive until grade 5. 
However, living systems would be a perfect fit in kindergarten as students would come with a lot of background 
knowledge.  
 
Challenges:  
Overall, there is too much content expected for students to learn in any depth within every learning outcome of each 
grade level. A Content heavy curriculum is difficult to adapt to different learning abilities and takes away from being 
able to do “hands on investigations” and explorations that enable all learners to access the concepts in a concrete 
way. Skills are so specific and low level of complexity (identify etc.) that it does not leave room for adaptation or 
modifications.  
Throughout the document, most science concepts are not developmentally appropriate, such as:  (introducing mass 
in grade 1, discussing human bias in grade 2, presenting a scientific law in grade 3, introducing attractive forces in 
grade 5 is too complex).  
  
This draft also displays a dominant Eurocentric perspective: only one scientist, Isaac Newton, is included.  

• Grade 4 Space Science: use of Gregorian calendar is appropriate but inclusion of other cultures use of 
astronomy would be more inclusive.  

  
 

 
What benefits / challenges do you foresee in the instruction of this curriculum at this grade level? 

 
  
Due to the amount of content and format of curriculum, it may lead to teachers making poor pedagogical 
decisions to complete the required program.   
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• Inclusion of a skill for every knowledge and understanding seems awkward and vague at times (p. 18 grade 3: 
knowledge defines solid, liquids and gasses in connection to shape and matter understanding that 
solids, liquids, and gases have definite properties is connected to the skill “Discuss solid, liquid and gas states 
of matter in terms of shape and volume”    

• Broader skills not limited to the specific knowledge statements, in each KUSP, would facilitate application of 
knowledge and understanding in a variety of contexts.  

• For students to demonstrate true understanding of concepts, time is required for them to process, 
make connections, and apply knowledge in a different context. The number of concepts expected in each 
learning outcome does not realistically allow students to process and apply their understanding.  

  
 

 
What benefits / challenges do you foresee in the assessment of the curriculum at this grade level? 

 

 
The low cognitive level verbs in the skills (identify, list, describe) narrows assessment approaches.  
Some skill requirements are vague for teachers to assess.  For example, grade 2:  Students consider of how creativity 
is used” or “Recognize and discuss how creativity can generate new ideas.”  
The verbs in the skills are vague and difficult to measure, such as: use, reflect, observe, discuss.  
 
 

 
What revisions would help ensure students are prepared for the future? 

 

  
Structure& Layout:  
Elementary teachers are not subject area experts. The draft layout assumes that teachers have the background 
knowledge to interpret and understand the disciplinary concepts. A bridge with examples or explanations to help fill 
the gap is required. Complex ideas need to be scaffolded appropriately for both the teacher and student to avoid 
misconceptions.  
 
KUSPS  
The separation of the scientific method as a separate unit is acceptable. The methods should also be embedded 
within the KUSPS of each learning outcome to increase rigor and assist teachers with knowing when and where to 
apply them.  
Knowledge & Understanding Column: 

• Standardized list of science directing words is required as the verb in the skills is sometimes different than 
what teachers are used to (pose, make, practice)  

• Clarification of how to use the knowledge and understanding columns is required. Science has specific 
language and terms with definitions and usage of vocabulary that is different from everyday language. (Force, 
energy, structure and function, speed etc.). Helping students distinguish between the two different 
usages helps them to use the correct term in context.  

• The questions posed by teachers:  Is the requirement for students to understand the terminology, or use in 
context of a phenomenon (event or situation) that needs to be investigated or both?  

• It appears the draft is encouraging memorizing term in isolation rather than using the term in context.  
 
Resources  
Adequate resources are critical for proper implementation during the pilot and are not available with this draft. As 
well, teachers often incorporate cross curricular outcomes from a variety of subjects to deepen learning and meet 
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curricular expectations in a timely manner. It would be beneficial to have cross curricular connections made explicit 
in this draft.  
 
Inaccuracies:  
There are inaccuracies evident in the draft in certain areas that can lead to misconceptions. For example:  

• Energy - term energy is used inconsistently, sometimes used in a scientific sense or sometimes 
electrical generation.  

• Gr. 1 - Speed cannot be stopped.   Always have speed so perhaps either clarify term or change expectations.  
• Force - When force is formally introduced in grade 3 is the formal definition of Newton’s first law of motion.  

The expectation of should be simplified without using the term law.  
• Grade 5 buoyant forces should include fluids not just liquids.  

 
 

 
How might this draft curriculum inspire curiosity and life-long learning in this subject area?  How does it lead to 

the knowledge, skills and aptitudes required for a successful future? 

 
High content load with complex concepts and low cognitive level skills, without open ended investigations, do not 
foster the love of science. There are extraordinarily little investigations in each learning outcome. 
Investigations engage students with authentic science. The lack of engagement in authentic science does not 
encourage students to see themselves as scientists.  
Students are not encouraged to investigate science as a potential career path.   
  
 

 
Is there a logical scope and sequence and scaffolded complexity between grade levels?  Do these outcomes lay 

the foundation for future learning in junior high and high school?  Why or why not? 
 

 
More content can lead to students entering higher grades underprepared. Increased content load can potentially 
hamper students because they lack deep understanding of foundational concepts.  

  
Due to concepts being moved down, will the more complex concepts from junior high and high school be moved 
down as well. Will the concepts be developmentally appropriate?  
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Subject Specific Teacher Focus Group - Mathematics  
 
 
 
Consider the front matter (overarching principles and processes) introduced for this subject area / grade. How do 
the organizing ideas and guiding questions align? How are they misaligned?  What revisions may be required?  
 

  
• It is shocking to see how brief the front matter is in the draft curriculum.    
• There is a glaring difference between the front matter of the current curriculum and the front matter of the 

draft curriculum. The Mathematical Processes are no longer clearly present or defined.  These processes are 
essential to student learning in Mathematics and should be included as a revision.   

• The front matter is far to open to interpretation and there is an overall lack of direction included for teacher 
understanding.  

• When looking at the Organizing Ideas and Guided Questions, it is hard to see the scope and sequence of what 
students will be learning.   

• Some concepts appear to be out of logical order and the skills and procedures, knowledge and 
understandings do not always match the learning outcome.  Teachers are left to wonder how the learning 
outcome is related to the organizing idea.   

• There is also an increase in the number of KUSPs to be covered in each content area.  This will inhibit 
teachers from being able to go in depth and will instead lead to touching on these skills and procedures as a 
checklist.   

• The skills and procedures appear to be a checklist of items to teacher rather than teaching to levels of 
achievement.   

• Another glaring difference is the change in focus to standard algorithms.  This is very different than 
what education has been promoting for such a long time, where students developed various skills to perform 
operations with numbers. This shift in pedagogy creates a struggle for students. Students do not have the 
conceptual understanding to at the levels they are proposing for students.   

  
 

 
Which content is age- and developmentally- appropriate for every learner (in this grade or K-6)  Which content is 

not?  (Consider ELLs, inclusive students, diverse cultural perspectives, etc.)  Is the content load 
appropriate? 
 

  
• It appears that an introduction of fractions for ½ and ¼ will begin in Grade 1 and 2.  Students at this age level 

may be able to understand content related to ½ and ¼.  However, further clarification is required in the 
knowledge, understandings, skills, and processes.  This will determine whether the introduction of fractions 
in these grades is appropriate.    

• The language within the draft curriculum is not age appropriate for elementary students. Some of this 
vocabulary is currently learned in older grades, and older students have a difficult time.  How are younger 
students supposed to learn this vocabulary?  

• For students learning English as a Second Language, it can take years to be confident speakers, readers, and 
writers. If we are to teach some of these definitions, especially if they are level 1, 2, 3 learners, they will have 
a lot of challenge to dissect that information. There does not appear to be enough thought put into this 
curriculum for our English as a Second Language learning students.    
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• It will be interesting to see if the understanding of Zero.  Zero is considered neither positive or negative in 
English and written within the draft curriculum, but in French zero is considered as positive and negative. 
How will this understanding be included in the French version?  

• When teaching Spanish, the curriculum is not translated for the teachers.  The teachers will be required to 
translate the curriculum and this draft will be difficult to translate.  

  
 
 
How might this draft curriculum inspire curiosity and life-long learning in this subject area?  How does it lead to the 

knowledge, skills and aptitudes required for a successful future?  
 

  
• There is a difference with money and financial literacy in the draft.  There is knowledge and skills that 

students will need to use as life-long learners.   
• There are a lot of knowledge components that to lead lifelong learning. However, these are oversimplified for 

something that is very complex. When concepts are oversimplified in younger grades, it makes it difficult to 
expand and teach on these concepts in high school.  

• It is our understanding there is supposed to be a progression of learning within this draft.  When 
looking back, the spiraling of curriculum is not evident. The draft has not really built a foundation to build on 
the previous content.  

• There are specific elements, but the theory does not present an overarching concept.  What purpose does 
this give the students? They mention the small elements but there is no presentation of lifelong elements.  If 
teachers are inspiring students to be lifelong learners, there is nothing in depth to move to the next level.  

  
 

 
Is there a logical scope and sequence and scaffolded complexity between grade levels? Do these outcomes lay the 

foundation for future learning in junior and senior high school? Why or why not? 
 

  
• It sometimes appears as if they are trying to make a progression of concepts between grades.  However, they 

missed the step as to how they are really going to get there. This is not developmentally appropriate.  
• Within the draft curriculum, the difference in the content is vast and the students will not have the 

background knowledge to help build understanding. If teachers are to pilot and implement this draft 
curriculum, without students having the background knowledge needed at each level, the outcomes will be 
very hard for students to learn.  Across the board, there is a lot of content that is not developmentally 
appropriate.  

• There are major issues with implementing new curriculum in all subjects and with all grades Kindergarten to 
Grade 6.  The students coming in this year were already at a disadvantage from learning during a pandemic. If 
we are to begin this curriculum after a couple of pandemic years, this will be very difficult.  The resources are 
not there, so this will be very difficult.  
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Learning outcomes are statements of what students should be able to know, do, and understand. To what degree 

do the Knowledge and the Skills and Procedures support/not support the development of the conceptual 
understandings of the discipline?  

 

  
• There is a mismatch between the learning outcomes and the KUSPs to describe what we are teaching.  There 

is little opportunity for students to display or demonstrate their understanding.  The KUSPs 
are extremely limited and either students can or cannot demonstrate their understanding.  There is no 
degree of achievement included.  

• The idea of acquiring knowledge defeats the learning process in a way, and it is more of a journey where 
students pick up pieces of information. In math teachers try to build experiences and understanding, where 
“acquire” implies a more limited meaning of understanding.  

• Procedural knowledge is not the same as conceptual knowledge.  This should be reflected in the draft.   
  
 

 
Consider the verbs used in the Skills and Procedures column. In what ways do they represent a range of activities 

and cognitive levels? 
 

 
• The verbs used through the draft are very vague and require further clarification. It is difficult to determine 

the level of understanding students are required to learn. For example, interpret is very, very vague.  How is 
this to be assessed?   

• The inclusion of the mathematical processes would clarify how and what students are to learn.  These should 
be included for every grade and within each content area.   

• The term interpret is included in many parts of this curriculum. However, the actual interpretation aspect is 
not present anywhere.  Everything is knowledge based and students are learning facts and content, but they 
are not interpreting anything. When it seems naturally intuitive to add an interpretation piece, it is not 
present.  

• With regards to assessment, there a lot of the verbs used that are difficult to assess. Many of these are 
abstract and require further clarification.  How do teachers assess something abstract? Students aren’t not 
asked to describe or show their understanding.  
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Subject Specific Teacher Focus Group - Physical Education, Health, And Wellness  
 

 

Consider the front matter (overarching principles and processes) introduced for this subject area / grade.  How do 
the organizing ideas and guiding questions align?  How are they misaligned?  What revisions may be required? 

 

• The front matter is vague and does not explain or rationalize the content that follows. 
• There is little flow from each idea to the next let alone from one grade to another. Some guiding 

questions repeat in non-linear order. 
• Although Literacy is one of the key themes throughout the K-6 curriculum, Physical and Health 

Literacy are not even mentioned.  Physical and Health Literacy are the foundation of this subject 
area. 

• Movement is NOT embedded throughout this curriculum.  
• The whole child is not represented. 
• The five SEL competencies are not addressed. 
• Curriculum does not generally refer to real-world, authentic contexts or connections. 
• Neglects meaningful opportunities for the integration of subject areas. 
• Indigenous connections feel like they are simply ‘add-ons’ or afterthoughts and they are disjointed 

from outcomes. 
 
 

 
Which content is age- and developmentally- appropriate for every learner (in this grade or K-6)  Which content 
is not?  (Consider ELLs, inclusive students, diverse cultural perspectives, etc.)  Is the content load appropriate? 
 

• Pieces such as Alberta history/Indigenous pieces seem to have been added on but not integrated into 
the curriculum. 

• Content is skills-based and traditional-sports focus, resulting in less of the four domains of Physical 
Literacy (physical, social, affective, cognitive) being taught.   

• More focus on alternative activities is also needed. 
• There is no mention of what SEL is; the five competencies are not integrated at all.  
• Francophone perspective is missing. 
• Content load is overwhelming and there is no clear direction as to how to teach it, etc. 
• The load is especially Health focused – there needs to be balance between physical and health 

literacies. Movement can and should be weaved throughout the health OI’s. 
• As important as the Health/Wellness part of the curriculum is, overall, the Physical Education OI’s and 

the corresponding LO’s and KUSP’s are minimal in comparison. It lends itself to being taught more as 
a classroom subject as opposed to authentic movement-based activity. 
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Learning outcomes are statements of what students should be able to know, do, and understand. To what degree 
do the Knowledge and the Skills and Procedures support/not support the development of the conceptual 

understandings of the discipline? 
 

 
• In Gr. 2 Movement Skill Development the LO states: “Students demonstrate how movement can be 

modified to improve control and efficiency.” It goes on to say that Gr. 2s will participate in javelin, high 
jump, discus… - there is a huge disconnect here between the knowledge, understanding and skills and 
procedures. This is obviously not developmentally appropriate.  

 
 
 

What benefits / challenges do you foresee in the instruction of this curriculum at this grade level? 

 

Benefits:  
• Updating the information in response to the present and future of health is good; however. this 

should not be done at the expense of PE time.  
Challenges:  

• As PE and Health are being combined, and we know that daily PA is necessary more than just at 
recess, movement should be embedded throughout each strand and it certainly is not in this 
curriculum. 

• The OI’s of movement skill development and active living need clarity; Movement Skill Development 
states: “A healthy way of life includes regular practice of movement” and Active Living states: “A 
healthy way of life includes regular practice of meaningful active living”    

• The Character Development OI is wordy and requires clarification: “Exploration of life opportunities 
and virtues develop resiliency and personal talents and promotes lifelong learning.” Character 
development encompasses a wide range of concepts that need to be named and articulated, and 
would include words/concepts that students are more likely to understand and be able to 
demonstrate such as volunteerism, regulation, and emotions. 

• Much of the KUSP content is too high level for the grades accompanied; general K-6 teachers would 
require implementation support and resources for instruction. 

 

 

What benefits / challenges do you foresee in the assessment of the curriculum at this grade level? 

 

Challenges:  
• Assessment of numerous LO’s is problematic in that they are not measurable. 
• Not in student or parent friendly language. 
• Unclear what is being assessed in many situations as there are many definitions. 
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Subject Specific Teacher Focus Group - Fine Arts  
 

 

Consider the front matter (overarching principles and processes) introduced for this subject area / grade. How do 
the organizing ideas and guiding questions align?  How are they misaligned?  What revisions may be required? 

 

• There is very little student engagement (specifically, active engagement) such as playing, moving, singing, 
creating, exploring, performing, or self-awareness.  

• Currently focuses on passive engagement (listening, reading, writing, memorization) 
• There seems to be a lack of accepted pedagogy: Orff, Kodaly, Dalcroze (these are proven methodologies 

that are highly researched, have withstood the test of time and they work!). 
• “Through fine arts, students are empowered to discover themselves as artistic individuals and 

contributing members of society.” “Authentic, hands-on experiences that are personally relevant and 
meaningful help students communicate and connect their understanding of the world in new and 
imaginative ways.” – Where does this happen in the curriculum when the focus is on 
appreciation/theory/knowledge (and not on engaging in rich music making experiences)? We are not 
seeing this reflected/made clear in the curriculum (vocabulary/language). Example: “Each of the fine arts 
disciplines is significant in its own right, with its own specific and unique vocabulary, language, and 
foundational knowledge”. 

• Music literacy and skills are not at the forefront. 
• There is too much front loading of verbs, terms and words that are difficult to define. 
• Language needs to be vernacular and written in people/teacher/parent-friendly – layman’s terms. 

o There is a heavy focus on “appreciation”, but students will not be able to have a 
meaningful appreciation unless they have that true personal experience and 
connection that can be achieved through active engagement. 

• Music is a duration of “lived experience”. Children learn from memory and experience; this is not 
reflected in this DRAFT. 

 
 

Which content is age- and developmentally- appropriate for every learner (in this grade or K-6). Which content is 
not?  (Consider ELLs, inclusive students, diverse cultural perspectives, etc.)  Is the content load appropriate? 

 

• There are not a lot of verbs or skills and procedures. Action verbs are vague and are not in line with 
music curriculum.  

• The three overarching principles do not relate to each other very well. 
• Foundational knowledge has too many skills and procedures to be covered in a year in each grade - 

30 in grade one alone!  
• Kindergarten: Sound is produced when something vibrates is listed under understanding - but not 

mentioned anywhere else?  
• Grade 2: Introductions, interludes, codas - save for grade 3 
• Grade 3 - -Note names -save for grade 4 
• Differentiate between the structure of an octave and a pentatonic scale - save for grade 4 
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• Why are we playing tone clusters?  
• Grade 5 - introduce Bass clef in grade 6.  Students need a lot of time to absorb notes on the treble 

clef. 
• There is no room for diverse cultural perspectives. It is very prescribed and dense and leaves no room 

for students to see themselves in the music.  
• A lot of content in the appreciation section is not age appropriate at all.  
• The Appreciation section needs to be relatable to the knowledge/creating sections! One of the only 

ones that makes a little bit of sense is grade 3 -Roman instruments - being related to Western 
instruments, since students learn about instrument families in grade 3  

• Elementary students (especially inclusive learners) need movement and active learning experiences 
(playing instruments). 

• Creating and Presenting: portions of each grade have an abstract focus on narrative - with little 
relation to the foundational knowledge.  

• The skills and procedures do not always correlate with knowledge or understanding columns. 
• For example, in Kindergarten under Appreciation, they are asked “What is the function of music in 

local communities?” - yet local communities are never mentioned in the skills and procedures 
section. 

• The content load is not developmentally appropriate. There is too much content to cover in the 
amount of time that we have, and many outcomes are taught to early.   

• Examples: 
o Kindergarten body percussion including snapping (physically most are unable) 
o Kindergarten learning about ostinato (when they struggle with a steady beat) 

• Scope and sequence (procedural method/scaffolding/order of process/pedagogy) is not present. 
• Curriculum does not offer many opportunities to build on prior knowledge. 
• Making concepts conscious through music making allows for multiple points of entry/inclusion of all 

learners (ELL, neurodivergent, etc.) - the way this proposed curriculum is structured requires so much 
frontloading of knowledge, which will be incredibly challenging for these students. 

• ELL students struggle already as it is, front loading material will be terribly challenging for these 
students, especially with the incorporation of different languages. 

• There is no continuity or scaffolding between grades. Continuity and more seamless connection 
between grades is needed. 

• The content load in each grade is 5X more than it needs in the time allotted. 
 

 

What benefits / challenges do you foresee in the instruction of this curriculum at this grade level? 
 

Benefits: 

• It is positive to see some indigenous perspectives represented. 
• Opened my mind a little, in some areas, different ways to think about some things. 
• We like the idea of including more cultural music in the curriculum and always struggle with ‘whose’ 

culture to include so if it were to be presented in a way that is somewhat open ended and at the 
discretion of the teacher with the knowledge of making choices based on the cultures found in the 
classroom might be helpful.  

• There is more music history, more cultural diversity, BUT there is not enough time to experience and 
explore these things with the volume of skills and processes within the curriculum. 
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Challenges: 

• Too much content and there is not enough time to get through it all. 
• Too heavy on “knowledge” pieces and not enough emphasis on understanding. Skills and procedures 

do not necessarily correlate with the Knowledge.  
• Too much front loading. Music is about experiencing by doing. The curriculum has been designed like 

Music history class rather than an active music class. “Singing”, “performing” and “demonstrating” 
learning have largely been taken out, removing active participation from classes. 

• Learner outcomes are not clear and the path toward assessment of outcomes is not clear. 
• KUSPs are not balanced and not always aligned with each other or the learning outcomes. the 

Knowledge to understanding to S&P ratio is confusing. for example (42 Knowledge :8 Understanding: 
26 S&P) for One learner Outcome.  

• The vocabulary used in the curriculum is unclear-some vocabulary is inaccurate or not appropriate for 
the age level. 

• There are multiple factual inaccuracies. 
• There is a lack of quality resources available to support the DRAFT curriculum. 

 

 

What benefits / challenges do you foresee in the assessment of the curriculum at this grade level? 

 

Challenges 

• There is too much content. Concepts need to be simpler. Because there is an overwhelming amount 
of very nonspecific skills and procedures, it is difficult to know where/what one might begin 
assessing.  

• It is unclear in what we are to assess. There are numerous examples where terminology/verbs are 
open to interpretation. 

• Rubrics that would align with this curriculum would be difficult to generate with the 
vagueness in the skills outlined.  

• How do we assess “Experience…”? 
• Certain skills and procedures are wildly specific and therefore do not provide multiple points of 

access for students of different abilities.  
• Some of the expectations require a great deal of knowledge and resources making assessment 

difficult. 
• It is impossible to have quality assessments when the expectations are not always age- appropriate.  
• Backwards by design/planning with the end in mind seems out of the question because everything is 

laid out so chaotically. It would take so much time to comb through and group like-skills and 
procedures together. The concepts of harmony, form, melody etc. need to be built upon 

• This curriculum lacks understanding of an inclusive education model. This would be challenging for 
ELL students or others who are struggling. The material also does not represent a range of 
levels/genders fairly. 
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What revisions would help ensure students are prepared for the future? 

 

• A greater focus on music as a part of oneself rather than a series of facts/skills that need to be 
transferred from one person (the teacher) to another.  As with language, music is inherent in us. We 
DO need to refine those natural tendencies and learn to how to best communicate our musical ideas 
(just as we need to learn how to read and write and follow the rules of grammar) but within the 
context of what we already know about music. 

• More thought to proper scaffolding of skills is needed. Most content appears to be random and there 
is seems to be no logical flow. 

• We feel that the writers must return to the drawing board. They should begin with a solid foundation 
- some kind of pedagogy or scope and sequence and then build off of that. 

• It is important to incorporate into the curriculum, the proven methodologies of Kodaly, Orff and 
Dalcroze, as several concepts are not developmentally appropriate for age level. These are methods 
are proven to work.  

• Build off accepted and proven pedagogies based on student engagement. 
• The curriculum should go back to the basics for developing a good foundation of music concepts 

rhythm, melody, form, harmony, & expression before adding all the ‘fluff’ and ‘extras’ that are 
evident in this new curriculum and have those concepts supported with skills that can be easily 
assessed IE: singing, playing instruments, listening, moving, reading/writing & creating. 

• Give students the opportunity to become emotionally and spiritually engaged to develop an 
appreciation and discovery of music, not just facts. 

• This draft curriculum is primarily ‘Teacher Led’ and leaves very little opportunity for student 
engagement or growth.  This needs to engage students much more. 

 

 
 

How might this draft curriculum inspire curiosity and life-long learning in this subject area?  How does it lead 
to the knowledge, skills and aptitudes required for a successful future? 

 

The point of K-3 music should be to inspire the love of and connection with music as a part of our humanity.  This 
means to play, to sing, to do, to listen, to experience music at an appropriate level for this age groups (sound 
before symbol).  For grades 4-6, it is the continuation of this inspiration, but with the addition of formal theory 
(note names, time signature, etc.).  If a developmentally appropriate experience with music is not honoured, then 
the willingness and resilience for a student to continue musical education will be lost.  This curriculum will most 
certainly result in a significant decrease in enrollment in music learning at the Division III and IV levels. 
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Grade Specific Focus Groups 

GRADE SPECIFIC TEACHER FOCUS GROUP - KINDERGARTEN 

Consider the front matter (overarching principles and processes) introduced for this subject area / grade. 
How do the organizing ideas and guiding questions align? 

How are they misaligned?  What revisions may be required? 

• As a Kindergarten cohort, the participating teachers explored the draft curriculums, focusing on the 
organizing ideas and guiding questions for each subject.

• The cohort identified the absence of a program statement as raising cause for concern, as the 
Kindergarten Program Statement (as provided in the current curriculum) provides a clear pedagogical 
framework for approaching planning and instruction.

• The absence of this Kindergarten specific front matter was highly concerning to the cohort for the 
following reasons:

• The present front matter speaks to all of those pieces that need to be in place that help to set the stage 
for how one thinks about children. Specifically, the present front matter focusing on the development of 
the whole child and sets the tone of how one thinks about interacting with children - how you consider 
the meeting the needs of diverse learners (cultural background, family makeup, language
skills, developmental skills). As this is not present in the new draft, there is concern that this curriculum 
does not speak to the diversity or the inclusive nature of our programs.

• The front matter needs to show how we think about children and how they learn – including children with 
diverse experiences and skills. We need to think about the diversity of children and our learners. The new 
draft does not take into consideration the diversity of our learners in that it is heavy in knowledge 
content and lends itself to being at the recall level.

• Although the front matter of each subject area speaks to the goals of developing of critical thinking skills, 
when looking at the guiding questions there is an abundance of emphasis on the development
of knowledge and skills. As a result, there is concern regarding a likely erosion of “wondering” and inquiry 
in Kindergarten.

• A Kindergarten specific front matter speaks to approaching the curriculum in a developmentally 
appropriate manner – through planning and providing playful learning opportunities that are integrated 
across curricular areas.  In omitting a front matter that highlights developmentally appropriate practice 
for our youngest learners; in combination with the high number of KUSPS present if the draft curriculum, 
emphasis will likely be on teacher lead learning as opposed to inquiry and play based
learning opportunities.

• The cohort identified that a clear Kindergarten Statement should be created to guide the planning
and presentation of the Kindergarten curriculum. This statement should reflect what is
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developmentally appropriate for our youngest learners and should be reflective of the diverse learners of 
the Kindergarten program.  

Which content is age- and developmentally- appropriate for every learner (in this grade or K-6) Which content is 
not?  (Consider ELLs, inclusive students, diverse cultural perspectives, etc.)  Is the content load appropriate? 

• The Kindergarten cohort clearly voiced concern regarding the developmental appropriateness of the content
of the draft curriculum. When reviewing the draft, it was determined that a large quantity of content that is
presently found at higher grades has been funneled down to the lower grades. In our present curriculum for
example, there never was an expectation that all kindergarten children needed to know all 26 letters of
the alphabet both upper case and lower case. Typically knowing 15-18 letters is a good range to know with
that fluency level. Conversely, in this draft curriculum the children are expected to know all 26 letters both
uppercase and lowercase in Kindergarten. As a cohort there is great concern regarding what happens
if a child does not attend Kindergarten? As Kindergarten is not mandatory, there is great concerns that
significant learning gaps would occur for those children whose first entry point into school is Grade
1 - thus leading to educational inequality.

• As Kindergarten is a half day program, there is concern regarding the quantity of KUSPS presented in the
draft curriculum.  As a result of the quantity of KUSPS presented, there is an overarching concern about the
instructional approach that educators would need to take to address each KUSP.  Specifically, the cohort is
concerned that education in Kindergarten will become teacher lead – which is not
developmentally appropriate, regardless of if the actual KUSP is developmentally appropriate.

• Young children learn by doing, the verbs utilized in this draft are not developmentally appropriate and lend
themselves to looking, observing, and listening. “There is nothing in here to encourage children to explore, do,
investigate, create, invent.”

• Looking at the Fine arts curriculum, there is concern regrading why was it separated into 4 parts. The cohort
is particularly concerned as to why drama is optional as this is portion of the curriculum places emphasis on
dramatic play which is a key manner by which children at this age level learn and make meaning.

• Many outcomes, such as those around healthy eating in the health and wellness curriculum are written
as fact.  Such outcomes do not lend themselves to teaching beyond stating the outcomes and seeing if the
children can recall these facts. This is of great concern to the cohort, as teacher lead instruction with an
emphasis on fact recall is not developmentally appropriate for the kindergarten learner.

• The Kindergarten cohort was also concerned that there is no play and fun in Kindergarten.  An absence of
play in the educational setting is developmentally inappropriate.  Further, there is little to no room for
differentiation.  It is very knowledge based which leads to filling empty vessels of minds with knowledge, not
allowing for any connections to be made within cross curricular KUSPS and omitting the inquiry, the wonder,
the natural curiosity which the child brings.  The child is not reflected as a “mighty learner” in the draft
curriculum.

• The cohort noted that we are setting children up for failure and that only children with good memories will
be successful at regurgitating this information.  This draft content does not leave room for real
life connections, for authentic learning, for supporting children with diverse abilities to be successful.  For
example, the draft curriculum specifies which songs the children need to listen to in order to answer
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questions, this does not allow for children to have music that resonates with them or is meaningful for them 
to draw conclusions from.   

• The question arose regarding content “The Great Works”- according to who? Who decides this?   How 
will ALL children through out our diverse province be able to relate to this?  

 
 

What benefits / challenges do you foresee in the instruction of this curriculum at this grade level?  
 

 
The cohort identified the following benefits to the draft curriculum to include:  
 

• The cohort was happy to see that the five pillars of reading have been included in the new draft (such as 
explicitly looking at developing phonemic and phonological awareness), as these five pillars create a strong 
foundation for children. As educators, we have always known the importance of these pillars, but now this 
piece is explicitly listed in the new draft in language arts.    

• Similar to explicitly stating the five pillars of reading in the curriculum, the cohort appreciated that the draft 
curriculum explicitly outlines of focus on the principles of counting in the development of early numeracy 
skills.  Clearly outlining these principles of counting (cardinality, one-to-one correspondence) will ensure that 
all educators are aware of these principles and thus that these foundational skills are fully explored and 
developed.  The cohort however feels strongly that children do not need to be able to identify these 
principles – that the development of the principles should be the goal.  

• Incorporating financial literacy and computer science into the draft curriculum is seen as a 
benefit. However, the cohort sees the way these outcomes have been put 
together as problematic and developmentally inappropriate.   

• The cohort identified the following as challenges:  
• Throughout our time debriefing and examining this new draft curriculum, the cohort kept developmentally 

appropriateness at the forefront. While carefully looking through all the curricular areas, it was found that a 
large majority of this new draft is proving to not be developmentally appropriate.   

• When you look at the size of the content needed to be covered, the cohort 
of Kindergarten teachers struggled to figure out a way in which to achieve this in a play-based 
environment that runs for only half of the day. There is significant concern that the way this 
draft curriculum is, could lend itself to turning Kindergarten into a drill and practice learning environment 
instead of the rich inquiry play based environment that we know supports the development of the whole 
child.   

• There is a huge loss with the absence of the Kindergarten program statement. This is a serious miss as 
teachers, especially new teachers will have difficulty understanding the whole children and how the child 
develops.   

• Looking at the children who attend Kindergarten that are learning English, as well as children with 
various developmental learning needs, this curriculum will be very difficult for them to access as the content 
is very heavy and abstract. It is challenging to see how we might adapt or put accommodations into place for 
these learners. How will a child understand how to make a timeline in social studies when they are not yet 
able to make their basic needs known and make a simple request such as “help”?   
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What benefits / challenges do you foresee in the assessment of this curriculum at this grade level?  

 
• The Kindergarten Cohort strongly feels that in order to successfully learn content, children need multiple 

opportunities to investigate, explore and revisit content in a variety of ways. The draft curriculum does not 
allow for multiple forms of assessment for and of learning. Instead, the draft curriculum focuses fact-
based knowledge and assessing the recall of that knowledge the Kindergarten cohort feels that the draft 
curriculum is devoid of rich learning opportunities and higher-level thinking. Assessment 
therefore would likely look more like a check list of knowledge acquisition, which is inappropriate and only 
provides very surface level feedback for parents, child and teacher.   

• A further divide of the capabilities of children will be defined through this type of assessment as it does not 
reflect the child’s full understanding of the content in a variety of ways. Children require multiple entry points 
and scaffolding when learning new information however this drill and practice of content does not allow for 
this. This is particularly problematic for our youngest learners in Kindergarten.  

 
 

 
What revisions would help ensure students are prepared for the future? 

 

• This draft leaves very little room for children to have ownership of their learning. There is as absence of 
wonderment and opportunity to create, invent, and explore. To be a lifelong learner, one needs to know how 
to research and check the credibility of resources, not to merely memorize facts. For this reason (as well as 
many other reasons), the cohort felt strongly that this draft curriculum needs to go back to the drawing 
board.  

• Each member of the cohort echoed the sentiment that they would like to see the competencies as the 
guiding structure of the draft curriculum. As our job as educators is to prepare our children for a future which 
we are unsure about, the cohort feels strongly that a curriculum that focuses on the development 
of competent critical thinkers is of the utmost importance. To do this, we need to foster the development of 
competencies to ensure that children can be successful and can apply their skills to a variety of circumstances 
and environments.   

• The cohort would like to see better integration between subject areas. To develop children as whole 
learners, concepts to integrate together. This needs to be developed on sound developmentally appropriate 
practice.   

• There was a clear consensus in the cohort that preference would be to reduce the content and focus on the 
development of foundational understandings in each area.  The cohort would like to see many of the of these 
outcomes posed as questions so that investigation and inquiry can be fostered.   

• At present this draft is very narrow in its presentation. Looking at the disciplinary side of things, there are 
aspects that have been lost. There is concern that the outcomes do now foster the skills necessary in each 
discipline. (As a scientist we need to do xyz, to be a mathematician I need to do xyz, as a writer I need… etc.)  

 
 

How might this draft curriculum inspire curiosity and life-long learning in this subject area?  How does it lead 
to the knowledge, skills and aptitudes required for a successful future?  

 
 
The cohort does not see how educators will successfully foster a love of learning in this draft curriculum. This 
draft curriculum is significantly reflective of drill and practice in each subject area. This will not result in 
successful, engaging classrooms and will not bring learning to life for our students. It does not inspire curiosity. 
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Instead, it looks for surface level achievement for the recalling of facts- some of which are questionably relevant. 
It is very task oriented and therefore does not build the foundational skills of innovation, critical thinking, 
problem solving, creativity and innovation. We feel very strongly as a cohort that the competencies are not 
embedded within this draft and the KUSPs are so narrow and specific that they are not reflected in this draft 
curriculum. Previously we have seen the competencies clearly defined and explicit, and this is not the case 
currently.   

  
• Even though there are many flaws revealed in this new draft curriculum, the cohort felt very strongly 

that one clear benefit is the development of strong readers and writers. This would be a direct result 
of the explicit clarification of what children need to learn in Language Arts, which our present curriculum is 
missing.   

• The incorporation of financial literacy and computer science is welcomed. The cohort sees that there is a 
benefit of starting to learn about financial literacy at a young age to However, the cohort does not see the 
developmentally appropriateness within the instruction manner that this is presented.   

 

Is there a logical scope & sequence and scaffolded complexity between grade levels? Do these outcomes lay 
the foundation for future learning in junior high and high school?  Why or why not?  

 
 

• When reflecting on the scope and sequence of this draft coupled with the scaffolded complexity between 
grade levels, the cohort did not find that these outcomes lay the foundation for future learning in junior high 
and high school. The draft curriculum has a very heavy emphasis on knowledge; this is not fostering a culture 
of thinking. As the cohort looked at the content of Junior High and High School, it was very difficult to see 
how we were laying the foundation for future learning and concepts when they are not built upon one 
another in a logical way. The cohort poses the question, “Where are the competencies fostered so that when 
the children move into older grades their thinking skills have been developed?” 

• The progression of learning the children are tasked to do is illogical in nature. For example, children do not 
learn from the farthest points of time to then the closest. A prime example of this is reflected in the social 
studies curriculum as it does not take the developmental stage in which kindergarten aged children are at 
into consideration as they are asked to read a timeline and then sketch a personal example.  

• The cohort remarked that it might appear upon quick glance that there is continuity between the organizing 
ideas from one grade to the next but after closer examination of the KUSPs, they are completely unrelated 
and not reflective of the guiding questions organizing idea that goes across the grades.  

• The draft curriculum is very focused on knowledge and skills that it becomes very difficult to foster higher 
level thinking skills. As they children progress throughout the grades, they will have forgotten the large 
volume of facts they are expected to learn. As their learning is not grounded in anything meaningful or 
relevant to their present contexts, these facts can be easily lost as there is nothing to connect this learning to.  

• The cohort could see some fluidity across the grades; however, it became very evident that educational 
inequity could occur and the gap between the children who are learning English or who have other 
developmental delays will widen. 
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GRADE SPECIFIC TEACHER FOCUS GROUP - GRADE 1  
 
 

 

Consider the front matter (overarching principles and processes) introduced for this subject area / grade. 
How do the organizing ideas and guiding questions align?  How are they misaligned?  What revisions may be 

required? 
As a grade one cohort group the teachers explored the front matter of the draft curriculum and how it related to the 
organizing ideas, and guiding questions for each subject area. Through much discussion the consensus was that the 
front matter of the draft curriculum did not align with guiding questions. The teachers felt that the front matter most 
often used language which would encourage higher level thinking while the guiding questions and overarching 
principles were written with verbs that are connected to lower levels of thinking.  

How do the organizing ideas and guiding questions align? 

 The cohort identified the following organizing ideas as aligning with the guiding questions: 
• Language Arts 1 – the front matter speaks to the science of reading and the guiding questions and 

overarching ideas are reflective of this 
• Science 1 – the front matter speaks about learning about the natural world from an FNMI perspective 

and this comes through in the guiding questions 
 

How are they misaligned?  What revisions may be required? 

 The cohort identified the following organizing ideas as being mis-aligned with the guiding questions: 
• Language Arts 1 – The front matter speaks to building literacy through reading, writing, listening, and 

speaking. It speaks to all the components as important and critical while the bulk of the guiding 
questions and KUSPS focus on the science of reading. There was significant concern about how 
focusing so much on this one aspect of learning to read might lead to children being less engaged or 
motivated to read and write. There are far more guiding questions related to the science of learning 
to read then to the development of listening, speaking, and writing. 

• Math 1 – the math front matter speaks to students developing critical thinking skills to analyze 
information to make mathematical decisions in many different environments. Discussion occurred as 
many of the guiding questions in math make connections only to examples within a financial literacy 
context. Conversation also highlighted that guiding questions and KUSPS regarding reading bar and 
pie graphs did not match the guiding questions and KUSPS in social studies which focused on this 
same idea. The same discrepancy was highlighted between mathematics and science as students in 
science are expected to measure with standard units and in mathematics they are not.  

• Science 1 – the teachers felt that the front matter of the draft science curriculum was distinctly mis-
aligned to the language used in the guiding questions and KUSPS. “The front matter talks about 
critical thinking and problem solving but the guiding questions and KUSPS are written in a passive 
way.” The teachers felt that while some of the guiding questions may have matched the learning 
outcome, they were wordy and would be difficult for a six-year-old to understand.  They noted that 
the front matter spoke of the importance of diverse perspectives but that the guiding questions and 
KUSPS did not allow for a true or respectful manner of exploring one or more viewpoint. They felt 
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FNMI perspective was “tacked on” and did not actually connect to the bigger idea or question. The 
front matter highlights the importance of the scientific method and computer studies, but these 
ideas only surface in specific guiding questions rather than throughout all as a vehicle to explore new 
concepts and ideas. 

• Social Studies 1 – The biggest misalignment that the teachers addressed was that the front matter 
speaks to exploring history in a developmentally appropriate way and the guiding questions reflect a 
level of background knowledge and maturity that most six year old students would not possess. The 
front matter talks about making connections to Edmonton, Alberta, and Canada while the bulk of the 
guiding questions and KUSPS are related to European, and Asian history and come from an American 
perspective. The front matter speaks to understanding financial literacy. Lots of conversation 
occurred about how the guiding questions lead children to an understanding that consumerism was 
good and other ideas were not. Teachers had strong opinions of how this may affect children who 
may come from lower socio-economic environments or who come from families that don’t have the 
same values. 

• French Language Arts – The teacher in our group who currently teaches grade one French Immersion 
shared that the French Immersion front matter and guiding questions are all written in French. While 
this may be fine for teachers, it makes it difficult for teachers to discuss the curriculum with 
colleagues and parents. She indicated that the “name change makes French Immersion sound more 
like a course, rather than a choice to learn about language and culture throughout a variety of subject 
areas.” She shared that the front matter speaks to the development of language and ideas but that 
the guiding questions focus primarily on reading and writing rather than oral language development 
which is the cornerstone of language learning. 
 

 The cohort identified the following revisions as to support the alignment of the front matter with the guiding 
questions: 

• The teachers recommend that the guiding questions be written to match the front matter. They 
should consider the verbs used so that questions allow for higher level thinking, open ended 
exploration of content and differentiation of learning. The current guiding questions felt narrow in 
focus, knowledge driven, and passive. 

• The teachers also recommend that further consultation with Chiefs and Elders of Indigenous Peoples 
in Alberta occur as the front matter in most subject areas focuses on these perspectives, but the 
guiding questions and KUSPS lack an understanding and respectful tone regarding this perspective. 

• The teachers recommend that the guiding questions in social studies be altered to reflect the 
development of six-year-olds. While the front matter suggests this, the content and questions do not. 
They recommend understanding their community and its history, their city and its history, their 
province and its history followed by their world and its history.  

 

Which content is age- and developmentally- appropriate for every learner (in specific grades or K-6)? Which content 
is not? (Consider ELLs, inclusive students, diverse cultural perspectives, etc.) Is the content load appropriate? 

The teachers in our grade one focus group felt that the bulk of the content in the draft curriculum was not 
developmentally appropriate for five- and six-year-old students. They were concerned that there is content in many 
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subject areas that may trigger fear, anxiety, and low self-esteem. Much of the content is abstract and would be 
difficult for children of this age to connect to in a meaningful way. 

 The teachers felt the following content was developmentally appropriate: 
• Math 1 – the teachers felt that the progression of mathematical skills in regards to shape and space 

was sound, and they appreciated the specificity in knowing the shapes and vocabulary that needed to 
be taught. 

• Social Studies 1 – while the teachers felt that the bulk of the draft social studies curriculum was 
developmentally inappropriate, they did identify that the students would learn about urban and rural 
environments and basic needs and wants. These ideas resonated as appropriate with this group of 
teachers. 

• Fine Arts – the teachers had discussion about the inclusion of play: dramatic, free, and adventurous 
play in this section of the curriculum. They were pleased to see it as we know students of this age 
learn through active engagement and through purposeful play. They wished that these outcomes 
could have been made vehicles for the rest of the learning to occur in grade 1. 

 The teachers felt the following content was developmentally inappropriate: 
• “content, especially Grade 1 social, is not developmentally appropriate, children should know their 

community, city, province, country first, map their bedrooms, classrooms, or neighborhoods” [rather 
then look at the entire world and other areas of the world such as China and Egypt] – Teacher quote 

• Social Studies 1 – The teachers had significant discussion about the impact the content of this draft 
would have on the social emotional well being of children of this age. Many of the KUSPS focus on 
war, weapons, natural disasters, class structure, consumerism, and a preferred “pro-American 
Settler” viewpoint. With a growing number of students with anxiety and mental health concerns the 
teachers felt that this content could do harm. 

• Social Studies 1 – Discussion occurred about the how much of the content was American or based on 
a European Settler viewpoint. The teachers were concerned that the students would not have the 
required background knowledge to understand the history of other parts world prior to learning the 
history of where they live (Edmonton, Alberta, Canada). 

• Social Studies 1 – Several teachers were concerned about confusion that may occur with 
simultaneously teaching the history of writing with teaching children the mechanics, and ideas 
behind writing. Teachers felt that students would confuse these two ideas and that focus should be 
placed on teaching the children to write first, and then to teach the development of writing through 
history. 

• Social Studies 1 – Each outcome contains numerous KUSPS and to have developmental 
understanding and rich connections, each one of these KUSPS could be a yearlong investigation. 

• Science 1 – Kindergarten is not mandatory in Alberta and many of the KUSPS listed in science require 
the background knowledge of Kindergarten.  

• Science 1 – The teachers were concerned that technology was taught in isolation and focused purely 
on coding, and specifically following directions. Ironically, the draft only asks grade one students to 
follow a two-step direction which is appropriate for a three- or four-year-old. Six-year-old children 
are capable of much more and can certainly use technology tools to extend and communicate their 
learning. 
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• Science 1 – The teachers noted that there are KUSPS in science that contradict KUSPS in math and 
social studies. The science KUSPS are significantly harder (using standard units of measure, definition 
on needs and wants). 

• Science 1 – The FNMI perspective seems to be added to each learning outcome and it does not 
always fit or match the guiding question. The content is not appropriate presented in this manner. 

• Language Arts 1 – The focus group expressed concern with how you could differentiate much of the 
draft language arts curriculum with the way it was written. They expressed concern a focus being 
placed on editing for grammar, spelling and punctuation as children are just beginning to write. They 
also noted that many high frequency words are more than 1 to 3 letters and these are not 
referenced. Concern was shared that many texts children read don’t have between four and six 
events, so the KUSP requesting a re-tell with this number would be difficult.  

• Fine arts 1 – Teachers were concerned that there was little focus on Canadian/ Albertan artists and 
that line was one of the only aspects of art explored. This seemed very specific and pointed where we 
know that students who are five and six learn so much from exploring and connecting ideas. 

• Math 1 – Discussion occurred about the heavy presence of financial literacy and using money as a 
means to demonstrate key understandings about quantity. The teachers felt that many students have 
not had exposure to physical money and that these ideas and connections would be difficult.  

• General notes – the teachers were very concerned about the amount of knowledge-based content 
that they, and their students would need to memorize, recite, and recall. They felt there were few 
opportunities for differentiation and for hands on, exploratory learning. They noted that there were 
few conceptual connections and that subjects would need to be taught in isolation which we know is 
inappropriate for this age group. 

• Content load – the teachers felt that the number of KUSPS and limited relationship between them 
would make delivering this curriculum in a meaningful way very difficult. They re-iterated a few times 
that they only have 191 days to ensure that the curriculum is taught so it is essential to have the 
ability to integrate and plan cross curricular lessons. This draft does not provide them the ability to 
do so. They felt like the KUSPS felt like a knowledge-based checklist of items to present. 
 
 

 
What benefits/challenges do you foresee in the instruction of the curriculum at this grade level? 

 
As we discussed the draft grade one curriculum, many teachers shared their feelings of unease, anxiousness, and fear 
of being asked to deliver the draft curriculum. They noted many challenges and struggled come up with benefits for 
instruction. 

 The teacher focus group noted the following benefit: 
• Some of the KUSPS in language arts (science of reading) and in math (shape and space) are more 

specific than in the current curriculum and provide more of a specific listing of what needs to be 
taught.  

 The teacher focus group noted the following challenges: 
• The teachers feel unprepared to deliver such a content heavy curriculum, they expressed concern in 

how they would learn the content, when they would learn the content and with what resources. 
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• There was lots of discussion around the idea that the way in which FNMI perspectives were 
presented was not respectful or authentic and teachers were concerned with how they could deliver 
the content of the draft curriculum in a respectful way. 

• The grade one teachers reiterated on all days of our focus group conversations the importance of 
being able to make connections between subject areas and to plan in a cross curricular fashion. There 
are few connections and conceptual ideas that flow between the subject areas. 

• Teachers expressed concern about how they would motivate an engage children with a draft 
curriculum with so much developmentally in appropriate content. 

• “Children will not necessarily have the requisite prior knowledge as KUSPS are abstract and not 
connected to a child’s world. Kindergarten is not mandatory and the amount of pre-teaching/ front 
loading to teach the KUSPS would not be feasible.” Teacher quote 

• The teachers noted that there are few places in the draft curriculum that allow for leadership and 
collaboration as most are individual recall and recite KUSPS. 

• Over the course of our three conversations the teachers expressed concern with how diverse 
learners could access the curriculum as many of the outcomes are so knowledge focused. They felt 
that the access point was fixed and teachers would need to create parallel programs for those unable 
to access the curriculum.  
 
 

 
What benefits/challenges do you foresee in the assessment of the curriculum at this grade level? 

 
 The teachers expressed the following benefits: 

• Criteria is very specific for some KUSPS so you know what is expected. 
 The teachers expressed the following challenges: 

• There are few opportunities for children to show what they know in different ways: lots of recall and 
reciting and memorizing. 

• Hard to differentiate your teaching methods – which leads to worksheets and fact regurgitation. 
• Limited opportunity to assess in a variety of different ways, which does not let us meet the needs of 

students. 
• The KUSPS are not relevant to the children and difficult for them to become excited about – and to be 

motivated by – to show what they know and why. 
• Some of the KUSPS are very black or white and makes it difficult to assess where a child is at on a 

continuum of learning (either they can or cannot do something) 
 
 

 
What revisions would help ensure students are prepared for the future? 

 
The grade one teachers expressed that truly they feel the draft needs to be re-worked from beginning to end. They 
felt that the age of the students was not taken into account and that KUSPS were often closed and knowledge driven 
making meaningful cross curricular instruction difficult. 
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• “Re-look at the implementation timelines to ensure the smoothest transition of content from grade to 
grade to support teacher learning. Also considering the content as grade six students move into 
grade 7 with old curriculum.” - Teacher quote 

• “The KUSPS are nicely laid out but to have an overarching concept that builds upon each other as you 
go up the grades will allow for a deeper understanding. Ensuring that the knowledge, 
understandings, and procedures are connected.” - Teacher quote 

• Consider the support of Chiefs and Elders to build an authentic FNMI perspective. 
• Look at the verbs used in the KUSPS to ensure that higher level thinking and open ended 

opportunities can be provided.  
 

 

How might this draft curriculum inspire curiosity and lifelong learning in this subject area?  How does it lead 
to the knowledge, skills and aptitudes required for a successful future?  

 
• The Grade one teachers felt that this draft as currently written did not or would not inspire curiosity 

and lifelong learning as it was very much recall of facts and information. In the subject areas that would 
typically lead to curiosity (Science and Social Studies) there was little opportunity for project-based 
work that leads to asking further questions and investigating beyond the facts presented.  

 “There should be a love for learning instilled in children.  If the government wants to educate 
thoughtful, inquisitive, critical thinkers, they need to redo the entire document.  There is a 
difference between education and schooling.  This draft is "schooling" our children to be 
receptacles of knowledge and cramming them with all that unrelated info into 190-ish days 
over 12 years will create young adults that can recite facts and win trivia games.” – Teacher 
Quote 

• The knowledge component was developmentally inappropriate not allowing the students the 
opportunity to draw on current experience to make relationships with what they were learning.  

• The skills were varied, and some were developmental many were either too high level (i.e. - Social 
Studies - “Study and explain a chart showing impact of natural disasters on populations.”) or too low 
level (ELA – “Listen to and follow two-step instructions.) 

 “…verbs in outcomes do not match KUSP verbs.  How can children analyze something if they 
do not have prior knowledge?  If the verbs in KUSP are knowledge or comprehension level, so 
too should the outcomes” – Teacher quote. 

 
 

Is there logical scope & sequence and scaffolded complexity between grade levels?  
 

 
• The Grade 1 teachers felt that there was not a logical scope and sequence or scaffolded complexity 

between grade levels. They wondered if this was all rolled out at once how the various grades would 
have the knowledge to engage with the content being presented without having experienced the 
previous year(s) of a particular subject area. 

• As kindergarten is not mandatory in our district there were significant concerns with teaching the grade 
one content to children who may have never attended kindergarten. 
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 “Re-look at the implementation timelines to ensure the smoothest transition of content from 
grade to grade to support teacher learning. Also considering the content as grade six students 
move into grade 7 with old curriculum.” - Teacher quote  
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GRADE SPECIFIC TEACHER FOCUS GROUP – GRADE 2 
 

 
Consider the front matter (overarching principles and processes) introduced for this subject area / grade. How do 

the organizing ideas and guiding questions align?  How are they misaligned?  What revisions may be required? 

ELA 
How do the organizing ideas and guiding questions align?  

• Text forms & structures: concentrated on the understanding aspect of language and text. 
• Oral Language: each focus on developing listening and speaking skills to help develop oral communication. 
• Vocabulary: connecting morphemes to the meaning of words can help enhance students’ understanding of 

words 
• Phonological Awareness: both emphasize how sound contributes to meaning and understanding of words. 
• Phonics: supports the understanding of the relationship between sounds and letters 
• Fluency: fluency is defined within the organizing idea, which is then used in the guiding question 
• Comprehension: using strategies to better understand text 
• Writing: applying writing techniques and processes 

• Conventions: communicate clearly and effectively by understanding conventions 

How are they misaligned?  
• Text forms & structures: understanding “messages” is different than understanding “content, literary style, 

and our rich language traditions.” 
• Oral Language: Guiding Question only focuses on communication, and not on collaboration like it is 

mentioned in the Organizing Idea. 
• Vocabulary: Guiding Question does not include improving vocabulary, and is only concerned with 

understanding word structures 
• Phonological Awareness: Guiding question focuses on how the contribution of sound helps students 

understand oral language, and not on identification or manipulation of sounds. 
• Phonics: Organizing Idea only mentions oral language while the Guiding Question included decoding and 

encoding, which would be utilized during reading instruction. 
• Fluency: Guiding Question is vague and is only focused on “reading” rather than comprehension and literary 

appreciation 
• Comprehension: varied strategies and processes are not considered in the Guiding Question 
• Writing: improving expression is not related to articulating ideas accurately and imaginatively  
• Conventions: fostering the development of conventions is different than understanding grammar, spelling, 

and punctuation 
 

What revisions may be required? 
• Including Conventions as one Organizing Idea seems unnecessary.  
• More Organizing Ideas about writing and oral language should be included. 
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Math 
How do the organizing ideas and guiding questions align?  

• Number: studying patterns and relationships to help develop an understanding of arithmetic and procedures. 
• Geometry: geometry is one of the branches that contributes to mathematical understanding, as well as 

spatial information. 
• Measurement: interpretation of space and measuring. 
• Patterns: awareness of patterns and relationships 
• Time: interpretation of time as part of a necessary pursuit of daily life (interpreting a schedule) 
• Statistics: data is referred to as one of the branches that connects to mathematical understanding  

 

How are they misaligned? 
• Number: number sense is not included in the overview 
• Measurement: measurement is not included in the overview and the idea of spatial information is vague 
• Time: interpreting time is viewed as something that is important to know, but is not included as part of 

developing mathematical understanding 
 
What revisions may be required? 

• The importance of developing number sense should also be included as part of the branches that are 
connected to mathematical understanding. Number sense is the foundation of all mathematical concepts and 
should be especially focused on in grade 2. 
 

Science 
How do the organizing ideas and guiding questions align? 

• Matter: suitability of matter is determined by the use of the Scientific Method 
• Earth: Earth science is considered to be one of the interconnected disciplines of science 
• Living systems: used to deepen their understanding of the natural world 
• Computer Science: connections to problems solving and critical thinking skills 
• Scientific Method: the Scientific Method and processes are indicated in the overview 

 

How are they misaligned? 
• Energy: the overview mentions understanding of the natural world but not the physical world. 
• “Contributions of people from diverse cultures and perspectives” are mentioned in the overview but not in 

the Guiding Questions or Organizing Ideas 

 
What revisions may be required? 

• Connecting the Scientific Method throughout the subject of Science rather than having it as just one 
Organizing Idea 
 

Social Studies 
How do the organizing and guiding questions align?  

• In Living systems both relate to exploring more about the natural world.  
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How are they misaligned?  
• In terms of Matter, the guiding questions is more so a building unit.  

 
What revisions may be required? 

• Scientific methods does not need to be an organizing idea. This would be more geared towards being skills 
and processes. 

How are they misaligned? 
• History: How do ancient and medieval civilizations contribute to today’s world in Canada? 
• Civics: Again, ancient and medieval civilizations are not related to local communities. 
• Geography: The geography of the Middle East, Europe and Asia has not and does not influence or shape 

Alberta 
• Economics: using the term “bartering” seems to be disconnected from “basic economic concepts” 
• Financial Literacy: Learning about shopping and going to the supermarket is not necessary. 

 
What revisions may be required? 

• Removing any of the Guiding Questions that involve ancient and medieval civilizations, the Middle East, Asia 
and Europe as they do not pertain to the province of Alberta and our local communities 

• Revisiting some of the concepts, historical figures and vocabulary (i.e. Bartering) to evaluate its relevance  
 

Physical Education 
How do the organizing ideas and guiding questions align? 

• Both emphasize the importance of movement, active living, safety, personal development and nutrition.  
• There is an understanding of healthy relationships and well-being 

 
How are they misaligned? 

• The cultural aspect that is mentioned in the overview is not represented in any of the Organizing Ideas or 
Guiding Questions 
 

What revisions may be required? 
• Repetition of Guiding Questions under Movement Skills Development 

 
Visual Arts 
How do the organizing ideas and guiding questions align? 

• Fostering an appreciation of beauty through the various disciplines of art 
 

How are they misaligned? 
• The physical aspect that is mentioned in Dance is briefly included in the overview 

What revisions may be required? 
Dance would be much better suited in Physical Education  
 
ELA 
How do the organizing ideas and guiding questions align? 

•  The focus on both is oral communication, understanding characteristics of differing texts, the emphasis on 
phonological awareness and phonics is beneficial.  
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How are they misaligned? 
• The guiding questions do not focus on all aspects of the organizing ideas. For example: in oral language only 

oral communication is mentioned. 
 

What revisions may be required? 
• I believe the ELA was well constructed.  

 
Math 
How do the organizing and guiding questions align?  

• In number the focus in both is on building an understanding of number in various contexts.  
 

How are the misaligned?  
• In Geometry the guiding question does not relate to the organizing idea in terms of geometric attributes. 
• In Statistics the guiding question does not relate to the aspects in the organizing idea.  
• Number sense should be more heavily emphasized 

 
What revisions may be required? 

• Re-evaluation of the statistics guiding questions.  
 
Science 
How do the organizing and guiding questions align?  

• In Living systems both relate to exploring more about the natural world.  
 

How are the misaligned?  
• In terms of Matter, the guiding questions is more so a building unit.  

 
What revisions may be required? 

• Scientific methods does not need to be an organizing idea. This would be more geared towards being skills 
and processes. 

 
Social Studies 
How are they misaligned?  

• The guiding questions only touch on a small portion of the organizing ideas.  

What revisions may be required? 
• The curriculum for social studies needs to be re-evaluated and changed. The information students need to 

know is fact based and beyond their understanding.  

Physical Education 
How do the organizing and guiding questions align?  

• The organizing and guiding questions directly relate to the aspects of positive well-being. 
 

How are the misaligned?  
• The guiding question for Character development doesn’t relate to the organizing idea for character 

development 
 

What revisions may be required? 
• Two guiding questions in movement skill development are repeated 
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Visual Arts 
How do the organizing and guiding questions align?  
How are the misaligned?  

• Dance: the guiding questions relate more to body movement  
 

What revisions may be required? 
• Dance should be included in physical education 

 
 

 
Which content is age- and developmentally- appropriate for every learner (in specific grades or K-6)? Which 

content is not? (Consider ELLs, inclusive students, diverse cultural perspectives, etc.) Is the content load 
appropriate 

 
Response 1 

Which content is age and developmentally appropriate ? 

SOCIAL: “Removing any of the Guiding Questions that involve ancient and medieval civilizations, the Middle East, Asia 
and Europe as they do not pertain to the province of Alberta and our local communities” 

• I agree with that comment. 
• That info is completely misaligned to grade 2 skill levels 

 
Response 2 
ELA: 

• This draft curriculum does focus a lot more on Phonics and Phonological Awareness in comparison to our 
current curriculum. Depending on one’s perspective on reading, this can be viewed as either a positive or a 
negative.  

• As someone who believes in both Phonics and Whole Language Approach to Reading, I think this addition can 
be beneficial for some students, but not all as it can be challenging for those who really struggle with the 
mechanics of reading.  

• There is also not enough focus on writing and oral language.  
 
Math:  

• Understanding the concept of time might seem important to know but is not essential in developing 
numeracy skills at this age.  

• I also believe that the idea of “financial literacy” is irrelevant to elementary students and is also not 
developmentally appropriate to include in the curriculum.   

 
Science:  

• Although each of the interconnected disciplines of science are represented in the Organizing Idea and 
Guiding Questions, there seems to be a lot of material and concepts to cover throughout the school year.  

• Pursuing career options, like it is mentioned in the overview, seems to be unnecessary for elementary-aged 
students.  
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Social Studies:  

• Many of the concepts that are included are not age appropriate for Grade 2 students. Learning about ancient 
and medieval history is well above their abilities and is irrelevant to their communities and lives.  

• Financial literacy in Social Studies is also not appropriate for this age and is not something that should be 
included as an area of study within the subject of Social Studies.  

There is also a lot of material to cover throughout the course of one academic year.  

Response 3 

In terms of Math, I believe the learning outcomes are appropriate for this grade level.  

• One concern I have is they are learning quantity to 1000, but only adding and subtracting to 100. 
• I believe quantity should remain at 100 as well. 1000 is too hard for them to grasp. 

 
In terms of Language Arts, in reference to the tier 2 and tier 3 words this needs to be something all teachers know. 

• The emphasis on phonological awareness and phonics is essential at this level.  
• However, could be combined into one overarching organizing idea.  

 
In terms of science, teaching both light and sound as one combined unit is too much content. Currently these are two 
separate units in two separate grades that take a lot of exploration to comprehend.   

• The Earth system unit has mostly knowledge related to geography which should fall under social studies and 
it is not developmentally appropriate for their scope of understanding. 

• I believe that much of the science curriculum proposed for Grade 2 is not developmentally appropriate for 
their grade level.  

• The organizing ideas for matter and energy are the exact same.  
 
In terms of Physical education, I believe it is developmentally appropriate, and an appropriate amount on content.  

• Though I feel there is too much emphasis on the wellness aspect and not a balance between the two. 
 

In terms of Social Studies, this curriculum is not developmentally appropriate for grade 2 students and culturally 
insensitive.  

• This is far beyond their grasp of understanding.  
• They are not able to understand other cultures, countries in ancient times when they do not have an 

understanding of their own culture. 
• The content does not account for ESL learners, special needs learners, or adapted programming.  
• There are no skills being taught it is all facts. The load is way too much.  
• There is no way to be able to teach everything in a way students can understand in a full year.  
• There is too much in the social curriculum and it is not appropriate. 
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Learning outcomes are statements of what students should be able to know, do, and understand. To what 
degree do the Knowledge and the Skills and Procedures support/not support the development of the 

conceptual understandings of the discipline? 

Response 1 
To what degree does the knowledge, skills, and procedures support the development of the conceptual 
understandings of the discipline? 

• I believe that the Physical Education and Wellness outcomes allow students to gain knowledge, 
understanding and skills needed to develop a healthy way of life. 

To what degree does the knowledge, skills, and procedures NOT support the development of the conceptual 
understandings of the discipline? 

I believe that the Social curriculum requires students to learn knowledge / facts that are not relevant or useful to 
students at the grade 2 level 

Response 2 
To what degree does the knowledge, skills, and procedures support the development of the conceptual 
understandings of the discipline? 

• In terms of ELA, I believe some students would be able to develop conceptual understanding of the strategies 
and apply it to their reading practices. For Math, I feel like most students would develop their conceptual 
understanding for some of the topics studied, especially in regard to number sense and pattern recognition.  
 

To what degree does the knowledge, skills, and procedures not support the development of the conceptual 
understandings of the discipline? 

In most of the subject-areas, specifically Science and Social Studies, because the concepts are not age-appropriate for 
Grade 2 students, it would be difficult for students to gain any sort of conceptual understanding of the discipline. Not 
only will it be a challenge to grasp any sort of understanding, it would also be extremely difficult for them to transfer 
and apply their knowledge of these concepts into their daily lives (ex. Learning about ancient civilizations and the Silk 
Road) 

Response 3 
To what degree does the knowledge, skills, and procedures support the development of the conceptual 
understandings of the discipline? 

• I believe that the math curriculum allows students to learn strategies that they will be able to apply to other 
situations.  

To what degree does the knowledge, skills, and procedures not support the development of the conceptual 
understandings of the discipline? 

Science and Social focus more on repetition of facts, memorizing dates. There aren’t skills being taught that students 
will be able to deeply understand and transfer. All of social studies is specific events in time that doesn’t allow for 
exploration of bigger ideas.  
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Consider the verbs used in the Skills and Procedures column. In what ways do they represent a range of 
activities and cognitive levels? 

Response 1 

Most often, they are lower-order thinking skills, using surface-level thinking, occasionally resulting in problem-solving 
or innovating. 

Response 2 
• Most of the verbs used in the Skills and Procedures section would fall near the bottom of Bloom’s Taxonomy 

triangle, which indicated that mostly lower-order thinking skills are being used by students (i.e. 
“Identifying”).  

In some cases, the verbs used are not found on Bloom’s Taxonomy triangle, making it difficult to assess such skills and 
procedures that the students are being asked to do (i.e., “Explore”).  

Response 3 
• There is no varying degree of cognitive levels. Most information in all the subjects is lower order thinking. It 

requires students to absorb and repeat the information. They are not transferring any knowledge they learn 
nor are they becoming critical thinkers. 

• The words “identify, compare, represent and describe” are used multiple times across all subject matter.  
 

 
 

What benefits/challenges do you foresee in the instruction of this curriculum at this grade level? 

 
Benefits -  

• like the physical fitness and health curriculum   
• Encourages a more positive healthy lifestyle 
• A few extra things in the curriculum that were appealing, (i.e.) team sports, movement 
• Poetry gives examples of developmentally appropriate poems for each grade level 
• Phonemic awareness and Phonics was explicit and procedural 

 
Challenges -  

• Not all of the curriculum is age appropriate nor is it appropriate for the diverse needs in our classrooms 
• Social studies curriculum seems far too advanced and is not age-appropriate 
• Not enough of instructional minutes in regards to the content that needs to be taught. Difficult to go beyond 

the surface level learning 
• Focuses more on wellness than physical activity 
• Teaching angles and tiling in grade 2 seems beyond their ability at this age, Rocks and minerals and light and 

sound, financial literacy are difficult concepts for grade 2 students 
• Tasks and knowledge do not build on skills necessary for grade 3 especially in the social studies curriculum 
• Little room for student critical thinking 
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What benefits/challenges do you foresee in the assessment of this curriculum at this grade level? 

 
Benefits -  

• Decoding skills were very explicit so assessment would be very specific  
 

Challenges -  
• seems to be more of a checklist of items to assess  
• Unclear how to assess some of the outcomes such as “explore” as it is difficult to measure 
•  Differentiation will be difficult in core subjects for diverse students 
• Unclear if we are only reporting on skills and procedures 
• Too many concepts to teach  
•  Limited teacher autonomy related to the skills and procedures 
• Reverts to traditional tests as opposed to an application in context 
• Some students may be penalized for not being able to “practice” the phys ed skills even if they understood 

the concept 
• Limited ability to converse or expand on concepts or have students demonstrate what they know 
• Topics are intense and will be difficult to find student friendly resources  
• Low level thinking skills required for learning the new curriculum 

Additional information shared for any subject in Grade 2  

• There was no clear learning goal/objective  
• ELA was the best and categorized skills;  
• The questions were at times misaligned with the learning objectives 
• There was no natural progression or a scaffolding of skills, no building upon skills 

o Often unable to see how to set up a year plan,  
• Not clear, no progression 
• Overall, does not prepare students for the 21st century. 
• Difficult to see any cross curricular connections as the KUSPs are so specific and fragmented. 
• The student is at the center of the learning - they are a vessel, the teacher is to deliver. 
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GRADE SPECIFIC TEACHER FOCUS GROUP - GRADE 3  
 

 

Consider the front matter (overarching principles and processes) introduced for this subject area / grade. 
How do the organizing ideas and guiding questions align?  How are they misaligned?  What revisions may be 

required? 

• The language in the Guiding Questions is consistent from grade to grade.  
• The Guiding Questions do align with the Organizing Idea but do not align with the KUSPS.  
• Why is there a separate Organizing Idea for Conventions in ELA? That should be within Writing. 
• In the Organizing Idea: Statistics in Math, the wording, “the science of collecting” is confusing.   

 
General Feedback 

• The front matter is too brief. It has good information but does not include the depth needed for teachers, 
especially those new to a grade or new to the profession, including definitions, philosophy and how 
concepts are interconnected.   

• The competencies mentioned in the front matter are not reflected in the KUSPs including critical thinking, 
problem solving and creativity.  

• Like the layout of the Draft Curriculum, teachers have their grade KUSPS grouped together. 
• Like that the Organizing Idea spans across all grades. Like the progression of the Guiding Questions and 

Learning Outcomes.  

 

 

Which content is age – and developmentally – appropriate for every learner (in this grade or K-6). Which 
content is not?  (Consider ELLs, inclusive students, diverse cultural perspectives, etc.)  Is the content load 

appropriate? 
 

• Inclusive students would not be able to access some of the content and vocabulary in some subject areas 
which lack relevance and are developmentally inappropriate. For example, in grade 3 Social Studies 
under Skills and Procedures: “Explain how the seigneurial system in New France worked, outlining the 
duties and responsibilities of seigneurs and habitants” (page 14) 

• In Math, students will now be expected to multiply and divide to 100 (page 15). This seems like a big 
jump and not developmentally appropriate.   

• It will be expected to teach both imperial and metric units in Math (page 22). What is the reason for this? 
This would be confusing and developmentally inappropriate for grade 3 students. 

• First Nation and Metis content does not appear to be intentionally and authentically included in the 
curriculum. For example, in the Organizing Idea of Statistics within Math “Examine First Nations, Metis or 
Inuit representations of data” (page 27). 

• There is nothing celebrating various cultures and diversity.  In the Organizing Idea of History in Social 
Studies under Skills and Procedures it states: “Recognize the concept of European ages or eras and 
identify the Early Modern Era of colonization” (page.13). This is very Eurocentric. Where is diversity 
represented? 

• In Skills and Procedures in Science related to force (page 20) students are performing simple experiments 
to demonstrate Newton’s first law of motion...What should these include? This needs to be explained 
further using language appropriate for grade 3 students so it is accessible for all learners.  
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• In Social Studies, ``Weighing different viewpoints: The legend of Madeleine de Vercheres can be seen 
from different perspectives.  To whom was the young Canadienne woman a hero? How might the 
Iroquois view her act in rallying the defences?” (page 14). This does not seem like a relevant example for 
grade 3 and is not accessible content for all learners. 

• In ELA, the focus in Oral Language is mostly on learning how to create a speech rather than on 
collaboration and discussing things to clarify and revise thinking. Is this accessible for all learners? How 
else can understanding be demonstrated other than orally for our students for example, using an AAC 
devices or using core boards. 

 
 

Learning outcomes are statements of what students should be able to know, do, and understand. To what 
degree do the Knowledge and the Skills and Procedures support/not support the development of the conceptual 

understanding of the discipline? 

 
• There are too many KUSPS; it is too much information that does not focus on conceptual understanding 

as stated in the Organizing Ideas. It does not seem like teachers would have enough time to cover all that 
content deeply.  

• Learning about New France when we live in Alberta.  There needs to be a clearer connection between the 
overall concept and then how this fits in.  

• The KUSPS lack or do not explicitly state the appropriate background knowledge to help build deep 
student learning. 

• Within the KUSPS, the focus in all subject areas is on knowledge rather than concepts which are present 
in the Organizing Ideas. 

• Students will be able to Google search much of the information listed in the KUSPS which leads students 
to memorize facts. 

• In the Organizing Idea: Oral Language in ELA under Skills and Procedures, it states: “Support speech 
through relaxation, breathing, or posture” (page 31). These are strategies to support speech which do not 
seem appropriate in curriculum outcomes. How do we assess this?   

• In the ELA Organizing Idea: Oral Language under Knowledge, “Regular hydration is essential for voice 
production and vocal maintenance” (page 32) this does not connect to the Organizing Idea. This is a 
helpful tip and does not seem relevant in the curriculum.  

 

 
 

Consider the verbs used in the Skills and Procedures column.  In what ways do they represent a range of 
activities and cognitive levels?  

 

• Overall, the verbs reflect lower-level thinking and with little higher-level thinking skills. 
• Social Studies has 21 explain or examine verbs in the KUSPS. 
• Most of the KUSPS are focused on memorizing facts especially in Social Studies and Science. 
• 4 construct verbs in Social Studies. 
• Social Studies contains the verb understand 24 times. 
• Lower level thinking with more complex topics, “Compare and contrast the Magna Carta and the 

Iroquois Confederacy Great Law of Peace.” in Social Studies (page 20). 
• Constructing timelines appears frequently in Social Studies. Deep learning does not occur using 

timelines.  
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• In Math, students need to explain length using standard units. Do students need to know this originated 
in France? Seems irrelevant. 
 
 

 
What benefits / challenges do you foresee in the instruction of this curriculum at this grade level?  

 

• Social: Challenge- Above grade level material, and few higher-level thinking questions 
• Science: Challenge- Lack of background knowledge in subject matter (Land changes, Forces, Material 

Changes) versus creativity and investigation. 
• ELA: Challenge- Lack of communication skills: Eye contact, physical proximity, tone of voice versus 

hydration 
• Math: Challenge- Focus on fractions: 15 outcomes: Relate repeated addition of a unit fraction to 

multiplication of a natural number by a unit fraction 
• Multicultural/Inclusive/Technology- This needs to be embedded more within the entire curriculum.  
• KUSPS do not easily allow for differentiation. It is directed toward typically developing learners. 

 
 

What benefits / challenges do you foresee in the instruction of the curriculum at this grade level?  
 

• Some outcomes are irrelevant but would need to be assessed… for example, “the base-10 system from 
France”.  It would not be something the students could explore or create but just reiterate on a test or 
quiz. 

• A lot of the KUSPS could fit on a checklist for assessment which does not allow for deep understanding 
and deep learning. 

• The KUSPS do not lend themselves to students demonstrating their understanding/knowledge in a variety 
of ways.  

• The KUSPS can be assessed using checklists, quizzes, and tests rather than performance-based 
assessments, quality conversations etc.  Does not include differentiating the product (role play recording, 
verbal Flipgrid, AT- PowerPoint, apps, construction, creativity).  No project-based learning. No student 
choice. 

• To cover all the KUSPS, teachers may default to summative assessments rather than formative practices. 

 
 

What revisions would help ensure students are prepared for the future?  
 

• Technology should be woven throughout all subject areas and not a “Computer science” Organizing Idea 
within the Science curriculum.  

• Increased opportunity for inclusion of students through more conceptual-based outcomes rather than 
knowledge-based outcomes. 

• Higher level thinking opportunities would need to be added to allow students to apply and create things 
versus remembering and understanding information only. 

• This curriculum needs to be adjusted to include more age appropriate KUSPS especially in Social Studies 
and Science. 
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GRADE SPECIFIC TEACHER FOCUS GROUP - GRADE 4  
 
 

 

Consider the front matter (overarching principles and processes) introduced for this subject area / grade. 
How do the organizing ideas and guiding questions align?  How are they misaligned?  What revisions may be 

required? 
ELA 

• The introductory material is very vague. “What is the standard?”  What is a great text? The depth of the text 
in the curriculum is overwhelming. 

 
Math 

• Understanding that this is broad for the range of grades.  The use of specific terminology is needed and 
appropriate. As a parent this could be a bit more difficult.  

• The Specific learning outcomes being specific is good. But order is convoluted, and difficult to follow.   
• “Standard” is undefined. “Which Standard?” 
• Understanding is less overall. More Knowledge based.  
• It is difficult to understand what the guiding question is in relation to the “Organizing Idea” 
• Very Complex way of describing concepts in the current curriculum.  
• Interpreting this is difficult at times. 
• The Guiding question doesn’t always match the organizing idea. As well, the learner outcomes sometimes are 

needed to understand that the guiding question is about.  
 
Science 

• The front is too general to really help teachers. 
• This curriculum is more about facts rather than inquiry. “Testable phenomenon”  
• Conservation is included.  They have included Indigenous ideals, but very detached from the cultural 

teachings and keeping of the land 
• Curricular aspects jump from other levels we currently have such as current grade two boats and buoyancy is 

now in grade 4 science. 
• Scientific method isn’t integrated throughout.  
• The front matter discusses the need for “Human Curiosity”, but this doesn’t match with the curriculum which 

is primarily fact based and memorization versus inquiry and exploration 
• Currently the curriculum allows for “Demonstrate, construct, etc.” whereas the draft curriculum is focused 

more about being “right” & “provable” versus experimenting and testing. 
 
Social 

• The front matter is easier to understand/appreciate. However, aspects of the front matter do not match the 
actual focus of the curriculum.  

• The draft is completely overwhelming and filled with random people, places, and dates to memorize 
• Absolutely not age appropriate 
• No connection or flow between grade levels 

 
Overview: Disconnect between vague front matter and specific knowledge focus. There is a lot of convoluted and 
confusing language. There is a disconnect between the organizing ideas, guiding questions, learning outcomes 
overall. 
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Which content is age- and developmentally- appropriate for every learner (in this grade or K-6) Which content is 
not?  (Consider ELLs, inclusive students, diverse cultural perspectives, etc.)  Is the content load appropriate? 

 

• The draft seems to be a mix of concepts from our current curriculum but reorganized and shuffled across 
grade levels. The draft Grade 4 has concepts from our current grade 1-6 curriculum mixed in.  

• There is a large amount of content that isn’t relevant to students' lived experiences and which they can relate 
to.  

• Recall information is the main aspect of the entire draft 
• “Who or What is responsible for this” These are loaded questions. Right and wrong is very prevalent without 

a flexible world view of what is “right”.  
• Some aspects of memorization which aren't appropriate for the grade levels.  
• Lots of curricular outcomes. There are too many aspects to properly cover the curriculum. 
• This isn’t as engaging for students as the current curriculum, due to the type of outcomes. Does not allow for 

current events, texts of interest or passion, or more cultural representation or religious views 
• Not a lot of flexibility, there isn’t time for “Teachable” moments.  
• Students still have issues with the aspects of Country vs Provinces and the difference between Sask and 

Alberta. The immense geographical memorization at young ages is a concept that is developmentally 
inappropriate. 

•  
Overview: Too much curriculum and very little room for differentiation for students who have missed prior 
content or who are ELL or are struggling learners. Different text levels will be different to obtain for subject 
areas. Strong concerns over lack of teacher resources being available and an over reliance on unvetted 
Teachers pay Teachers or online content. 
 

 

 

Learning outcomes are statements of what students should be able to know, do, and understand. To what degree 
do the Knowledge and the Skills and Procedures support/not support the development of the conceptual 

understandings of the discipline? 

 

FSL  
• “Mastering” the French language by this level isn’t a possibility, but is listed in the curriculum. 
• The French level required is high for even a number of teachers. So this will be tough for teachers and 

students. 
ELA 

• While the front matter seems good in certain ways, actual skills and procedures don’t really match the front 
material. Example: Create is only mentioned 4 times within the draft grade 4 ELA curriculum, however this 
should be foundational especially within areas such as ELA. 

• The Higher Level verbs, when present, seem more in the Organizing Ideas, and Guiding questions, versus the 
Learning Outcomes. 

Social 
• The Skills and Procedures are more about “Assignments” versus general skills and procedures.   
• There is a large amount of lower level activities in the Skills and Procedures (Draw a Mountie) 
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Consider the verbs used in the Skills and Procedures column. In what ways do they represent a range of 
activities and cognitive levels? 

 
ELA 

• Identify, describe, determine, differentiate, are the verbs used the most. All imply a correct answer, basic 
skills only. Only once was “create” and “experiment” used respectively. Considering that it is called Language 
“Arts” it is mostly devoid of artistic expression and representation.  

• Creating “Nonsense Verse” might be difficult for students.  
• Presenting is in grade 4 ELA, but calming techniques for presenting is in grade 4. Order doesn’t make sense 

for aspects.  
 
General: All Subjects 

• More focus is on the lower level activities and cognitive level activities. Higher level verbs, such as evaluate, 
are not utilized much within the curriculum. 

• Example: Inquire is used once within all of grade 4 
• “Directed Exploring” seems to be there so there is an illusion of project based learning or inquiry. This is still 

about finding the right answer. 
• Within Skills and Procedures, Identify is utilized a large number of times. 
• There will be issues for ELL learners, Student Mental Health, and Special needs.  

 
 

 

What benefits / challenges do you foresee in the instruction of this curriculum at this grade level? 

 

• For French, many teachers are not strong in French, they are teaching because they have some French 
background. A lot of French texts to read will be a challenge to students because reading longer French texts 
is tough for students learning a language. This is high level for the students (FSL Teacher was part of the 
group) 

• Background Knowledge will have so many gaps in order to get students ready. Knowledge based and this will 
be rushed in terms of the amount of pace with the number of outcomes. 

• Seems more like workbook style outcomes. 
• Lack of online resources will be an issue. Appropriate texts, digital resources, etc. will be an issue. “Teachers 

pay teachers” etc. will be utilized too much. (BLM will be an issue). 
• We will lose the student interest, passion, and love of learning. The draft curriculum is too prescribed to 

adapt to student interest/needs.  
• There aren’t any technology outcomes outside of a few specific areas within Computer Science. So we don’t 

necessarily have to teach specific technology skills such as internet research, file management, hardware use. 
All technology is presented as optional. 

• Costs for all the new resources, for all these 7 grades, all curriculum, will be huge. Will there even be 
resources available? If not it will be a huge amount of work. One cannot simply grab the resources from other 
grades  because of level of writing and outcomes (ex: Magnetism in grade 2 vs grade 4). 
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What benefits / challenges do you foresee in the assessment of the curriculum at this grade level? 

• Kids that are proficient will basically be exemplary, because one either knows it, or you don’t. This is a 
“memorization” curriculum and flash card based learning. However creative students and those types of 
students will have issues.  

• Application of knowledge will be difficult, No real life connections for students. So assessment will be less 
authentic. They will never have a true experience of this information in their lives. Much of this is not 
reproducible in front of them.  

• Retention will be an issue. So many dates and details will be an issue. 
• Adapting to the needs of the students will be difficult as it has very prescribed activities/levels. 
• This does not match how this generation is in terms of current events, social media and knowledge of 

contemporary issues. No current events within the curriculum and that doesn’t match our world and the 
changing nature of our world. 

• Difficult to adapt this curriculum in order to deal with the next decade plus. 
• PAT assessments will be difficult for the amount of curriculum. Will PAT exams be quite different? 

 

 

What revisions would help ensure students are prepared for the future? 

• Quality over quantity. We need fewer outcomes with a deeper more age appropriate focus 
• Many many changes needed 
• Rich outcomes needed versus a lot of outcomes. 
• The amount of outcomes is more, and that will be an issue for the number of minutes when planning our 

school day.  
• Very Eurocentric, Classical, and “Right” way to be is in here. We are not truly representing the variety of 

individuals here. 
• We could represent Canadian and other backgrounds more than token wise. 
• Differentiation for students will be a problem 
• No project room within the curriculum. Too heavy for time, and for knowledge based 
• Cross curricular learning is very difficult. There is not enough of a connection between subject areas to allow 

for this. Teaching subject areas will need to be more siloed. 
• Need to include non-optional Technology outcomes and use 
• Teacher workload will be huge as there isn’t support materials. 
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GRADE SPECIFIC TEACHER FOCUS GROUP - GRADE 5  
 

 

Consider the front matter overarching principles and processes introduced for this subject area/grade.  How do the 
organizing ideas and guiding questions align? How are they misaligned? What revisions may be required? 

 

 

Grade 5 teachers felt that the overview, specifically the snapshot, contains developmentally appropriate themes and 
is forward thinking. However, after examining the associated draft curriculum, they felt that the overview does not 
correlate with what is presented in the draft curriculum; there is a disconnect.   
Teachers feel that the English Language Arts draft provided clear expectations and provides less overlap than the 
current Program of Studies.  Overall, teachers appreciated the specificity and layout; they feel that the individual 
KUSPS would be easy to plan for. 

Overall, teachers did not understand the guiding questions; rather, focus and emphasis was placed on the individual 
KUSPS, often not moving past the knowledge column. Teachers also felt that there is a misalignment with the guiding 
questions and what is developmentally appropriate for a grade 5 student. 

 

Which content is age- and developmentally- appropriate for every learner (in this grade or K-6) Which content is 
not?  (Consider ELLs, inclusive students, diverse cultural perspectives, etc.)  Is the content load appropriate? 

Overall, teachers felt that the draft curriculum is content heavy and is more concerned with breadth, rather than 
depth, with an emphasis is on knowledge, rather than on skills and procedures. The teachers felt strongly that the 
draft curriculum is not load appropriate and that there is too much information to engage in deep and meaningful 
learning. The current draft is also not in context with the current student population and is too prescriptive for 
teachers. Finally, teachers felt that revisions should be made to make the language used more developmentally 
appropriate for all learners. 

• Content will be difficult to differentiate for learners due to the heavy focus on rote memorization, and 
vocabulary. 

• Teachers question if Math can be taught adequately, given the amount of content and the conceptual 
understanding that is required for students to gain understanding.  

• Social Studies contains too much emphasis on British history; this is not relatable for students. Students 
require context (example- knowledge of geography, resources and landforms), prior to understanding 
history. Concerns were noted regarding the teaching of Indigenous perspectives and how to present this to 
students in an authentic manner.  

• Science concepts were deemed too abstract. Elementary teachers are typically subject area generalists and 
would therefore require extensive professional development in order to adequately teach these concepts to 
students. 

• Drama- Inclusion of ancient Greeks and Romans is not a relatable concept for students. 
• English Language Arts includes both Shakespeare and iambic pentameter. Both concepts are too difficult for 

the typical grade 5 student.  
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• Music- Teachers feel that the current draft lacks authenticity and requires strong cross curricular connections 
in order to fulfill the outcomes of the KUSPS.  Difficult to develop a love of music, if students do not have a 
connection with the content.  

 
 

 

What benefits/challenges do you foresee in the instruction of the curriculum at this grade level? 

 

Benefits 

English Language Arts KUSPS are well laid out and provide teachers with a clear notion of what students should be 
able to do. 

Challenges 

• During initial implementation, teachers expressed concern about students not having the K-4 scaffolding that 
would be developed as students complete the new K-4 curriculum. This concerns is compounded by the fact 
that teachers will need to revisit concepts that may not have been adequately taught or retained by students 
as a result of COVID.  

• With the amount of content that students are expected to learn and understand, teachers would require 
assistance with the creation of unit plans and timelines. It was suggested that Learning Services offer a pacing 
guide in order to assist teachers.  

• The skills and procedures are too prescriptive resulting in lack of flexibility for educators to consider student 
interests in planning and instruction and therefore it will lack relevance.  The specificity of KUSPs also does 
not lend itself to differentiation and consideration for learning preferences within instruction. 

• The Indigenous perspective seems to be thrown into the document.  For example, in Physical Education 
within the learning outcome: “Students plan, adapt, and demonstrate various movement patterns to 
enhance skill development.” there is a point under knowledge heading about “Patterns are sequences of 
movements” that states “between 1763 and 1900, prominent Indigenous and Canadian physical activities...” 
that seem contrived.   

o In light of Truth and Reconciliation, there should have been greater input from indigenous leaders to 
lend itself to greater authenticity. There are missed opportunities where an indigenous perspective 
could have been included. For example, in Music, the incorporation of drumming.  

 
 

 

What benefits/challenges do you foresee in the assessment of the curriculum at this grade level? 

 
Benefits 

• English Language Arts has very clear expectations and offers some room for flexibility. 
• The draft curriculum for grade 5 would work well, if the class is academic and homogenous as a collective. 

 
Challenges 

• KUSPS are too prescriptive and do not provide the flexibility needed for differentiation. This provides a very 
narrow lens when it comes to teaching and assessing outcomes. There were also concerns regarding the lack 
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of teacher autonomy when KUSPS are prescriptive. For example- Use a timeline, create a play; this does not 
allow a teacher to easily adapt to the needs of their students. 

• Limits to teacher creativity makes it difficult to incorporate student interest. This will impact how students 
perceive school and may dampen a love of learning.  

• The majority of KUSPS utilize low level Bloom’s taxonomy, which does not foster critical thinking. 
 
 

 
What revisions would help ensure students are prepared for the future? 

 
 

• Need to revisit what is developmentally appropriate. Teachers would like to see less abstraction and more 
concrete outcomes. 

• Remove KUSPS. There is concern regarding the time it would take to teach this current draft curriculum. 
Teachers also put forth the idea that “if a student is unable to grasp a low-level concept, how can we expect 
them to learn more complex concepts, if they are not given the time to digest, process and explore?” 

• There should be an increased focus on inquiry. Students need to be provided the skills and opportunities 
required to become critical thinkers and problem solvers.  

• While financial literacy is found in three different subject areas (math, social and health) it is 
compartmentalized as presented. The content needs to include relatable context in order to achieve the 
desired effect.  

 

Other Considerations 

• Teachers expressed concerns regarding reporting in PowerTeacher Pro. Teachers stated that since this 
current draft is content heavy, they fear that this will be a “drive-by” curriculum. 
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GRADE SPECIFIC TEACHER FOCUS GROUP - GRADE 6  
 

 
Consider the front matter (overarching principles and processes introduced for this subject area/grade.  How do 

the organizing ideas and guiding questions align? How are they misaligned? What revisions may be required? 
 

• As a grade 6 cohort, the participating teachers explored the draft curriculums, focusing on the organizing 
ideas and guiding questions for each subject.     

• The cohort identified the following organizing ideas as aligning with the associated guiding questions: 
o Math 6: Coordinate Geometry, Measurement, and Statistics lined up with associated guiding 

questions  
o One Teacher referenced Statistics in Math 6 explaining that the organizing idea and guiding question 

lined up the best – from her perspective it was trying to communicate what the curriculum writers 
wanted the broader understanding to be. 

o Language Arts 6: Text Forms and Structure – aligns as well, there appears to be a logical progression 
from the organizing idea to the guiding question.   

• The cohort identified the following organizing ideas as mis-aligned with the guiding questions: 
o Throughout each of the subject areas, the Knowledge and Understandings are difficult to separate – 

in many cases the Understandings are repeating the Knowledge outcomes in a different way  
o In Social Studies, the teachers focused on the 3rd Guiding Question “How do Canada and the US 

compare…” the way that this is phrased does not represent the goal that we think they’re trying to 
portray.  It is rather quite controversial, opposite of sensitivity training. Is it going to overcome 
stereotypes;  

o The Social Studies curriculum for grade 6, is centered in the American experience, with limited 
Canadian content, experience, and perspective. The teachers in the cohort believed that the  
knowledge, understandings, and skills and Procedures should focus on the Canadian experience and 
then compare to other countries, not just the US to align with Organizing Idea that references a focus 
from local to global 

• The cohort recommended the following revisions:  
o From the teachers’ perspectives, guiding questions should be more open ended, inquiry based to 

uncover content with students. The current guiding questions come across as narrow, knowledge-
focused, and not debatable. i.e. the teachers expressed that all of the Science guiding questions could 
be “Googled”  

o In Social Studies, the Teachers stated that many guiding questions needed to be reframed with a 
Canadian focus, for example: focus on experience of First Nations in Canada, Francophone in Canada, 
Canadian Citizenship and Identity   

o Teachers in the cohort also stated that multiple perspectives, including First Nations and Indigenous 
perspectives need to be embedded and infused throughout all the KUSPs to be explored by the 
guiding questions  

 
 
 
 

 

 



Edmonton Catholic Schools Draft Curriculum Feedback Report, April 2021          136 

 

Which content is age – and developmentally – appropriate for every learner (in specific grades or K-6)? 
Which content is not? (Consider ELLs, inclusive Students, diverse Cultural perspectives, etc.) Is the content 

load appropriate?  
 

• Throughout a thoughtful discussion about the draft curriculums for the different subject areas, the grade 6 
teachers within the cohort struggled to find age- and developmentally- appropriate content suitable for every 
learner considering the diverse populations of their current classes  

• Teachers stated from an overarching perspective, the terminology used across subject area curriculums 
seems age inappropriate, advanced for many grade 6 students especially ELL, students with lower socio-
economic backgrounds, newcomers, and students with diverse needs; for example:  

o when trying to teach “Conservation of Space” to grade 6 students, the unrealistic vocabulary 
becomes a stumbling block to learning and developing a deeper understanding  

o within Social Studies there are numerous examples of the overuse of political jargon and within 
Economics the terminology, for instance “relative disparity”, seems excessively high level for the 
average grade 6 student and would be a barrier for ELL students and students with diverse needs 

o when referencing Financial Literacy (Social Studies) they must propose a budget for a local enterprise 
– this task does not progress in an age appropriate manner from grades 3 – 6.   

o Within grade 6 Mathematics, the teachers expressed concern with the limitation of standard 
algorithms, stating this would exclude or limit students with diverse needs  

o The teachers identified content within Math and Science draft curriculums as being content pulled 
down from grade 7 (current curriculum) or brought up – in some cases from grades 4 and 5 (current 
curriculum) example: Fractions in Math, Language Arts, poetry in Shakespeare  

o The Teachers believe that the Social Studies curriculum is an attempt to teach American history – 
Canada is only implemented in the organizing ideas three times. 

o The Teachers are also concerned with the lack of focus on citizenship and identity in Canada; no 
mention of the Charter of Rights and Freedoms 

o This draft curriculum is essentially saying, that grade 6 students are “Old enough to talk about 
lynching’s, but not about residential schools!!!” 

• With regards to appropriateness of content load, the teachers stated that the content loads of English 
Language Arts, Science, Social Studies, and Fine Arts draft curriculums were unrealistic and considerably 
heavy with the number Knowledge, Understanding, Skills and Procedures outcomes being double to almost 
five times the number of outcomes in the current curriculum 

 

 
Learning outcomes are statements of what students should be able to know, do and understand.  To what 

degree do the Knowledge and Skills and Procedures support/not support the development of the 
conceptual understanding of the discipline?  

 
• Through our discussions within our cohort, the Grade 6 teachers found very few to no examples of 

Knowledge and Skills and Procedures supporting the development of conceptual understandings 
across the various subject areas.   

 
• However, many examples could be identified as not supporting the development of conceptual 

understandings of the disciplines, including:  
o Everything was very surface level – scratch the level of 6000 things rather than going deep 

into the whys and the how’s 
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o When we consider what is Conceptual understanding – connecting organized ideas/information, 
or concepts into a meaningful schema – it seems like within the draft curriculums for each 
subject area, the conceptual ideas were there just for show….”this curriculum was more about 
show…because they were really concerned about was providing facts to be memorized” 

o Math – obvious problem with addition/subtraction, and multiplication and division – only 
standard algorithms are considered reliable procedures, this brings up the question are other 
procedures or strategies unreliable? This could cause an inclusivity issue because other students 
may require alternative methods to solve the equation 

o With regards to the Guiding Question – “How can we apply a process?” – the connected learning 
outcome is really narrow – do this….a prescriptive way to approach number operations – there is 
no conceptual understanding of what operations are – it is unclear as to whether students are to 
use the vocabulary for operations. 

o There appears to be a lack of scaffolding, for example with Angles. There is no actual explicit 
instruction on types of angles, angle measurement. If you look back to the grade 5 Math 
curriculum there are no knowledge outcomes about Angles, but in grade 4 students are taught 
how to measure angles. With that being said, looking at the Grade 6 Mathematics draft 
curriculum, it looks like they just jump into a concept 

o The understandings are just the knowledge repeated in a different way – not truly conceptual 
understandings 

o Skills and procedures are in many cases assignments or tasks to be completed – using the lowest 
level of questioning from Bloom’s Taxonomy which does not engage students in open-ended 
discussions or high level cognitive processes  

o When the teachers explored the grade 6 English Language Arts draft curriculum, they provided 
the example of Poetry as being very rote, not lending itself to deeper exploration and 
investigation 

o Concern within Grade 6 Science draft Curriculum: Technological impacts – comes across as 
leading and biased for example one of the statements under Knowledge is as follows: “Negative 
impacts of computers – coding, or technology may be intentional or unintentional.”  

o Additional concerns with the draft curriculums for Grade 6 Science and Math – there are no 
hands on – no real world implications – many things are abstract; within Math there is no explicit 
working with manipulatives.  

o No transfer of knowledge to new situations; no extension of knowledge 
 
 

 
Consider the verbs used in the Skills and Procedures column.  In what ways do they represent a range of 

activities and cognitive levels?  
 

• Question: are Skills and Procedures really meant to be representative of activities and tasks? Or, 
should they be skills, including soft skills, that are transferable beyond the scope of the subject area 
curriculum? 

• As the cohort explored the draft curriculums for each subject area, they identified a lack of diversity 
with regards to verbs used. 

• Verbs that they did highlight, that were used frequently throughout the draft curriculums, included:  
o Identify and explain 
o Describe and Solve 
o Determine (verb throughout LA) – what does this look like in practice? 
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o Discuss  
• Most occurring Verb was “Identify”, which was used throughout most subject areas draft curriculum   
• Very little range – with regards to cognitive processes, most verbs fall within the Remember and 

Understand categories of Blooms Taxonomy  
• Higher level cognitive thinking and processes like apply, analyze, evaluate, and create are very limited 

within the subject area draft curriculums   
 
 

 
What benefits/challenges do you foresee in the instruction of this curriculum at this grade level?  

 

• The grade 6 teachers participating in our cohort identified the following benefits with regards to 
instruction of this curriculum: 

o The layout/structure of the draft curriculum is a great improvement from our current curriculum. 
o The draft curriculum has a lot of detail in the knowledge sections, only because it is the 

information that the teachers need to teach. You do not need to research or make assumptions 
about facts to include as a teacher, because the Knowledge outcomes are clearly listed. 

o With some familiarity in grade 6 Language Arts and Mathematics, it does not feel like having to 
relearn how to teach the curriculum  

• The grade 6 teachers participating in our cohort identified the following challenges with regards to 
instruction of this curriculum: 

o The draft curriculum contains too much, especially in a year that needs to finish earlier for grade 
6 PATs. Considering the volume of content in addition to having no resources all ready prepared, 
this will cause the teachers to have to create everything from scratch, which would take an 
astronomical amount of time. 

o Differentiating this curriculum would be a major challenge. 
o Inclusivity issues would arise, not just because of the topics, but because of the volume on its 

own, specifically with regards to knowledge outcomes. 
o This curriculum is extremely Eurocentric – many teachers would feel uncomfortable teaching this 

curriculum. Teachers are wanting to be a part of the change in helping our society become a truly 
multi-cultural community with their learners.   

o There are also concerns that students won’t identify with the Eurocentric perspective (or see 
themselves within the curriculum) as they themselves are quite diverse. 

o Another difficulty with regards to instruction is there is no personal relevance as an Albertan, and 
as a Canadian for students and teachers to make connections to – including to spark prior 
knowledge and understanding. 

o It is difficult for teachers to teach what they do not connect to. 
o Student engagement with the content of the draft curriculum will be limited which can lead to 

management/behaviour issues in class. 
o The grade 6 teachers also expressed a concern with this curriculum “de-professionalizing our jobs 

as educators.” 
o The grade 6 teachers also expressed the concern that with so much change across all of the 

subject areas within the grade (not to mention across the grade levels) – it will be difficult for 
experienced educators, never mind, the new teachers entering our profession to plan and 
implement. 

o From a Catholicity perspective, the teachers also questioned – How does the wellness 
component work with Catholic beliefs? 
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What benefits/challenges do you foresee in the assessment of this curriculum at this grade level?  

 

• The grade 6 teachers identified the following benefits with regards to assessing the draft curriculum: 
o The draft curriculum lends itself to multiple choice tests that are easy to mark, essentially check 

boxes to be checked off. 
o English Language Arts draft curriculum has enough wiggle room for meaningful assessments that 

go beyond basic tests of knowledge. 
o Because of the prescriptive nature of the curriculum, there would be less inconsistency teacher 

to teacher, school to school – huge potential for standardized testing – all students would be 
tested at same depth and breadth across the province  

• The grade 6 teachers identified the following challenges with assessing the draft curriculum:  
o One challenge that was identified with the Language Arts draft curriculum was that because 

many of the verbs are identify & describe – it becomes challenging for more creative, meaningful 
assessments  

o The teachers also believed there would be an inability to make accommodations for struggling 
learners, and ELL students 

o The grade 6 teachers stressed that the type of Assessments will be narrow due to the KUSPs. 
There do not appear to be a lot of opportunities for active student demonstration of learning, for 
example, “build me something, show me something you have learned”  

o The grade 6 teachers also believed that Assessment would be very limited and prescribed with 
regards to how we could collect evidence of learning 

o The tasks identified in the Skills and Procedures, in addition to the list of facts in the Knowledge 
outcomes lend itself to classic / standard multiple choice based tests  

o With regards to PowerTeacher Pro – the grade 6 teachers are concerned that reporting in 
PowerTeacher Pro is already taking up so much time now, and because of the volume of the new 
curriculum, what is reporting going to look like?  Are we going to have prep time to give us time 
to add in this additional reporting? 

o The grade 6 teachers also wondered: when KUSPs do not apply or connect directly to learning 
outcome = how can I assess accurately  

o The grade 6 teachers questioned “What happens to self-assessment when it’s all factual?” 
 
 

 
What revisions would help ensure students are prepared for the future?  

 

• After discussing the draft curriculum across all of the subject areas for grade 6, the teachers 
recommended the following revisions: 
o Current Events, with regards to the discussion of and debate of, needs to be added 
o What is the relevance of learning these facts in a 21st century world? Should we not also be focusing 

on competencies and 21st century skills? 
o Factual inaccuracies would need to be addressed, for example: “the KKK are diminished and no 

longer openly practiced in Canada.” 
o Math needs to be changed – the content is too prescribed, for example offering limited “reliable” 

ways to solve equations  
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o Science – requires bigger concepts that students can do something with – apply understandings to 
hands-on skills and procedures  

o Social – needs to be completely REDONE – it does not prepare students for the future.  The 
Tokenism, Americanism (focus on American history), need to be reduced/removed.  The grade 6 
teachers wanted to see more Canadian history and content that includes the Indigenous perspective 
and Francophone content. The also questioned why we could not address the Underground Railroad 
from a Canadian perspective, – and identify prominent Canadians who are people of colour (bipoc)  

o The teachers also felt that throughout all the subject areas of the draft currulum the actual content 
jumps around, even though they have the same organizing idea, the actual content does not build on 
the previous year. 

o Where is the social studies content for Government?  Our charter, citizenship, world perspectives 
(United Nation, Universal Declaration of Human Rights) need to be included in the draft curriculum. 

o When examining the KUSPs, the draft curriculum is “load heavy” and needs to be reduced especially 
considering the timeline for the grade 6 year that includes the PAT in June. 

o The teachers felt that English Language Arts needs to not be so prescribed, it needs to be more open 
to focus on literacy skills, not content. 

o Learning comes alive through the skills and processes, making it meaningful to the learner, how does 
a content/knowledge heavy curriculum help them in the future? 

o How can we give our students real world, hands-on experiences with the new curriculum? 
o We need more knowledge application and open-ended guiding questions to promote inquiry and 

develop skills such as critical thinking! 
 

 
Other Considerations 

 

• Does this draft curriculum align with the TQS? 
• Expectations (including frontloading, vocabulary, from the curriculum writers are not really 

communicated in the draft curriculum. 
• What resources are going to be prepared for the new curriculum?, Without proper resources, it’s difficult 

to even know where to begin. 
• Lack of consistent progression throughout the grade levels of the draft curriculum, makes it difficult to 

know where to start and creates much more need for frontloading. 
• This draft curriculum does little to support our students who are neuro-a-typical – they are not going to 

find success with this curriculum as they will not be able to regurgitate these facts. (How do you 
differentiate the American history?)  The skills and procedures are a list of “to dos” and do not offer 
themselves to multiple entry points for students with diverse learning needs. 

• Students at both ends of the scale would struggle, not challenging or engaging for the higher leveled 
students, as well as challenging for students with diverse learning needs. (rote memorization of facts) 

• Teachers CAN differentiate conceptual understandings, can’t differentiate rote memorization… 
• As professionals, we lose the ability to engage students in learning with this prescriptive draft curriculum. 
• This draft curriculum is heading towards something very standardized, packaged to sell. It’s like module 

learning for homeschooling parents to use with their children. 
• No teacher autonomy, no opportunities for relevance, students are NOT connected to this. 
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EQUITY AND DIVERSITY TEACHER FOCUS GROUP 

 

 
Consider the front matter (overarching principles and processes) introduced for this subject 

area / grade. 
How do the organizing ideas and guiding questions align? 

How are they misaligned?  What revisions may be required? 
 

• This document is rife with misaligned skills, knowledge and outcomes. The “skills” 
outcomes don’t actually point to skills. For example, in grade 2: compare the city state of Venice to 
Alberta- the skills required to complete this activity aren’t included.  

• There is too much in the curriculum to cover in any kind of depth. It feels like this curriculum is designed 
to prevent critical thought.  

• The skills that come with the knowledge is completely absent from the front matter of the curriculum. 
How are students supposed to respond? What do they do with that information? Citizenship?   

• Differences in cultures and groups need to be recognized in order to find commonality. The surface level 
information (in both selection and scope) in this document doesn’t allow for that.  

• A major issue is that it’s not just about the people who are included, but also about HOW they are 
included. For example, talking about the creation of the railroad without talking about 
the racialized people who built it. Anti-racism and anti-oppression are, appropriately, socially charged 
issues - This curriculum eliminates those conversations. If we don’t include the appropriate history, then 
we are creating a generation that is ignorant of relevant facts.  

• When you search the document, the word identity is used twice. Why have students learn about the 
world (or more accurately, the history of the world), when they don’t even have an opportunity to know 
themselves?  

• How can we be sure that everyone feels welcome in our schools? We need to see a curriculum that 
includes all of our students and their families.   

• Many groups are contextualized only in the past, and no opportunity is given to examine how these 
groups live today. The document speaks of the Mayan culture as if it no longer exists, when that is NOT 
the case.  

• Ignores the contributions of cultures to modern day Alberta e.g. Ukrainian settlements.  
• Zero acknowledgement of 2SLBGTQ identity, which ignores at least 10% of our student community, not 

to mention their families.  
• References to people that do exist feel like checkmarks on a list, not a chance for in depth understanding 

or discussion.   
• Age-appropriate content - especially in Grade 2-  is not there. Religion 15 is about the Abrahamic 

religions, and that is now grade 2. The information is not irrelevant, but we need to talk about things that 
have happened more recently that are more relevant to us as Albertans living in 2021.   

• Whose voice is being centered? For example, the inclusion of the KKK in Grade 6: the language in that 
outcome is troubling- who are we sympathizing with?  

• “Great literary works”: who defines what a great work is? Who chooses it? Will that create a text 
selection that is reflective of our students and greater community? Does that encourage exploration or is 
it too prescriptive and narrow? This also posits greatness as being a hallmark of the past. Where is the 
room for living authors? Where is the room for our students?  

• Is the mention of the Greek literature age appropriate? Does it reinforce a specific viewpoint? Which 
viewpoint?   
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• The question about “which civilizations still carry value today” (and then only certain civilizations are 
mentioned) is very problematic.  

• Christianity is centered in the curriculum, which is inappropriate for the entirety of Alberta.   
• Residential schools are not mentioned until grade 4. Indigenous people are mentioned, and aspects of 

their culture are mentioned but is it enough? How do we explain orange shirt day without explaining 
residential schools?  

• There is too much American content in this draft. This information is not irrelevant, but it is not 
as immediate to Albertans. In grade 6, why would we need to teach students the American Declaration of 
Independence instead of the Canadian Charter? Social Studies fact sheets: the Indigenous mentions in 
the draft specifically mention it as an American problem. This document is lacking in Canadian history.  
 
 

 
 

Which content is age- and developmentally- appropriate for every learner (in this grade or K-
6)  Which content is not?  (Consider ELLs, inclusive students, diverse cultural perspectives, etc.)  Is 

the content load appropriate? 
 

 
• Decolonization and Anti-Oppression is to be present and embedded in the curriculum.  This curriculum 

does not reflect those ideas, in fact, quite the opposite. This curriculum offers an added layer of Systemic 
bias that is already present in society.  

• Indigenous Worldview in Math, Science and LA reads as tokenistic - it is not intentional and inter-woven 
throughout the curriculum. This is damaging and limits knowledge of Indigenous peoples.  

• Very specific action directions for teachers – conflating curricular content with pedagogy (seemingly 
intentional) and is overly prescriptive for teachers, limiting teacher freedom.    

• The sheer lack of trying to challenge students in their thinking (teachers as deliverers of information) is 
staggering. In the time of the Internet and free access to information, posing the teacher as the sole 
authority in the classroom marks a clear step backwards.  

• There is a large “leap” in expectations from Kindergarten to Grade one. Further, Kindergarten is not 
mandatory in Alberta, therefore, the expectations of students in Grade 1 cause a lack of equity between 
students who are coming into grade one and what they know. (Developmentally appropriate content is 
lacking).   

• Reading: the involvement of Dr. George Georgiou and looking at reading and writing in the phonological 
pieces is positive. It’s also positive to see the naming of tiered vocabulary is use in LA. That said, 
phonemic awareness is already in the classroom without being specifically named in the old curriculum.    

• Lack of various worldviews throughout the curriculum are missing (connect this to science, math etc. Not 
just in Social Studies). Whose worldview are we projecting?  

• Texts/Literature are Western and “white” - this is not representative of Equity and Diversity  
• Glorification of cultures and historical actions over condemnation of it… this is objectively 

condemnation.   
  

Invitation to learning:   
• Generally speaking this curriculum does not lend itself to an invitation to learning for students due to 

the knowledge demands in the curriculum.   
• Anti-racism is appropriate for all ages and should be woven throughout the curriculum.   
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Consider the verbs used in the Skills and Procedures column. In what ways do they represent a range of activities 
and cognitive levels?  

• Overwhelming number of low levels of verbs: students are not intellectually engaged or challenged.  
• Teacher directed: no room for student input or responsiveness to student needs.  
• Very low level Blooms Taxonomy level of verb usage directing action  

 
 

 
What benefits / challenges do you foresee in the instruction of this curriculum at this grade level? 

 
 

• This draft curriculum does not explicitly address who can and will address the expectations of teachers to 
teach about and be knowledgeable about racism.   

• From the perspective of equity and diversity, there is no benefit to this draft. The number of negatives is 
monstrous- they far outweigh any possible benefits.   

• The foundation of it is problematic. How do you tweak or revise something when its core itself is 
problematic?  

• This curriculum is Eurocentric and exclusionary, and potentially traumatizing for both teachers and 
students since it perpetuates an oppressive, colonial mentality. Imagine being a Black 
educator and teaching students to understand the motivations of the KKK.  

• This curriculum lacks integrity.  
• One of the biggest challenges includes not having ourselves as teachers represented in the curriculum. 

Kids will not see themselves represented, or their families.   
• Where are the dinosaurs? This may seem silly, but, this is an important part of Albertan history and 

science!  
• In terms of diversity and equity: what are we going to do to ensure that teachers are prepared to teach 

this (or any) curriculum?  
• Objectivity and subjectivity. When it comes to creating rubrics. Some outcomes are very vague, others 

oddly specific, and why?  
• Digital Citizenship is not mentioned in the front matter that we can see. One of the challenges we handle 

as a teacher right now: cyber bullying, plagiarism, online behaviours, etc. This needs to be added to a 
2021 curriculum.  

• The current program of studies is severely outdated, but we would rather teach the old one than this 
new one.  

 
 
 

What benefits / challenges do you foresee in the assessment of the curriculum at this grade 
level? 

 
• So, in thinking about where curriculum meets pedagogy, a curriculum loaded with unrealistic 

expectations is going to turn into flat, potentially uncreative and unengaging learning experiences and 
equally limited assessment practice. 

• The knowledge heavy expectations- especially of the Div 1 documents- will encourage educators to 
promote seatwork and vessel-model instruction as opposed to inquiry and play.   

• Rote learning and memorization is “easy” to score… but it’s not good for anyone: higher level thinking 
skills aren’t present in so much of the draft curriculum. Lends itself to seatwork and worksheets. Those 
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types of assessments (rote memorization) are ALREADY irrelevant and we are working towards doing 
better in our classrooms. This curriculum will erase all the progress we have made on that front.  

• Questions of plagiarism and lack of voices (and whose voices) make this curriculum untrustworthy. In 
the classroom, if we see ANY plagiarism, it results in a zero and a redo. Is this no longer the case?  

• The inconsistency of the curriculum (the scope of the objectives/knowledge/outcomes) will make it very 
frustrating to assess it, both for teachers, students and parents.   
  

 
 

What revisions would help ensure students are prepared for the future? 
 

 
• It is concerning to see the higher levels of Bloom’s taxonomy missing from a curriculum document. If we 

only ever ask student to exercise the lowest levels of cognition, they will fail to 
become curious or resourceful problem solvers. How do we frame this lack of higher level understanding 
as a problem to people who seem to not see it as a problem? 

• Privilege, othering and compliance is woven throughout this draft- stronger in some spots than others 
and it needs to be re done completely so that basic stance of the document is different.  

• Anti-racism training, Anti bias, and diversity education all go unaddressed in this draft.   
• The colonial aspects of the curriculum are stronger in this draft than the current one.   
• This curriculum flies in the face of decolonization, and any work teachers or divisions have done to 

prepare teachers for that. (Contradictory to the TQS) The erasure of the multiplicity of human identity 
makes it even harder to see progress in the teaching profession.   

• Not all teachers are currently equipped for these conversations, and these conversations must continue 
regardless of what our curriculum is.  

• The context of the pandemic: lack of opportunity for teacher training, students having large gaps of time 
and instruction, stress, (etc.)  makes implementing this new curriculum completely inappropriate.   

• The lack of inclusion and representation means that students will not be prepared to collaborate or exist 
in a diverse society.   

• Teacher burnout and mental health of teachers and students alike is already precarious. Introducing 
new material at this point of the year is not going to benefit anyone.   

• Learning gaps created by the moving of certain information from older grades to younger grades means 
that there will be whole grades of students who completely miss certain information.   

• Would love to see that in health and wellness instead of the strange focus on friendship.  
• Seems to pile on the barriers that are already struggling. It disproportionately excludes the same groups 

of people.   
• There is no recognition of how people are different physically, mentally, and emotionally. Where is the 

education on these differences?  This curriculum is ableist in that exclusion.   
• Heteronormativity throughout the sexual education curriculum. Definitions of sex, love, gender identity 

and expression are limited to a very narrow, exclusionary view of human behaviour. What about asexual 
individuals, what about how to be intimate with other humans without intercourse? Why such a focus 
on pregnancy? How will students understand having sex that is safe?  

• There is no diversity or equity in how this curriculum presents the the current scientific understanding of 
the concept of sex and gender. We now know that up to 2% of the population is intersex people, and 
science continues to build on the concept of how chromosomes contribute to sex. Will these discoveries 
be reflected in curriculum?  

• So much of this draft is about things that "endure" and things upon which legacies are built. This is an 
ableist take on history and civilization where only the conquerors matter. We need to acknowledge 
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classism and factors that affect opportunities to create intergenerational wealth. And also that wealth 
doesn't always = money to some people.  

• There’s a lot of talk of fiscal responsibility and financial literacy. This also excludes people 
(teachers, students and families) from socioeconomically disadvantaged backgrounds, implying that 
some people are poor “by choice” or deserve their circumstances because they don’t work hard 
enough.   

• Need to acknowledge classism and factors that affect opportunities to create intergenerational wealth. 
And wealth doesn’t always mean money to some people. Centers the Eurocentric values of money and 
capital.  

• Regarding the focus on oral communication: where do non-verbal or students with speech impediments 
fit in?   

• Afraid of the implementation of the curriculum. It’s scary. (Note: this is not exaggeration or melodrama. 
This is the sincere reaction to the erasure of identities that this curriculum is proposing.)  

• Frankly, is revision even possible at this point? The circumstances of this curriculum’s release are 
plagued with problems. Who is even making the revisions? Unless teachers are brought in and their 
concerns are addressed, how can we even call these revisions? The feedback process itself is flawed and 
problematic in terms of who is “allowed” to be involved as well as the truncated timeline. It is hard to 
believe that revisions would not also be carried out in a similarly unsound manner.   

• Revision is not enough. Replace.  
  
 

How might this draft curriculum inspire curiosity and life-long learning in this subject area?  
How does it lead to the knowledge, skills and aptitudes required for a successful future? 

 
 

• Are students prepared for the future with this curriculum? No. There isn’t any true scaffolding between 
elementary grades, meaning that students are not in any way set up for success in the following 
grade. Further to that, there is no clear foundation that sets students up for success even in JH or HS, 
much less after school.    

• A knowledge focused curriculum creates a situation where struggling students will become paralyzed by 
the fear of making mistakes and being perceived as “less than” or inferior, which does not lend itself to 
an attitude of life-long learning for students. The “bright spots” in the curriculum do not outshine that 
negative impact on student attitude and self-perception.  

• The surface level, product-oriented tasks (“draw a map”, “create a timeline”) lack transferability. These 
tasks have no relevance outside of the classroom context. There is no bigger picture or connections 
between subjects, grades, or life outside of the classroom. This does not create lifelong learners.   

• This curriculum sets students up to believe what they’re told, and not to question. It does not inspire 
curiosity; it instead reinforces an authority as the sole purveyor of knowledge. It does not encourage 
students to trust that the questions they create have any value.  

• If we are not including our students and their families and all different types of people and embedding 
their values and worldviews into the curriculum, they cannot be inspired or engaged because it is 
not their world that they’re learning about.  

• The draft doesn’t support multiple perspectives or points of view. We would not be preparing students 
for a culturally connected world.   

• A disengaging curriculum lends itself to a disengaged future society.   
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INCLUSIVE EDUCATION – TEACHER FOCUS GROUP 

 

Consider the front matter (overarching principles and processes) introduced for this subject area / 
grade. How do the organizing ideas and guiding questions align?  How are they misaligned?  What revisions 

may be required? 

• Positive: They did attempt to acknowledge that there are gaps.  
• Specifically have an issue with the front matter in Social Studies… that isn’t happening in an authentic 

way Represents a disregard of a people through colonization- token nod to indigenous cultures. 
Financial literacy as a must, it’s redundant. People, places and relationships connect a disconnect 
between people. There is no way that our students can access all of that. Disregard for people, and 
cultures. 

• Curriculum is often accessed through competencies, not seeing direct connections here. 
• The four key themes seem to be written like competencies; however, it is unclear how the competencies 

link to the draft. There is a disconnect between front matter and draft, it is confusing (lots of 
documents) 

• This draft is not inclusive in a world of humans with varying abilities.  
• Revisions… Where to start? The amount of KUSPs is overwhelming. At least give some hierarchy of skills. 

There appears to be none when there are that many KUSPs.  Is there something more important than 
the other? In order to revise, what knowledge and understandings are more important?  

• Publish the scope and sequences for each subject to find the actual concepts that are necessary for the 
subject to teach. Not the content but the concepts, as that is how children access curriculum. 

 
 

Which content is age- and developmentally- appropriate for every learner (in this grade or K-6). Which 
content is not?  (Consider ELLs, inclusive students, diverse cultural perspectives, etc.)  Is the content load 

appropriate? 
• Cannot envision how a student with needs would succeed with the volume of content and knowledge 

demands, how will they ever feel successful? No opportunity to scaffold or build skills.  
• The amount of content is overwhelming, how will teachers be especially with combined grades be able 

to cover everything. (In combined grade levels- we focus on skills and processes)- Skills and processes 
are not as obvious. How would you do a combined class with needs? 

• It is hard to visualize how one will integrate subject areas, everything is so disconnected. Integration in 
necessary to be able to cover all outcomes and give children a chance to revisit ideas in a new situation.  

• Feel as though students with needs are set up to fail. There needs to be some place to attempt 
accommodation/modifications. How does one adapt or modify this curriculum? We need some place to 
allow for adaptations.  Forced cross curricular outcomes- not authentic, difficult to accommodate or 
adapt- we will end up with a ton of kids on a whole different program because there will be so many 
students requiring modification and because ALL of the curriculum is rote learning, we will have to 
invent curriculum. 

• Mastery has to be applied but there has to be more to work with. 
• Not developmentally appropriate. Our students will not see themselves nor connect with the content. 
• Lack of experiential learning - so much focus on knowledge. This is problematic and important for our 

ELL's or inclusive students. 
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• Lack of entry points- for students that need to engage differently, there are no entry points. 
• It looks like a checklist of skills to accomplish/memorize- there’s no love of learning, no engagement. 
• We are often trying to educate two generations- the kids and their families. 
• Not appropriate for any child- 20 minutes per KUSP can't get through. Lots of surface level learning 
• No opportunity for revisiting the learning. You must teach and move on. This is the philosophy in the 

Guiding Framework which trickles down. Based on the "7 myths of teaching"? Christodoulou, 2014. 
• There is a lot of “othering” going on in the explanations within the citizenship overview.  All of this 

wording has to change to make it more inclusive in nature. Ideally, a concept-based curriculum 
framework would help make Alberta’s curriculum more inclusive and less biased. 

• The curriculum is peppered with the word "evaluate", but the skill or KUSP is not actually evaluative. 
• Disciplinary skills- appears that these are pulled randomly, are we missing some like listening & 

observation? How do we bring these important skills forward and make them valuable? 
• Comparing personal stats to reach their personal best- will emphasize comparison- have/have not. 
• Students with memory issues will constantly feel like they are failing. Why are our students made to 

memorize facts they can look up? 
• Students are asked to compare their own data and statistics with others. That’s not right.  
• The Phys ed area has little to no adaptive recommendations. As the focus is to make learners aware of 

lifelong healthy choices and making their bodies stronger. I feel that it targets students with physical 
disabilities or motor coordination disorders who may never achieve the outcomes 

 
 

What benefits/challenges do you foresee in the instruction of this curriculum at this grade level? (to 
support inclusion) 

• Benefit: the current ELA is very vague, good in having Phonemic awareness and emphasis on reading 
which is necessary to develop the skills of emergent readers  

• There might be some students who will be fixated on a part like greek mythology and then learn…some 
parts may be interesting. But there is so much that you just can’t dive in.   

• Challenges: This document does not support any kind of conceptual understanding. 
• This does a disservice to our students- to inundate them with knowledge without purpose and 

application.  
• There seems to be lots of knowledge without purpose throughout this curriculum. Learning how to learn 

vs what to learn. 
• No extending/building a love of learning. 
• There is a lot more rote/surface level learning than deeper understanding. The issue of why or how we 

are learning something needs to be clear, no cognitive clarity. 
• This curriculum does not allow for different kind of learners, does not encourage looking at things from 

different perspectives, format is all drill and kill. How does a teacher adapt or modify this type of 
learning - dates or memorization of facts? 

• Definition of mastery is problematic- should be able to apply learning across situations. Confusing 
memory work with real learning. There's nothing to do with the knowledge they have been asked to 
acquire- no practical application of skills. 

• Inclusion has the smallest section in the Guiding Framework. No mention of diverse learners or access. 
Misses the mark on ASHA's Communication Bill of Rights. 

• Principles of inclusion, not evident at all in this curriculum.  
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• The challenge will be that our students with special needs will not see themselves in the curriculum, 
they will just see facts as absolute facts. 

•  The verbs in the Learning Outcomes have to provide students with ways in which to show what they 
know in multiple ways. With the lack of variety of verbs in the LOs across a grade level in any given 
subject how will students be able to show what they know while developing knowledge of the subject. 

 

What benefits/challenges do you foresee in the assessment of this curriculum at this grade level? (to 
support inclusion) 

• From an assessment point of view, I can't tell what we are assessing in terms of importance. 
• This curriculum design often only focuses on changing the adjective in order to make the LO more 

complex therefore the learning is not differentiated but repetitive. Each LO needs to be scrutinized for 
its progression on concepts and the verbs that complement it. Adjectives do not help progress the 
learning in a concept.  

• The lack of verbs will be difficult to assess. Assessment right now seems to be Yes/No (google-able 
answers that don’t show a deeper connection to content) 

• Nearly all of the outcomes are knowledge/understanding. Those types of assessments are incredibly 
easy to create and mark. HOWEVER unless the child can 1. Memorize facts and 2. Read them on a test , 
most of the students will do very poorly. 

 

What revisions would help ensure students are prepared for the future? (Inclusive Students)  

• Overall structure is flawed, perhaps a revision could be through the lens of developmentally 
appropriateness. 

• Exploring diversity lens to ensure everyone is represented. For example: represent students who have 
mobility impairments in the PE curriculum.   

• Need: engagement, global citizenship focus, critical thinking, socio emotional learning 
• This curriculum draft needs to reflect the Inclusive Policy from Alberta Education.  Currently, it does 

not. 
• There needs to be skill development, there is too much knowledge , content and only 1 way to assess.  
• There needs to be more Canadian content. Students will not be able to  keep up. If focus is back to the 

basics then we need to cut the amount of content in half and focus on the essentials of what they need 
to know. 

• Listen to the calls to action, as per the TRC’s calls to action, specifically 63.3 “...we call upon the CMEC 
to maintain an annual commitment to Aboriginal education issues, including...building student capacity 
for intercultural understanding, empathy and mutual respect.” 

• Students need to spend more time on analyzing, skills and procedures.  
• Too many Euro-centric examples presented in this curriculum. A focus on true inclusion and diversity 

needs to be explored with more perspectives that are not placed in a curriculum as a token or through 
a thematic stance. Exploring diversity through an equity lens would also be an effective way to ensure 
students are prepared to understand that it means to respect our differences in a meaningful way. The 
global citizenship competencies published through the OECD would be an excellent tool to help build 
ensure that students are developing and growing for the future. 
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How might this draft curriculum inspire curiosity and life-long learning in this subject area?  How 
does it lead to the knowledge, skills and aptitudes required for a successful future?   

• Lots of focus on jobs 
• Success in the real world seems to be defined as having economic worth. 
• It doesn’t inspire creativity. Skills and procedures request very specific activities, there’s nothing to 

build on. There’s no practical application.  
• Good job in creating Alberta history with regards to ranching and farming could lead to interest in 

those jobs and that area. 
• There’s no room for passion. 

 

Is there a logical scope and sequence and scaffolded complexity between grade level?   Do these 
outcomes lay the foundation for future learning in junior high and high school?  Why or why not?    

• In the past, from grade to grade you could see how students build on their skills, knowledge, and 
competencies. With this curriculum, everything seems random and unrelated to what was learned in 
the past or even from grade to grade. Difficult to see the learning links from grade to grade. There is a 
lack of progression of skills through the grade levels. It's a bit like learn it and forget it. 

• Which skills and procedures are most important, and which builds a foundation for other grade levels? 
• Publish the scope and sequences for each subject to find the actual concepts that are necessary for the 

subject to teach. Not the content but the concepts as that is how children access curriculum. 
• Struggle how you would make a scope and sequence with this. Where would you start? When to 

introduce components?  
• Without a scope and sequence, it’s difficult to understand the thought process. They’ve tried to 

transform back in strands. What’s the scope and sequence built on? Concepts or strands? 
• It is much harder to teach a group of diverse learners, as there are minimal connections between 

grades. 
• Disconnect between lower levels of Blooms and other higher-level verbs that appear to have been 

tossed in. 

• There is not an opportunity to practice skills over time. Progression of skills aren’t there and students 
won't have the time to build on them. 

  



Edmonton Catholic Schools Draft Curriculum Feedback Report, April 2021          150 

 

6. INDEPENDENT SCHOOL FEEDBACK 

 

Schools were also provided the option to meet as a staff and gather feedback regarding the draft 
curriculum. We had 5 schools submit school responses.  These are as follows: 

SISTER ANNATA BROCKMAN 

 

Independent School Feedback – Sister Annata Brockman  
Kindergarten • There are too many knowledge-based outcomes for a half day program.   They 

are too specific, rigid and do not allow for varied student responses at a 
developmentally appropriate level.  We are concerned that ELL and special needs 
students will not have success in their assessments based on the extreme 
amount of material. 

• The content is NOT DEVELOPMENTALLY APPROPRIATE. Too many KUSPs. 
Curriculum KUSPs are far too specific, rigid and prescribed. They do not allow 
for flexibility in student response and use of background info. Kindergarten was 
meant to be a developmental experience to develop language and experiences 
through play and there is nothing in the curriculum about PLAY. 

• Far too great expectations for ELL, non-verbal learners, and many special needs 
children. We are concerned about the Specific KUSPs and what assessment will 
be required that would respect the great differences (developmentally, 
culturally, socio economically etc) between kindergarten children 

• In Language Arts the curriculum focus is on reading rather than oral language 
and building vocabulary through experiences.  

Grade 1 • For children to learn they need to be able to make connections to the content 
taught and share their ideas/connections in relation to their lives/world. This is 
not evident in this document.  

• Social Studies: Learning Outcome (Why money is needed in society) and 
teaching about greed and debt, being money wise, Can money buy us 
happiness? This content might not be easily understood by a 5/6 year old and 
frankly should not focus so much on MONEY.  

• Social Studies: Genghis Khan, Roman empire trade routes, importance of 
Mongol empire to the modern world, ancient Egypt, development of Chinese 
writing etc. all this is above what grade 1 will be able to understand.  

• L.A-IS NOT: "Create imaginative representations or dramatizations of stories 
that include characters, setting, and events" (very difficult for most), timelines 
showing migration patterns, depth of ancient civilizations.  

• LA - the phonemic awareness and basic literacy skills are covered and 
appropriate.  

• Social Studies - NONE of the content is age, developmentally, or culturally 
appropriate, much of the "Skills and Procedures" are not actually skills or 
procedures, Eurocentric, too Americanized. Does not allow for co-curricular 
learning. Emphasis on money and why this is so important.  
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Independent School Feedback – Sister Annata Brockman  
• Phys Ed - growth and development - physical growth can be measured and 

celebrated (students with minimal growth or growth significantly different 
than their peers will not necessarily feel good about themselves) 

•  Math - Patterns and cycles - investigate cycles found in nature that inform 
FNMI practices (great to see FNMI inclusion, but this is a concept that 5, 6 and 
7 year olds will not understand. Also, is this math?)  

• Fine Arts - what function did dance serve in ancient China, ancient Egypt, and 
prehistoric times? The concepts are huge in Art.  

• No logical sequence to all of it. Looking at a vertical lens, how the different 
grades build on each other. 

• Way too many KUSP's to even count. Given the Ab Ed recommended 
instructional time allocations, how can we possibly dive into these KUSP's and 
achieve any sort of in-depth understanding with the amount that is presented? 
Not only that, but the content that is presented is NOT age appropriate. It 
would take YEARS to develop even a basic understanding of the content 
drafted. For children to learn, they need to make connections to the content 
that they are being taught and be able to share their ideas and connections in 
relation to their lives and their world. This is surface level, memorization, rote. 

Grade 2 •  Basic reading, writing and math skills are evident, however the approach is 
devoid of good pedagogy and meaningful student learning 

• Social studies lacks relevancy to the students, euro centric and focuses on 
recall of knowledge, high level and abstract information. -How does this 
develop citizenship? Concepts are in isolation - no connection to the lives of 7 
year old students -no diversity. 

• In science Light and Sound too abstract for grade 2 -rote memorization - no 
time for deep learning - no inquiry -hard to differentiate for struggling learners 
-1000 too big of a number for grade 2 - all rote memorization  

• Indigenous, Métis and Inuit added in throughout the curriculum in the form of 
activities or examples that lack pre-teaching, context or meaning - no logical 
progression from one concept to another  

• In language arts no consistent language through the grades - why are we using 
words like imaginary and real? Instead of fiction and non- fiction -limited 
higher level thinking -rote learning focus on worksheet - all teacher lead, 
students not encouraged to think independently or create original work 

• ELA lends itself to isolated and outdated pedagogy (individual units/ silos) -
learned in isolation students cannot transfer to their daily writing Lack of 
progression of skills. Overwhelming number of KUSPs. With so much content 
focus very difficult to adapt for our diverse needs in our classroom.  

• Unrealistic to implement a whole new curriculum especially during a pandemic  
• Doesn’t address media ethics and digital citizenship. Students need baseline 

tech skills that grow each year.  
• No meaningful and lasting learning. How do we engage children with rote and 

memorization learning? Teacher lead instruction. Checklist approach. Very 
little opportunity to integrate subjects. No big ideas to integrate. 

 
Grade 3 • Language Arts: Strengths: Phonics emphasis, and we like the introduction of 

the oral component especially the oral traditions story (good for FNMI)  
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Independent School Feedback – Sister Annata Brockman  
• We have no problems with exposing our students to different genres of 

literature but what do they mean by works on Land? Some terms above grade 
level: subject/predicate, hyperbole, circular plot, etc.  

• They talk of a 300 word high frequency list for new words - are they providing 
a province wide list or are we to create a list?  

• Outcomes are isolated with no connection to other school subjects.  
• Science: Way too much content. It is full of definition we are supposed to 

teach our students but does not encourage inquiry based learning (Earth 
Systems). Unrealistic requests to teach permanent changes under the subject 
of Matter will require materials to be heated.  Are they supplying tools to 
successfully demonstrate in the classroom?  At the end of science is a section 
on computer science. Are we going to be provided with monies to purchase 
class sets of chrome books?   

• Social Studies: Our main criticism of the proposed curriculum is that we 
presently have a curriculum at grade 3 which introduces students to an 
outward looking perspective - we are part of the greater world. The proposed 
curriculum has a narrow focus - limited to the history of Canada. This is a 
History course not a Social Studies course where students learn how to 
interact socially with others and the world. The amount of material our 
students are expected to learn is phenomenal and they will not learn it unless 
it is related to inquiry - hands on activities. We also feel the financial literacy 
component is not connected to the historical component of the proposed 
curriculum. It might be better presented in Math or Health Studies. 

Grade 4 • Art hard to imagine teaching most of these concepts to 9 and 10 year olds. 
There is way too much content.  

• Health/Physical Education: Much of the content is the same and can very 
easily be covered. 

• Too much content, too many units. Potential for misconceptions to be 
created and propagated. Not as “hands-on”. Knowledge- too advanced for 
grade 4 students to fully comprehend. Potential to bring in different 
perspectives (e.g., Indigenous) is often overlooked. Potential to connect with 
other subjects is not included. 

 
Grade 5 • Science: Confusing (hard to navigate the website). Some topics seemed 

unmotivating for grade 5. Guiding questions are inconsistent (either they 
were too vague and hard to understand or too simplistic and did not dive into 
higher level understanding)  

• Math Positives: integration (cross curricular). Reference made to some 
Indigenous practices. More inquiry based learning by having guiding 
questions instead of Specific Learner Expectations 

• Math Feedback: Negatives: -no numerical examples but just variables -
multiplying fractions seems complex for grade 5 -What are standard 
algorithms? -Expectations seem vague; there needs to be more samples -
Needs certain terminology clarification (natural number)  
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Grade 6 • Overall, the content is not age or developmentally appropriate for grade 6. 

Specifically, many learners would find the content overwhelming and too 
difficult to memorize the sheer number of facts and outcomes assigned. 
Students with learning disabilities, new Canadians, and ELL students would 
become lost quite quickly. As for your "average" student, the content is still 
beyond what a child at this age could handle. Lastly, if we consider the above 
average learners, the material is so fact-based and surface level, that it would 
be boring and they may not achieve at the level expected of them because 
they have disengaged.  

• Social  - The Americanization of the content will disenfranchise our students, 
as there is nothing in this grade's learning that helps them understand how 
their own government works or how to participate and be a positive member 
of Canadian society. The verbs used in the Skills and Procedures column are 
mostly in the first two levels of Bloom's Taxonomy, which does not support 
the development of conceptual understandings and higher-level thinking. 
There is little to no inquiry-based learning or opportunities to collaborate 
with others or research questions without a prescribed answer.  

• In Science, most of the exciting content that lends itself to hands-on 
exploration that fosters real world life experiences that lead to future careers 
has been taken away and replaced with very straightforward, simple concepts 
that previously have been taught in lower grade levels. 

•  In LA, the ability to bring in content that is diverse in ethnic background is 
limited due to how prescriptive the outcomes are. Shakespeare and Greek 
Epics are very difficult to understand, even at the high school level, where 
they are usually studied. 

• In Math, we are noticing many outcomes brought down from grade 7, 8, and 
9. There would need to be a very large amount of scaffolding (entire years 
worth) for students at this level to be able to work with the complexity of this 
content. The students coming into grade 6 next year will not have the skills 
necessary to work with these concepts. 
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ST. PIUS X 

 

Independent School Feedback – St Pius X 
Social Studies  • More of a History class with way too many outcomes and topics that are not 

developmentally appropriate for the age of the learners (not to mention the 
variety of needs in a typical classroom.) 

• Having children memorize a large list of ‘facts’ when they are readily available 
using technology is not practical or useful to them 

• No Francophone perspectives, and not enough focus on citizenship which should 
be a focus of Social Studies. 

• No inclusion of LGBTQ perspectives 
• Social heavily about American History-not relevant to these kids at all 
• Kindergarten - Not age appropriate in many areas...  It asks them to know their 

own birth date and famous people with that same birthdate. The kids have trouble 
understanding the difference between a day/week/month/year. I don’t know what 
benefit there is to knowing any famous people that share your birthday. 

• Kindergarten -  It also asks them to read a timeline. This is not developmentally 
appropriate for the same reasons as above - they don’t understand the concept of 
time beyond following our daily schedule and the terms yesterday, today, 
tomorrow. 

• Kindergarten -  The financial literacy section is way over their heads 
developmentally. It would be better to focus on the exchange of money for 
goods/services and then focus the language on more/less money and the 
difference between coins/paper money/cards. They don’t understand or represent 
numbers 7 -10 very well yet so the money concepts that are suggested would be 
too difficult for most kindergarten students to grasp well 

• Is it developmentally appropriate to do a critical thinking project on the KKK in 
grade 6? In order to understand why someone could sympathize with this terrorist 
group, they would have to be knowledgeable about the terror and atrocities 
committed by the group. Presenting the KKK as a group that was uncomfortable 
with diversity rather than a group that wanted to terrorize people not like 
themselves is dishonest, destructive and racist. 

• Why are grade 6 students learning about American politics and the KKK? 
• Grade 6 students currently study local and provincial government in CANADA - why 

is so much of the new curriculum rooted in American history? Newcomers to 
Canada should be learning about democracy in CANADA. 

• There should be a natural progression of learning about the world (social studies). 
First your city, then province, then country, continent, world, then perhaps some 
more world history connected to our lives today. Otherwise it will be completely 
beyond them 

Science • Some incorrect terms/definitions, too many outcomes to cover, new resources will 
be needed, some topics to difficult for age level (ex: speed in grade 1, light in grade 
2). 

• like how Science is organized across grade levels, buttoo many outcomes to cover 
Math • Some topics are being moved down several grade levels, how will this transition be 

managed and learning gaps avoided? 
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• Mathematics currently needs to focus on the pandemic gaps that have occurred 

due to flipping of in school and online learning.  Students are missing foundational 
numeracy skills and this needs to be addressed in the coming years along with 
Literacy skills.  A new curriculum should help build some review in of these skills 
from grade to grade to allow the gaps to be bridged 

General 
Comments  

• Due to the large amount of content to cover, there will be little time for depth of 
knowledge and higher-level skill development. 

• The document is too prescriptive, not leaving room for natural teaching moments, 
inquiry learning, student led projects, etc 

• Lots of new resources will be needed 
• K-6: Not enough integration between subject areas; not focused on inquiry based 

learning too many knowledge based outcomes without the ability for students to 
build on critical thinking and problem solving and reasoning skills 

• ELL students would have great difficulty with the content areas especially given 
lack of exposure, vocabulary is too abstract to comprehend 

• Not a lot of opportunities for cross curricular work/projects 
• Further decrease in student engagement when engagement is already low, 

because it is not relevant or connected to their lives in any way. 
• TOO MANY OUTCOMES + We are assessing memorization of facts and not deeper 

knowledge 
• The lack of skill development and higher level thinking skills in this curriculum will 

negatively impact students going into junior high and high school where they are 
expected to be more independent and receive less support (ex: Will not be able to 
use information/facts to do more difficult and multi-step tasks 
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ST. JOHN BOSCO 

 

Independent School Feedback – Saint John Bosco 
Dance  • The organizing ideas and guiding questions align with one another. The 

organizing idea that focuses on appreciations of dance is important; however, 
the guiding questions are developmentally/age inappropriate. For example, in 
grade one students are asked to look at “what function dance serves in ancient 
China, ancient Egypt, and prehistoric times.” Will students have enough 
background knowledge on cultural and folk dance beforehand? They will also 
require background knowledge on timeframes and geography. I am concerned 
that these big ideas will not be developed through the Social Studies 
curriculum beforehand and the importance/significance of this principle will 
become lost. 

• Dance removed from Physical Education and incorporated into Fine Arts (which 
is optional for Grades K-6). Dance is a fine art but it also has physical elements 
to it and should be included in Physical Education as it incorporates 
fundamental movement skills, spatial awareness skills, collaboration, creativity, 
etc. Since Dance (as part of fine arts) will be optional for K-6, many students 
will not get to experience it and that takes away an opportunity for students to 
experience a type of physical activity that isn’t as typical as soccer, hockey, 
basketball, etc. We should be able to include this so students can see another 
opportunity to stay active that’s outside from the traditional realm of phys ed. 
Kids need opportunities for a variety of activities 

• Some verbs that stand out include experiment with different shapes and 
balances at younger levels. When looking at grade 1, students are asked to 
explore movement using Egyptian formations. Students will need prior 
knowledge on formations and how to move with one another. This might be 
challenging, as young dancers have a hard time maintaining complex 
formations during movement. Some additional terms that stand out include 
serpentine dance formation and Greek formations. Will teachers have access 
to updated resources? 

Art • Curriculum seems very boxed in. Art is used as a means for children to express 
themselves in a variety of ways and it seems to be very constricting. There 
should be more of a focus on self expression within creating and presenting 
with a wide variety of mediums available to explore. 

Music  • The overarching ideas and the guiding questions seem to be in alignment with 
one another. There is a heavy focus on learning about music and the history of 
music rather than music making experiences and experiential learning. There 
are also some mistakes in the curriculum. For example, in the grade 3 
curriculum it states that placing a dot next to a note extends the rhythm by one 
beat. This is incorrect. Another example in grade 3 is where it says that 
articulation can indicate the duration of a note. This is also incorrect. They do 
not indicate duration alone, but also the emphasis and technique a note is 
played with. 

Science  • We believe that they are aligned with the organizing ideas and the guiding 
questions. They do build knowledge, understanding and skills in this area of 
Science throughout the years, but the background knowledge needed from 
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year to year starting in the middle of this new curriculum will take a few years 
getting students used to the vocabulary and concepts that build on each 
other.... We suggest rolling in this curriculum from the younger grades onwards 

• Facts are like a grocery list 
• Competencies of critical thinking are missed 

Drama • There is a connection between drama and dance. Again, the foundational 
elements and principles as well as the creating and presenting principles seem 
age appropriate. The appreciation organizing idea however, does not seem age 
appropriate 

General Comments • Very detailed - almost like a checklist rather than a process, memorization 
will be the result, not true authentic learning 

• The students are not given enough opportunity for engaging concrete 
learning, as a lot of this content would take a lot of front end loading of 
knowledge to understand. They are not designing, building, evaluating and 
applying of these skills enough for our liking. They are doing more 
explaining, identifying, and researching what others did instead of using 
higher cognitive level thinking skills creating, designing, and modelling 
(which takes time). They should be incorporating these inquiry verbs in the 
curriculum 

• Some of the verbs used in the skills and procedure column are describe, 
recognize, identify, summarize, retell which often require less thinking 
questions. We want students to also use higher-level thinking skills as well. 

•  
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KATHERINE THERRIEN 

 

Independent School Feedback – Katherine Therrien  
English Language Arts • The progression in the guided questions throughout the grades is present. The 

leap between the guided questions however fluctuates between being too small 
or too great. 

• The organization of the ELA continuum is a big concern as the terms, verbs are 
not consistent within the grade or across grades as you move up 

• Phonological awareness strand seems to be the strongest in matching with the 
guiding question and outcomes across grades. 

• Less outcomes for the heavy guiding questions 
• Changing the language/terms to be more consistent across the grades 
• The strands are not well represented and do not line up. 
• English Language Arts and Social predominantly “Identify …”, “Recite …,” and 

“Provide …,creating learning situations of basic memory skills. It appears as 
more of a checklist -similar to the knowledge expectations of things they need 
to remember rather than understand and apply. 

• There are few instances of describe, determine, analyse and other exploratory 
and/or higher level thinking skills and processes. Verbs and terms used 
throughout are lacking in variety and higher level thinking. They are very basic 
and boring. 

• It seems archaic and moving learning backwards rather than into the 21st 
Century. 

• Basic terms like “Recognize …”, “Notice … “, “Listen …”. These are not engaging 
verbs for students to develop skills. 

• No opportunity to explore, play or inquire/investigate. 
• Grade 5 and 6 poetry areas of the curriculum are too advanced for that age 

group (knowledge specific). 
• Learner outcomes do not always align with the guiding questions. 
• These areas do not have a consistent flow of these skills. 
• Knowledge areas do not develop deeper level understanding. Instead, it 

appears to be providing a checklist of information that needs to be remembered 
rather than understood. 

• Information seems too specific, however, does not always align with the 
understanding expected. 

• Facts, names, date and information seems too specific in the knowledge, yet are 
misaligned to the broader understanding. 

• Does not acknowledge the time or amount of background information (age 
readiness, exposure to subject matter, etc.) necessary to teach the Knowledge 
information. There are gaps in the knowledge, skills and procedures that do not 
support learners that may be coming in with higher skills. 
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Kindergarten • The organizing idea is grounded and realistic, but the guiding questions are very 

broad and very long term 
• The outcomes do not always link to these guiding questions 
• There are too many outcomes listed for Kindergarten. One would never be able 

to get through these all in one year. 
• There would be a lot to assess, and this would not be sustainable within a busy 

kindergarten classroom with consistency. 
• Phonics organizing Idea: lacking in the skills and procedures. It does not match 

the knowledge and understanding. (Ideas sound more like printing skills.) This 
section needs a lot of revision. 

• There is too much of a jump between kindergarten and Grade 1, particularly 
when Kindergarten is not mandatory.  

 
Assessment  • Teachers may get caught up in the knowledge expectations and not connect 

them to the skills and procedures because they are checking off facts rather 
than assessing the applications of the skills and procedures. Knowledge 
expectations could be misused to assess students ability to memorize rather 
than understand expectations. Knowledge seems more like a key for a test 
rather than an area for kids to learn. 

 
Mathematics • The curriculum is not developmentally appropriate. This will be especially true 

with how far behind students are due to the pandemic. 
• It isn't very hands-on. It is fact-based with no opportunity to apply learning. 
• The incorporation of FNMI topics is superficial. 
• Teacher resources? 
• No apparent end in mind; organizing ideas do not always fit across the grades 
• Time in kindergarten will be an issue in covering this curriculum particularly 

with half-day instruction, considering all subjects and range of learners. There is 
no time for mastery of any skills or procedures nor learning through 
exploration. 

• Mastery of skills will be difficult. There is not enough "create, explore, examine, 
investigate" skills. Vocabulary is difficult for ELL learners. Too many gaps 
between grades. 

• Amount of content will be difficult to fairly assess 
• Resources may be a challenge 

Science  • It appears that topics are being split and spread out between grade levels which 
creates repetition for students about topics that could be covered in one year. 

• Grade 2 science appears to be developmentally inappropriate. 
• Topics are too broad and need to be more specific. 
• Benefits: 

o Students with the background knowledge and skills will succeed. 
o Seems to be programming for home schooled children who would have 

one on one support. 
• Challenges: 

o Teacher resources? 
o No apparent end in mind; organizing ideas do not always fit across the 

grades 
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o Time in kindergarten will be an issue in covering this curriculum 

particularly wit half-day instruction, considering all subjects and range 
of learners. There is no time for mastery of any skills or procedures nor 
learning through exploration. 

o Mastery of skills will be difficult. There is not enough "create, explore, 
examine, investigate" skills. Vocabulary is difficult for ELL learners. Too 
many gaps between grades. 

• Topics require students to have a basic understanding prior to learning the 
content. This will not always be the case 

Social Studies  • Makes promises to "foster tolerance" yet does not appreciate the value of 
diverse cultures, values and belief systems of various countries, religions and/or 
groups of people. 

• Several areas of the curriculum may be traumatic and raise areas that kids are 
not developmentally mature enough to fully understand and receive. 

• All grades are very content heavy and overwhelming. Div 1 students are 
learning about the history of the world before being developmentally able to 
understand the world beyond themselves. Does not have a natural flow that 
follows the development of the students and does not match the learning 
capability of students at each age. Students need to have an understanding of 
themselves before understanding the world beyond them. With the lack of 
building knowledge from where the student is at, they will struggle with ideas 
that are abstract and beyond their comprehension. For example, there is 
content that Grade 7 and 8 students grapple with and is now being moved to an 
earlier grade (Renaissance). 

• Grave concerns for a program that does not appear to take into account a 
student’s ability at each age/stage of development in general. 

• The vocabulary is beyond the students' understanding. 
• There is an expectation of students to memorize the information rather than 

develop a better understanding in relation to themselves. 
• Not only is the content too advanced for the age group, but teachers will also 

need to do an abundance of background research in order to better understand 
the expectations of the curriculum as well as put it at a level of student 
understanding. Accessing resources would be difficult and time consuming and 
would pose issues of opinion. 

Phys. Ed and Wellness • Benefits: 
o Discussion about consent and boundaries at an early age. 
o Address self-regulation 
o Focus on personal wellness/ safety. 
o Indoor/outdoor options. 

• Challenges: 
o Written more as a teaching guide than a curriculum 
o Kindergarten: Skills are very general; discussing as process is not always 

feasible with this age group 
o Topic of healthy eating: could be damaging to the outlook of food if 

talked about as "diets". 
o Incorporation of FNMI topics seems superficial and forced. Would be 

more beneficial if incorporated more organically. Separated KLO for 
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FNMI Skills are very vague. Not having exemplars would make it 
difficult to distinguish age appropriate skills. 

o Physical education is meant to be active. There is a lot of theory over 
movement/action. Realistically, we aren't going to sit down and 
discuss. Some topics could be moved to social/health. 

o Timing of everything. How is everything going to play out throughout 
the year? 

o Doesn't allow you to get into depth about a certain topic of student 
interest. 

• FNMI: Will need guidance on teaching tactics in First Nations, Metis and Inuit 
activities. Teachings need to address and/or help with cultural sensitivity It is 
difficult to teach information that has not been given to us, and this growth 
needs to be supported by the government/district/curriculum. 

• Many of the activities do not support the guiding questions; many gaps from 
grade to grade. 

• Move the focus of developing basic movement skills at the lower grades that 
then build the skills necessary for future activities; many basic skills missing that 
are assumed; need more movement skills for the older students 

• FNMI activities for the sake of having FNMI activities shows a disregard for the 
cultural traditions of these people 

• Lack of emphasis on mental health and wellness 
• Some terminology is not culturally sensitive: does not acknowledge cultural 

food to remove guilt that could be associated with food; children do not always 
have the choice of foods that they eat due to family circumstances or dynamics 

• Does not always align with the Canadian Food Guide; more focus on eating a 
variety of foods 

• Grades 4-6: content in regards to brain development and body changes is not 
developmentally appropriate; too deep of content and/or age does not allow 
the students to fully understand. 

o However, menstruation should be considered in younger grades as 
our girls are receiving their cycles earlier and earlier with many not 
aware of what is happening to their body 

• Gaps, appears “choppy” with not much transferable skills between the grades 
• Missing background information 
• Does not allow for going into much depth which may have to be carried over 

into the following years in order to allow for success of current grade outcomes 
• More of a checklist with limited/no exemplars/examples of what students’ skills 

should look like. Models more of a teacher guide than a curriculum. 
• FNMI does not support guiding questions and is not consistent from grade to 

grade; more random placing to ensure inclusion rather than thoughtful 
placement 

Inclusive Students • We do NOT see this draft curriculum easily adapted to meet the needs of our 
inclusive students. 

• The lack of flow between grades may create a scenario of students falling 
behind because they are not able to competently access it (lack of background 
knowledge); create a greater demand on teachers to ensure the success of all 
students. 
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• Scope and sequence has many gaps 
• Opportunities to differentiate/scaffold for learners is limited (time and within 

heavy content areas) 
• Skills are not age appropriate 
• Does not provide opportunities for higher level thinking, collaboration or 

cooperative 
• American based; limited Canadian focus 
• This curriculum does NOT meet the needs of our diverse learners. 
• It segregates the FNMI population; the connections presented seem forced 

and/or not met in a meaningful or honouristic way; FNMI aspects are 
‘peppered’ within parts of the curriculum in a more random way 

• It does not recognize the multicultural aspect of Canada (no representation of 
Asian-Canadian, African American/Canadian, Ukrainian-Canadians, etc.); 
cultures and perspectives that are represented are not age appropriate 

• English Language Learners will have much difficulty with all content in all 
subject areas making differentiation difficult 

• Cultural perspectives are fact-based (listed) rather than developing a genuine 
understanding/appreciation of and for students 

Concerns • Concern with the apparent short time of creation: how well vetted is it? What 
thought has really been put into it? 

• Lacks competencies 
• Lacks higher level thinking skills that are needed for the future world 
• No ease into the draft curriculum 
• Not developmentally appropriate/lacks age appropriateness; Appears to be 

written by someone who has not had interactions with students in the 
elementary age range. 

• Lack of resources; Wikipedia is not a credible source - is not recommended for 
government documents that are used to educate children. 

• Lacks cultural sensitivity and inclusiveness; Would not work well in an inclusive 
classroom environment 

• Widens the gap for those students who are falling behind already 
• This is a pandemic year - is this the time to be doing this? 
• Is our voice actually going to be considered? How likely is this to go through? 

Will our opinions actually make a difference? 
Positives • If you have teachers who are struggling this may support them in that it is a list 

of activities which can be checked off in an orderly fashion 
Recommendations for 
Piloting - NO 

• After much conversation and consideration, there is much agreement that the 
draft curriculum in its current writing is poorly created, lacks depth, and lacks 
true knowledge of the capabilities (developmentally, ability, psychological 
readiness) of students within each of the grade levels. 

• The acts of plagiarism and the lack of academic rigor (i.e. Wikipedia) is also 
concerning. 

• We definitely do not recommend piloting this draft curriculum as it is currently 
written (11/11 staff). 
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Independent School Feedback – St. Benedict 
Language Arts • The organizing ideas are not consistent at each grade level…especially in LA 

with terminology used.  Math also needs more consistency when it comes 
to terminology at each grade level.  

Kindergarten • developmentally inappropriate 
• with some content optional, programs and skills taught will vary depending 

on the school they went, not a consistent program for all children. 
Social studies • There is not enough diverse perspectives within the social studies 

curriculum.  This is especially concerning as students will not feel 
represented in what they are learning.  

• Financial literacy should not be introduced in primary  
• Division 1 is not developmentally appropriate regarding content and critical 

thinking skills needed. 
• In primary students should focus on learning about their own communities 

first before they are able to expand to larger regional areas – and different 
countries and cultures 

• Primary students are expected to understand content that was originally 
taught in grade 5 and 6.  This age is already challenged with understanding 
the community that they live in – now they are expected to learn so much 
more 

• Grade 5 social studies – like how it explicitly informs teachers the points 
that must be taught in class.  Worry though that there is too much in the 
curriculum. Students will be less engaged because it will be hard to get the 
students doing meaningful learning activities when teachers feel like there 
is so much content and that it has to be raced through. 

• Grade 5 SS – There are many facts and details the students are expected to 
know. This would be hard to continually assess given the amount of 
content that we would need to teach.  It would also be very difficult to 
assess all of the outcomes in any sort of timely matter.  

Mathematics • Basic facts in elementary should be emphasized.  Without strong basic fact 
and conceptual understanding of numbers, students are lost in every other 
area of math and at the higher levels as they move up through the grades 

Science  • Science has so much content that the students will not be able to spend 
appropriate amounts of time on each concept. 

• Challenge with resources, considering all of the content material to be 
covered 

• Does not follow a scope and sequence. (i.e. waste and management) 
Learner Outcomes • The learning outcomes in the curriculum are not all mandatory in all grades 

creating inequality in teaching at certain grade levels.  
• There are no general outcomes that can generate flexibility in how the 

outcomes are taught 
• Lots of teacher led, not age appropriate 
• No consistency between each grade or progression of learning outcomes.  

There are many parts that do not make sense to be taught at a young age 
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while other parts are too high of an expectation for age groups whey 
children are unable to internalize it. 

• The elementary curriculum is not adequate or a strong foundation for 
future learning in older grades.  It seems to be a mixture of random ideas 
that do not connect or make sense and nor does it acknowledge the 
importance of teaching. 

Technology  • Revision is needed in the Education Technology section.  This is a skill that 
our students will be using in the future and should be introduced in some 
capacity at all grade levels. 
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7. ASSESSMENT

Within ECSD, any implementation needs to be well-communicated in advance.  We have a strong reporting 
system that requires teachers to clearly identify learning outcomes to all stakeholders.  The technological 
platform for this would require updating of the entire system with new outcomes in order for our reporting 
system to continue.  As this is a main means of communicating student achievement with parents and guardians, 
this is a major impediment to participation in the pilot process. 

It remains unclear how teachers would assess the outcomes as presented.  Many of the KUSPs (knowledge, 
understanding, skills, processes) require low-level cognitive processes.  Knowledge-based outcomes, as 
presented, do not lead to critical thought.  Teachers must guide learners towards higher-level thinking and 
competencies.  As presented, the Learning Outcomes and KUSPS do not fully engage students in the learning and 
assessment process, as we consider research-based practices in assessment of, for, and as learning.  Further, the 
KUSPs’ heavy focus on mastery of facts and single representations of understanding do not lead to divergent or 
creative thinking, nor do they allow for inclusive practices of all learners in the classroom.  There is general lack 
of scope & sequence or interconnectedness to the draft, further limiting teacher understanding of where 
students are in their learning progressions and how to best assess those progressions. 
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8. A SHARED VISION OF CURRICULUM

Through our exploration of the Draft, we reviewed the most recent Ministerial Order on Student Learning, The 
Guiding Framework for the Design and Development of Kindergarten to Grade 12 Provincial Curriculum, the front 
matter for each subject area, and the drafts for each subject area.  We note that the current Guiding Framework 
was released in December 2020 and the Ministerial Order on August 6, 2020.  Drafts were released on March 29, 
2021.  While each of these documents align in some ways, there is a lack of cohesion as to how teachers would 
implement the information within the classroom.  Several teachers noted that there is a strong focus on a 
“essential core knowledge” (page 13, Guiding Framework), without any understanding as to how students would 
integrate that knowledge across or between subject areas and apply it using higher-level thinking skills.  A siloed 
approach to curriculum is not supported through pedagogical research and leads to a stand-and-deliver approach 
that will not serve our students well in a complex, fast-paced world.  While the Guiding Framework notes the 
“need for building horizontal connections across subjects” the focus within the draft is not constructed in a 
manner in which teachers would be able to foster cross-curricular connections.  There is a disconnect between the 
competencies listed in the Guiding Framework and the ways in which the draft subject areas have been 
constructed. 

Much has been made of the “knowledge-based” approach to curriculum, widely discussed in this province after an 
op-ed by Licia Corbella quoted The Knowledge Gap, an examination of the American education system that 
criticized teachers for teaching skills out of context.  Several MLAs have included in their letters to constituents 
that this approach will improve education.  One MLA, in a letter posted to FB, said, “The basic idea of the 
knowledge-based approach is that children are better prepared to read and think critically if they are given a solid 
background of information they can use to help them understand what they are reading and discussing.”  This is a 
false dichotomy between knowledge and skills.  In fact, our current programs of study do build foundational 
knowledge while focusing on skills.  One needs to only look at our how Provincial Achievement Test in Science 6 is 
structured, for instance, to know this is true.  Alberta has enjoyed an enviable education system to this point, and 
it is exactly because teachers build student knowledge in an age-appropriate manner while also focusing on 
competencies and critical thinking. 

ECSD would like to acknowledge the inclusion of ‘the science of reading’ and the contributions of Dr. George 
Georgiou and his team at the University of Alberta.  ECSD was fortunate to be able to participate in a project with 
Dr. Georgiou and extend our learning from that project to a comprehensive vision of literacy instruction within the 
division.  It is important to note, however, that the ‘science of reading’ is not the same as English Language Arts. 
Students must engage in reading, writing, listening, speaking, viewing and representing in a literature-rich 
environment that is reflective of our diverse classrooms.  Reading is only one of the strands of ELA, and we are 
deeply concerned with MLAs misunderstanding the place of the science of reading within the broader English 
Language Arts classroom. 

In the MLA’s letter, it is stated that “the opposition and their allies in the teachers’ union are not basing their 
criticism on science, but on ideology.”  The ATA are our teachers.  Our employees, members of the ATA, comprised 
our focus groups.  Those professionals were focused on exactly who and what they should be focused upon: our 
students and their learning.   Teachers are experts in child development, subject areas, and pedagogy.  The 

https://calgaryherald.com/opinion/columnists/corbella-knowledge-based-k-6-draft-curriculum-is-best-for-our-kids
https://www.facebook.com/photo?fbid=10159253993475429&set=gm.367715591258421
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qualitative and quantitative research is evident, and our teachers could not have been more specific in what they 
want to see in a draft curriculum:  teachers and students need clear, developmentally appropriate learning targets 
and scaffolding that includes foundational knowledge and higher-level thinking skills and competencies.  They 
want to see a K-6 program that is inclusive of all learners and reflects the diversity of classrooms.  The statement 
that “Disadvantaged kids benefit most from teachers who are empowered to actually teach, not just “‘facilitate 
discovery’” is a misunderstanding of pedagogy and the role inquiry plays within it.  For innovative and creative 
thought to occur, all students need the opportunity to learn in a variety of ways and express themselves through 
multiple means. 

Government letters also discuss disadvantaged students.  As written, this curriculum has great potential to further 
widen learning gaps between students.  A focus on rote memorization does not allow for multiple entry points for 
success for our inclusive students.  A lack of representation widens equity gaps for those who do not see 
themselves represented in curriculum.  It is clear there is a fundamental misunderstanding of what this draft 
would represent should it be implemented. 

Government, divisions, teachers, and other stakeholders have not truly co-constructed a shared vision of the 
purpose of this curriculum.  In change theory, the lack of cohesive vision between stakeholders leads to faltering 
implementation.  Ultimately, we know that “if teachers are going to help students to develop the skills and 
competencies of knowledge creation, teachers need experience themselves in building professional knowledge. 
(Fullan, 2006)”.  That professional knowledge needs to be participatory, at the local and provincial context.  At this 
point, government has not adequately engaged teachers, administrators, and system leaders in an authentic 
feedback process to create a shared vision of curriculum. 
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9. SYSTEM AND SCHOOL-BASED LEADERSHIP

In any implementation process, it is critical to engage system- and school-based leadership.  Cynthia Coburn 
(2003) referred to qualities required for successful implementation: depth, sustainability, spread, and shift.”  In 
this instance, we are talking about systemic change (depth) over seven grades in seven subject areas.  As system 
and school leaders, we must “[embody] visionary leadership” in which we “collaborate with other leaders and 
superintendents to address challenges and priorities.  We are also responsible for “promoting innovation, enabling 
positive change and fostering commitment to continuous improvement” (LQS).  In addition, we also must “ensure 
every student has access to quality teaching and optimum learning experiences” (LQS) .  By placing a teacher in a 
position of piloting this program, the leader has not had the opportunity to “build the capacity of teachers to 
respond to the learning needs of all students, nor can they truly ensure that everyone demonstrates “a strong 
understanding of pedagogy and curriculum” (LQS).  Implementation research also looks at sustainability – what 
will this look like over time.  By instituting such a short timeline (September to February), the true depth of 
implementation and its implications cannot adequately be measured.  We also need to look at the ways in which 
our leaders have the “knowledge and authority to grow the reform over time” (Donohoo & Katz, 2020).  Put 
simply, system and school-based leaders have not had adequate opportunity to consider how they might lead a 
pilot implementation of the draft K-6 curricula, in whole or in part. 
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10. PROFESSIONAL LEARNING

The best professional learning is authentic, job-embedded, and provided over time.  Alberta Education has 
communicated that teachers would be expected to attend three professional learning sessions, and then access 
the Curriculum Learning Hub that is online.  This does not take into consideration where teachers are in their 
practice, the diversity of students in front of them, nor the complexity of classroom contexts.  We want to ensure 
our teachers and students are well set-up for success.  Teachers require the opportunity to learn with their peers, 
within their schools or within the broader division, with curriculum leaders that will move them forward in their 
understanding.  Teachers are life-long learners and experts in pedagogy; however, simultaneous professional 
learning and changes in the expectations for students is not ideal for student success.  Teachers require time for 
implementation and learning through a rigorous professional learning process. 

Further to this, and particularly within the context of the pandemic, teachers require a summer break.  To expect 
teachers to learn a curriculum for 7 subject areas, learn the resources, and create short- and long-range 
instruction and assessment plans over the summer is unrealistic.  Piloting the new program would not be 
considering teacher well-being. 
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11. CURRICULUM RESOURCES

While we appreciate the ministry sharing that resources are currently being developed to support the new 
curriculum, developing the resources simultaneous to teachers being asked to pilot a program is akin to building a 
plane in the air.  Teachers need to read, view and listen to resources that will support their teaching.  There are 
areas of study within which they may need to engage in order to choose the best pedagogical practices to convey 
information and develop strategies to reach all learners.  The current dearth of resources is problematic in 
considering piloting this program. 
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12. DIVISION DECISION SUMMARY

There is no question that system leaders, administrators, and teachers want to be successful during any 
implementation process if it means a better education for students.  In Edmonton Catholic Schools, we recognize 
that many curricula have not been updated in several years.  We embrace the opportunity to participate in 
curriculum updates so we can best prepare our students for their futures.  Simultaneously, all stakeholders need 
to feel confident in the content and delivery of any curricula presented to students.  At this point in time, given 
the details embodied within this report, and taking into account the voices of our stakeholders, we do not feel 
that the conditions have been met for a quality piloting process.  Therefore, Edmonton Catholic Schools will not 
be piloting the draft curriculum.  

This decision is based upon the voices of hundreds of teachers with various formats for engagement, as well as 
our curriculum experts and Division leaders: 

• 760 teachers/school administrators participated in the online survey
• 106 teachers participated in the focus groups (including 17 different focus groups)
• 41 certified teacher staff from our Learning Services Department including:

o 38 consultants (30 curriculum consultants and 8 inclusive consultants) provided curriculum
reviews/synopsis pertaining to the draft curriculum, as well as 6 (certified teaching)
management staff.

• 5 school staffs submitted staff input.  This included 119 teachers and administrators.

• A total of 1026 certified teachers participated in this Division engagement process

This participatory process helped inform the following observations: 

• The pandemic and the ongoing disruptions to learning with already approximately 900 of our elementary 
students choosing online learning for the fall must be acknowledged. We need to focus on learning gaps, 
mental health, and ensuring that the foundations of numeracy and literacy are built and re-built.

• We have collected a variety of trended feedback that indicates significant concerns with content, format and 
assessment.

o There is so much content that teachers have voiced repeatedly a concern for a lack of higher-level 
thinking skills as there is so much weight and time on memorization of facts and knowledge.

o There is no explicit scope and sequence for each grade.
o There is a concern about a lack of authentic Indigenous content and an Americanization of the 

curriculum.
o There is a concern about potential plagiarizing of content.
o There is a concern about a lack of developmentally appropriate curriculum.
o There are gaps between the current program and the pilot, with no clear mechanism to address that 

those gaps exist.
o The science of reading is not the same as English Language Arts.  Students must engage  in reading, 

writing, listening, speaking, viewing and representing in a literature-rich environement that is 
reflective of  our diverse classroom. 
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o While the Guiding Framework notes the “need for building horizontal connections across subjects” 
the focus within the draft is not constructed in a manner in which teachers would be able to foster 
cross-curricular connections.   

o The KUSPs’ heavy focus on mastery of facts and single representations of understanding do not lead 
to divergent or creative thinking, nor do they allow for inclusive practices of all learners in the 
classroom. 

o Differentiating curriculum will prove difficult for our inclusive students, ad the draft focuses on 
content (memorization of facts) rather than concepts and conceptual understandings. 

o There is no attention to assessment and resources. 
o System and school-based leaders have been excluded from the piloting process and are unprepared 

to provide supervision of a pilot.  (Our Learning Services department did have two consultants 
participate in the government review; however, this was only for 2 days which is very limited 
engagement even for those teachers who were selected to provide feedback for the draft 
curriculum.) 

o The timeline of September to February is most concerning. We do not understand how a pilot to 
determine whether or not the curriculum is effective can take less than a full school year.   

o With the way in which PowerTeacher Pro works infused with our outcomes-based reporting, we are 
not able to have singular classrooms participate even if we wanted to.  This is also compounded with 
so many students transitioning back to their community schools in January.  This is contrary to our 
purpose of Curriculum Pacing Guides to ensure consistency in programming. 

o Difference in culture and groups needs to be celebrated for inclusion and to build commonalities.  
This draft does not prepare students for a culturally connected world.   

o Generally speaking, multiple perspectives or points of view are excluded. 
o The pandemic is unprecedented.  We can not over-emphasize the stress that the pandemic has had 

on our teachers. With a lack of genuine process time to build this curriculum together with teachers, 
and with a moving away from conceptual learning (as was designed in all the draft curricula prior), 
the changes are significant.  The amount of learning to implement this draft, in addition to all the 
concerns and challenges inherent within it, makes it unrealistic and unfair (to both teachers and 
students) to implement – even as a pilot - in the upcoming school year.  
 
 

Edmonton Catholic Schools is proud of the rigorous process through which we carefully reviewed all 
elements of this draft curriculum and feel secure in our decision-making process.  We thank our teacher 
volunteers and consultant leaders for their professional participation in providing valuable feedback for this 
report. 
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